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Abstract 
 

The present study aims to explore the effect of teaching style on student improvement in the 

classroom. Emphasizes the importance of teaching methods to improve student participation 

in the department. The researcher chose the third year students at the University of Saida to be 

the case study to increase the credibility of the research, the researcher uses two 

questionnaires for teachers and students. The first chapter includes general definitions of the 

most important concepts related to our topic. The second chapter is devoted to the 

methodology followed during the investigation while providing original and tangible 

knowledge on the topic. The third chapter analyses the findings and explain the result derived 

from our  investigation, the data obtained through the research analyzed. After analyzing the 

data collected from the research, the main findings show that use different teaching styles 

improve students in classroom, in addition to that the students showed that different teaching 

styles has a great benefit to improve them in studying. 

Keywords: teaching styles, EFL students, third year students, theories of teaching styles. 
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General introduction: 
 

Teaching a foreign language requires both teachers' and students' efforts to achieve optimum 

results.Students have different individual variables thus teachers should use appropriate ways 

to teach learners .teaching styles include several activities that the teacher need to follow them 

in classroom. 

There are different types of teaching methods that play a prominent role in improving the 

learning process for the student, and the method of teaching based on authority is one of the 

most prevalent methods since antiquity to the present. The authority teaching style is a useful 

method that enables the teacher to control his class, It is based on the teacher himself as a 

guider in the classroom Since it is based on providing students with information about a 

particular topic that makes the teacher the focus of the educational process. Also, the directing 

teaching style sometimes called the natural method, and often used in teaching foreign 

languages, it refrains from using the learners' mother tongue and uses only the target 

language.Another teaching style that can be used in the classroom is the discussion one, 

teachers provide students with clear and directed guidance it is an effective method of 

teaching in which both the teacher and the student exchange a discussion about the topic 

presented in the class.   

Teaching styles have a vital role in the field of the learning process, thus doing  discover the 

effect of appropriate teaching style on the student’s improvement.  Besides, the research aims 

to explore the attitude of the third-year English students at Saida University towards the 

appropriate teaching style for them and improves their learning and understand the lessons 

easily and clearly. 

EFL teachers encounter different problems to improve learners level To clarify what the 

teacher is seeking for the following research questions are addressed: 

1\ What is the effect of teaching styles on the learning process? 

2\ How can we improve teaching styles to achieve successful learning? 

The following research hypotheses are suggested to answer the above questions: 

1\  We hypothesize that Teaching styles push the learners towards realizing their own abilities 

to reach knowledge 
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2\  We hypothesize that; To achieve successful learning, teachers should use more than one 

teaching styles to improve students. 

To achieve the objectives of the research, the researcher used one research tool divided 
 in tow  questionnaires for teachers and students. English teachers surveys were read to show 

how many teaching styles improve students in the learning process and gather information 

about which teaching style is most effective in study.  As for the students’ questionnaire, it 

was administrated to reach a deeper understanding of the issue at hand. Therefore, this study 

aims to determine the effect of teaching styles on studentsimprovement. 

The target population of this study is a randomly selected group forty of students(40) of both 

genders belong to third-year students in the Department of English at Saida University, in 

addition to four (4) teachers of English to express their views and difficulties to how they 

improve their students in the classroom. At the end this study is dived into Three  chapters: 

The first chapter is related to the theoretical side of the work {Review of Literature}. We 

expose the most important concepts that are related to our theme {the impact of teaching 

styles on students improvement}, starting with definitions of teaching and teaching styles, 

with a focus on their impact on students improvement. 

The second chapter deals with the most commonly used teaching styles at Saida University, 

mentioning the most important difficulties that both students and teachers face in the learning 

and teaching process. This chapter is also devoted to the research methodology that contains a 

sufficient explanation of the research tool used (the questionnaire), as well as the research 

sample that will answer the questionnaire (third year students of the English language). 

The third chapter includes data analysis and interpretations. It deals with questionnaires of 

both students and teachers, and also contains a discussion of the results of data analysis. 

Moreover, the researcher made some recommendations for EFL teachers on how to improve 

the learning process for students in EFL class. At the end, a general conclusion, in which the 

whole  message is summarized. 
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1.1.Introduction : 

              Teaching styles on student’s improvements is a pedagogical practice that has been 

attendedto in recent years. Because of a large body of research that indicates that the student 

needs an appropriate way to study and understand the lessons, therefore key issues related to 

teaching strategies such as the general concept of improvement and building motivation in the 

classroom are included. In this chapter, we try to give an overview of teaching styles and their 

impact on students improvement.  

 

1.2. Definition of teaching: 

         Teaching is defined as an organization to the learner’s acquisition of the general 

foundations for knowledge, and this is done in an organized and intended way for specific 

information. 

According to Nilsen and Albertali (2002)  teaching in its broadest sense is the process 

whereby a teacher guides a learner or a group of learners to a higher level of knowledge or 

skills. Teaching is an art of inducing students to behave in ways that are assumed to lead to 

learning, Including trying to get the students to act in this way. Schlechty (2004),  sad that 

teaching is an art and it’s should create situations to facilitate learning and then motivate 

learners to have an interest in being transmitted to them (p.38). 

 

1.3. Definition of teaching styles: 

          It has been continually stressed through history that teaching styles have an important 

role in successful learning, it develops understanding, skills, and values relative to the subject, 

in other words, Teaching styles describe the way the teacher works and the classroom 

environment. Trobridge and Bybee (1996) stated that teaching style is the most effective 

means of presenting the material as long as the style is appropriate for the subject and the 

students. Brookfield defines it as “a mode of expression in which the teacher achieves the 

balance between developing a guiding vision that informs our teaching and responding 

flexibility to different content” (1990,p.4). Hiemlich (1990) stated that teaching style 

“includes the implementation of the philosophy; it contains evidence of beliefs about values 

related to, and attitudes towards all the elements of teaching-learning exchange. 
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         In various fields of study such as social psychology and language learning,a teaching 

style has been well researched and widely discussed. However since teaching style is a 

complex construct that appears too simple on the surface, it has been impossible for theorists 

to reach a consensus on a single definition. The term “teaching style” is a broad concept that 

cannot be easily condensed into one single definition. The term becomes even more complex 

when it comes to language learning (Williams & Burden,1997 ). The unique features of 

language learning are distinct from the learning of other school subjects. 

 

 

1.4. Theories of teaching styles: 

       There are many teaching styles that improve the student at university, throughout the last 

century traditional teaching methods have undergone significant changes; brought on by 

social-cultural and technological development. In the contemporary classroom. Different 

teaching styles are necessary because the students need to be able to learn what the teacher is 

teaching. However, the choice of teaching styles used can also depend on the university 

mission statement, the classroom demographics, the educational philosophy of the teacher, 

and most importantly the subject area. 

       The teacher has certain knowledge and skills that students need requirement. The teacher 

tries to keep status as a specialist among students by exhibiting detailed facts about the 

lessons. He also motivates his student to enhance their competence through knowledge 

sharing. The teacher is generally concerned with passing on information and ensures that 

students are well prepared. Many teaching methods help the teacher to improve his students, 

as the choice of the appropriate style depends on the condition of the students in the 

department, and the professor can use more than one teaching method at the same time if 

necessary, and in our research, we chose three of the most important methods such as the 

authority teaching style, the directing teaching style, and the discussion teaching style. In this 

article, we will discuss the effect of these styles on student improvement. 
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1.4.1. The authority teaching style: 

         According to Morton (2003), the authority teaching style contains the following 

attributes: It is carried out in an informative, interesting, and attractive way. The content is 

well organized and easy to understand. Students can understand the development of 

arguments or the logic of classifying information or ideas. students feel involved. This can be 

through some form of active participation, using relevant examples that they can relate to, and 

getting them to think about what is being said. Regardless of class size, the ability to attract 

students through questions is an important way to attract students.        

      Teachers that teach in a formal authoritative style tend to concentrate on the topic. This is 

a teacher-centered method in which the teacher feels responsible for supplying and regulating 

the flow of content, while the student is expected to accept it, “I am the flashlight for my 

students,” says an instructor using this teaching style, “I enlighten the topic and materials so 

that my students may realize the relevance of the material and respect the discipline, Teachers 

that use this teaching method are less interested with forming relationships with their students, 

and their pupils are less concerned with forming ties with other students. This style of 

teachingusually does not need much in the way of student interaction in class. Sage as a 

model for the stage.  The authority teaching style consists of advantages and disadvantages 

that are embodied in: first, advantage:    Emphasis on clear expectations and acceptable 

methods of action. Second,  disadvantages:   A strong commitment to this style may result in 

rigid, standardized, and less flexible approaches to managing students and their concerns. The 

authority lecture style is considered as one of the most widespread methods in education, it is 

characterized by behavioral principles, high expectations of appropriate behavior, clear 

statements about why certain behaviors are acceptable and others are not, and warm student-

teacher relationships. Same call authority style as the word “news” and others call it “ show” 

and it’s one of the most widely adopted methods in the field of teaching for all its stages and 

its common especially in teaching social subject such as historical subject because through 

them a basic idea is clarified or explained to the student (Saad 2000, p.15). 

      Then we move to the role of teachers and the role of students in this method (Authority 

style, The authority in teaching style is limited to verbal expressions and  not accompanied by 

questions or discussion, and it’s devoid of the use of other specific explanatory aids except for 

the blackboard chalk and some simple means, so the role of the teacher here is the castor so he 

delivers his information orally to the students in a logical sequence that leads to the transition 
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from: The easy to the difficult, the simple to the complex, the tangible to the abstract, the 

known to the unknown, the important to the clear. 

  The student’s role here is: receiving information by listening and paying attention to the 

graduation of the delivered lection to understand it widespread it. 

 

 

1.4.2. The Directing teaching style: 

                  Directing teaching style is a formal instructional approach that necessitates a 

thorough understanding of the subject matter by the teacher. as a result, this approach is based 

on behaviorist learning concepts, and it also aids it in gaining students’ attention. This 

approach still elicits interest and excitement today. It is knows as the natural method, avoids 

using the learner’s native language in favor of the target language, it’s so often (but not 

exclusively) used in the teaching of foreign languages.  

The directing method of language teaching involves using the teacher’s body and mental 

abilities to create an immediate and direct visual relationship between knowledge, speech, 

words, phrases, idioms, definitions, grammar, and presentations without the use of the 

learner’s mother tongue.  The role of the teacher in the directing teaching style is to guide 

class activities, inspire students to engage in a class by asking them questions frequently, and 

immediately correct their mistakes. students and teachers are partners in the learning process 

which is critical in this position student position. On the other hand, the student role is less 

passive than in the grammar-translation method. furthermore, there is student self-correction 

they are required to speak often which emphasizes their communicative abilities. In this 

teaching style, communication abilities are carefully developed, grammar is also taught 

inductively in this form. in addition, this approach improves speech and listening skills, in a 

nutshell, students can talk for a long time the class time.  

 

1.4.3. Discussion teaching style: 

        Discussion teaching technique is the exchange of ideas by two or more learners  

regarding a central topic or issue. Within a classroom setting, discussion primarily refers to 

whole-class exercises encouraged or motivated by the teacher. Students may or may not be 

looking for an answer to a problem. In an ideal world, a semester speech would consist 
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primarily of student support. The teacher encourages and urges students only to keep the 

discourse flowing.  

        For difficult assignments, students are frequently expected to work independently or in 

groups, and they must be able to retain motivation and focus. Students who work in this 

context must be able to do more than just absorb course material; they must also be able to 

operate well in groups and manage a variety of interpersonal roles. Advantage: Helps students 

to perceive themselves as independent learners, disadvantage: Style takes time and isn't 

always used in a good or encouraging way. 

According to Brown 2000: «  I have seen excellent teachers at both ends of these continuums 

of style. As you become more comfortable with the teaching role in the classroom, make sure 

that your teaching style is also consistent with others, and consistent with how you feel most 

sincere in the classroom; then learn how to use its benefits. teaching style ». 

 

 

1.5. The impact of teaching styles on students improvement: 

1.5.1. The impact of authority teaching style: 

     In the classroom, authority is a central, phenomenon, and is misunderstood.  Educational 

sociologist Mary Haywood Metz (1978) noted: "The difference between authority and other 

orders and obedience relationships lies in the command power of superiors and the obligation 

of subordinates to obey" (page 26).  Therefore, when one person has the right to command, 

Others also have the responsibility to obey. The ability to force obedience and the full right to 

give orders are also part of power. On the other hand, the authority is described as 

"overwhelming" (surpouvoir, Monjo, 2009). 

     The authority style helps students to benefit from the teacher’s explanation and 

clarification of additional information, knowledge, and experiences more broadly than what is 

mentioned in the sources or textbooks that have, it raises the longing and desire to follow the 

course of the lecture if it is of an interesting sequential , and it may affect their emotions and 

feelings and the speed of their absorption of the prescribed material and it provides students 

with the appropriate opportunity through which they can pay attention to the weaknesses in 

presenting the material in some of their prescribed textbooks.Also, authority style develops in 

them the ability to listen, to pay attention, to follow the information presented, toinculcate in 

them the spirit of patience and self-control, the material is given by the teacher is more 
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organized, coordinated, and progressive, information from the lecture helps students by 

presenting development that has not yet made their way into the books for students.Then 

authority style is based on clarifying knowledge and information more broadly than what was 

mentioned in the course material and is based on presenting developments not mentioned yet 

in the curriculum, work to stimulate the suspense, excitement, and desire among students to 

follow the class when it is characterized by an interesting sequence, and it works to stimulate 

emotions and feelings, and the speed of understanding and comprehension of the course 

material.Also, authority style works to provide an appropriate field for the educated person 

through which he can pay attention and focus on the weaknesses and defects sites in the 

public material available in the curriculum and works to push the learner person to speak in 

front of the students of the classroom environment boldly and without embarrassment, 

because of the teacher who worked on it, and as a result of the teachers delivery, it encourages 

them to imitate the teacher. Then, it is based on assisting to instill the values and concept of 

moral courage, and it keeps students away from fear and hesitation in speaking and standing 

in front of everyone. 

      As a result of teachers recitation, it encourages them to push them to speak boldly in front 

of their fellow students on one of the topics due to their attempt to imitate their teacher, thus 

helping to instill moral courage in them and expelling them from hesitation and fear of 

speaking or appearing in front of society.  

 

1.5.2. The impact of Directing teaching style: 

   Directing style develops speech fluency makes writing easier and helps to improve language 

and articulation in writing which is a quick way to learn new words and increase your 

vocabulary, it also enhances the production of language sense. Then, it’sjam_packed with 

activities, which keeps things exciting for students and facilitates alertness and student 

participation. 

 

1.5.3. The impact of Discussion teaching style: 

      The discussion involves two-way communication between the participants. In class 

situations, both the teacher and the students participate in the discussion. During the 

discussion, the lecturer sometimes listens and the participants sometimes speak. Therefore, for 

students, the discussion is a more positive learning experience than lectures and students have 
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the opportunity to criticize and evaluate,  logical and meaningful criticism should be accepted. 

Students should anchor the discussion themselves. Keeping teachers as guides. The teacher 

selects the topic only with the help of students. Also, the advantages of discussion methods 

are effective learning emphasis on students’ experience,  development of critical thinking 

participation by everybody Self-expression Peer learning is one of the most direct benefits 

resulting from the discussion style. 

 

1.7. Conclusion: 

      Some teachers use more than one teaching style to be able to improve their students in 

learning in the classroom, and some rely on one style, and sometimes this may be useful, or 

may constitute an obstacle to the development of students'  learning process. During this 

chapter, we focused on teaching methods first, and then dealt with the effect of the teaching 

styles on improving the learning process for students, which is the subject of research, as we 

concluded that teaching styles  have a significant impact in the field of education. 
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2.1. Introduction: 

 

The next chapter will focus on the teaching styles  most applied at the University of Saida and 

the difficulties that both professors and students  face in the teaching process and learning. To 

investigate these points, a questionnaire is sent to both third year English students and EFL 

teachers at Saida University. The researcher describes how to collect data to answer the 

research questions in the previous chapter. One search tool, a questionnaire for students and 

teachers of English in the same department. Finally, this class delivers a reliable output 

2.2. Teaching styles applied at saida university: 

 

Teachers have different views about their roles in the classroom and the types of teaching 

styles they prefer and which they see as appropriate in improving the learning process. 

 

2.2.1. The Discussion teaching style: 

It is the process of opening communication between the teacher and the students or between 

the students themselves. According to the teachers, the discussion style has advantages: it 

leads to awareness of the learner's mind, makes students the focus of the learning process, 

helps train students to respect and appreciate the opinions of others, and also contributes to 

training students to master speaking skills without feeling afraid of their colleagues. The 

discussion style increases students' knowledge by listening to their peers' opinions and 

participating in the class without feeling anxious. 

2.2.3. Cooperative teaching style: 

It is a teaching method based on the use of small groups of students to work collectively, to 

raise their level of learning, a method of organizing the classroom environment, where 

students are divided into small groups and take into account their levels and abilities. The 

collaborative teaching style in this way requires students to work and communicate 

collectively, using and releasing their mental energies and helping to motivate all members of 

the group to achieve a common goal by satisfying a series of scholastic requirements. Later in 

this guide, we present the theoretical foundations for cooperative learning, which is presented 

in the basis of development and motivation, which is one of the teaching models unfamiliar in 

universities, although it ensures that the student raises the level of learning and develops it. 

According to the professors, the collaborative teaching style has advantages: it raises students' 

academic achievement, works to remember for a longer period of time and is more inclusive 
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of multiple opinions. The cooperative teaching method also increases the internal motivation 

of students and enables them to acquire multiple and diverse cooperative skills. 

2.2.4. Teaching by exploration: 

The process of learning through exploration is the process of organizing information and an 

individual's attempt to obtain knowledge by himself without the help of the teacher. 

According to the professors, the exploratory teaching style has advantages: It gives the 

teacher the possibility to check how well the students understand in the classroom. Allows 

students to practice facing challenges and difficulties in studying, by relying on themselves in 

the stages of accessing information, it motivates students and increases their motivation to 

learn, providing them with suspense while discovering information, and providing them with 

the opportunity for students to interact with lessons positively. 

2.3. The difficulties of the teaching styles: 

       Teachers use different metaphors to describe their actual work during the teaching 

process. Some people think: «  they are like actors, because 'we are always on stage. Others 

think of them as conductors, "because I lead the conversion and set the pace and tone. » 

Others feel like gardeners, "because we plant seeds and watch them grow. The variety of 

images teachers and others use of themselves shows the variety of their professional views." 

Harmer (2001) « In fact, students can roughly understand who they are based on their 

teacher’s performance in class and their reactions to class events ».  As we all know, teachers 

and students, like any other group of people, have individual differences. 

 Personality, According to Harmer (2010), it is difficult to discuss the personality of a teacher 

because there is no such thing as an ideal teacher personality. The effective personality of a 

teacher is considered to be a mixture of our true identity  as a teacher. 

Harmer states « Teaching entails a lot more than simply being ourselves..... We must be able 

to portray to the pupils a professional image that is both interesting and effective. This isn't to 

say that we're lying about who we are teaching isn't acting, after all – but we should be 

conscious of how we present ourselves ». 

The most difficult thing a teacher faces is choosing the wrong style for their students, as this 

can result in information not being  well communicated to students, this can make the teacher 

feel tense and restless, if the student does not fulfill the method of his choice, the student will 

not listen to the teacher and will not focus in the lesson, A large number of students in the 
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class, the abundance of chaos and the lack of respect for the teacher during the lesson creates 

difficulties for the teacher to teach 

        One of the main difficulties that a teacher may encounter when teaching large classes is a 

tremendous effort that must be made. In a large class, there is always something to do. Also,  

The noise level is generally high as a result of the big number of students, which adds to the 

stress that teachers may be experiencing. It's difficult to see how educational resources like 

computers, books, and references would serve a huge class. There is no doubt that it is 

difficult for teachers to cope with large classes. Unless students are motivated to learn, any 

measures taken to solve the problem are futile. However, the following tips may help alleviate 

the severity of the situation. Then, lots of lessons and limited time to complete them before 

the exams, insufficient time for planning. Teachers often report that they do not have time to 

prepare, plan, and perform all tasks that are required of them. Updating content and document 

presentations, correcting old materials, and adapting subjects to new student groups are some 

of the tasks that teachers want them to have more time to complete, The lack of educational 

electronic devices that help the teacher to explain the lessons in a better way data show.  

Students are constantly exposed to technology outside the classroom. Students like to interact, 

and learning through technology has become part of their lifestyle, There are no boundaries 

when it comes to technology. Students can learn a subject in a variety of ways when they have 

access to material outside of the book. Teachers can come up with innovative strategies to 

keep their students engaged while teaching.  Technology is an important idea to understand. 

Because technology changes so frequently, students would benefit from understanding it 

sooner rather than later. There is no way around it; it is an integral aspect of every enterprise. 

Technology nowadays entails more than just understanding how to use a computer. Today, 

technology has infiltrated every facet of our lives, and the students who grasp it are the ones 

who succeed. Also, Discomfort with students who are impolite and their misbehavior in class 

and contempt for the teacher and their classmates, these behaviors are not just instructors’ pet 

peeves; they have real costs including In the classroom, interfere with other students and 

teachers reduce student participation and the enthusiasm of other students and teachers in and 

outside the classroom Affect the equity of scoring Wasting time How classmate or authority 

figure with a teacher or teaching assistant, feeling disrespectful, Lack of participation in the 

classroom after explaining the lessons well leads to the teacher’s frustration, Active 

participation in the classroom can also improve critical and high-level thinking skills. The 

students in the class have already learned the materials well and can introduce new concepts 



 
 

27 
 

to their peers. ... Participation can also help students learn from each other and increase 

understanding through cooperation. 

 

On the other hand, The teacher’s stress is caused by a huge number of responsibilities and 

academic tasks, as well as a lack of adequate time to complete them, these causes of stress are 

related to the stress response. A moderate correlation was found between external stressors 

(i.e. student misbehavior) and negative emotional responses (Montgomery & Rupp, 2005 ). 

Similarly, Jennings and Greenberg (2009) emphasized the importance of a healthy teacher-

student relationship for teacher happiness. Weak personality in front of students lack 

communication between teachers and students, resulting in a lack of effective information 

communication to students.  

Effective communication between teachers and students has the potential to enhance the 

learning experience and create a positive classroom environment. However, this relationship 

requires efforts from both parties. Communication barriers in the classroom make it difficult 

for students to get the most out of their education. In many cases, teachers cannot create 

engaging courses and it is difficult to connect with students on an individual basis. Students 

also have unresolved language or speech difficulties that lead to poor communication. 

Personality differences and peer pressure increase the mix, making some classroom 

interactions embarrassing or compelling. 

     In the end Failure of students in the exam for the teacher’s module will leads to 

disappointment and frustration for the teacher, which will lead to him not performing his 

duties better. poor time management, effective time management is essential for all students 

to balance all responsibilities (study, homework, family, social time, etc.). However, most 

students do not, leading to exam or exam failure. Therefore, learning time management skills 

is critical for them. Also, the sooner they learn, the cheaper it will be. There is no 

procrastination in the secret of success. However, we are lazy because we always tend to 

procrastinate and assign tasks for tomorrow until the deadline is reached.  Procrastination is 

not only ineffective, but it can also lead to stress, depression, nervousness, and poor 

performance Incorrect learning strategy, Unfortunately, most students do not know how to 

learn correctly. They think that learning means reading and copying the teacher's notes and 

understand widespread hurt and understand you must understand and learn concepts. 

Therefore, your wrong learning strategy will lead to your academic failure. 
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2.4. The difficulties of the learning  process: 

    Students in universities suffer from many problems in the classroom, as they find 

difficulties in understanding the lessons and difficulties in choosing the appropriate course for 

study or discussion with the professor, among the most important problems they suffer from 

are the following: 

 

 

   The first one is anxiety, which is an emotion characterized by physical changes such as 

tension, worried thoughts, and increased blood pressure. People with anxiety disorders often 

have recurring intrusive thoughts or worries. They can avoid certain situations because they 

are worried. They may also have physical symptoms such as sweating, tremors, dizziness, or 

rapid heartbeat. All students feel pressured at times, especially during midterms and finals. 

However, if bad emotions interfere with your daily activities, they can become a problem. 

When it's hard going to class, concentrating, or having trouble hanging out with friends, you 

may be struggling with mental stress, Many factors can cause unpleasant feelings and 

emotions. A 2018 study found that the greatest increase in anxiety among college students 

occurred during the initial transition to college. Sleep disruptions, fueled by excessive 

caffeine consumption or staying up late, are also linked to increased anxiety.  

   The second is Depression, during the study period, students will feel psychological pressure, 

which stems from the accumulation of costs and requirements, and has many negative 

consequences because these pressures seriously affect their determination and desire to learn. 

The psychological pressure that students experience during their studies is the result of daily 

negligence and delay in their studies. It shows that most students feel psychological pressure 

not because of learning difficulties, but because they have an accumulation of lessons and 

noticed that many students postpone their homework and study for a while learning is a 

process that requires flexibility and time allocation. The most important factor is confidence 

in abilities. I noticed that many students spend a lot of time studying courses, preparation 

costs, but feel a lot of pressure on themselves due to learning. They lack confidence in their 

abilities and are dominated by fear and doubts about theirs. 
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   The third is  Lack of self-confidence, Self-confidence is an important part of success in the 

education process. Lack of self-confidence can make students feel defeated or depressed and 

can lead students to make poor choices, fall into destructive relationships, or fail to live up to 

their full potential. The student’s weakness will harm his study. One of the reasons for his 

weakness is to abuse students at home, because of his weak learning ability, resulting in a lack 

of self-confidence unwillingness to study or participate in the department. The teacher only 

works with excellent students and does not allow other students to express their opinions and 

participate in the class, this also makes it difficult for students to understand the course. 

   The last one is lack of  motivation,  Motivation problem refers to the decrease in motivation 

caused by imposing non-essential learning, and students’ passivity by the passive role of 

students is the reason for the decrease in motivation, which is the source of the so-called 

education crisis. The question of the stratification and mechanical methodology of the 

traditional education paradigm is the question of motivation, lack of motivation in students 

can be a very troublesome problem. Some students lack motivation because they are afraid.  

manifestation of a lack of motivation to learn are the insufficient motivation for learning lack 

of enthusiasm or lack of enthusiasm for home works. Lack of interest in tasks that are difficult 

to understand does not listen to the instructions of the teacher and the principal and does not 

take them seriously. Ignore books and educational tools that can promote the educational 

process and are considered essential, the student’s desire to acquire knowledge is weak.   

2.5. Research Design: 

                To collect data, social researchers use various strategies. In this study, procedures 

were used: questionnaire surveys for students and teachers. The former is used to collect 

quantitative result. 

2.5.1. Quantitative Research Design: 

The process of collecting and interpreting numerical data is known as quantitative research. 

Quantitative research is expressed in numbers and graphs and is used to test or confirm 

theories and assumptions. Quantitative data is based on numbers. Simple mathematics or 

more advanced statistical analysis is used to discover commonalities or patterns in the data. 

The results are often reported in graphs and tables. In this study, the researcher determines 

what he must deal with, collects identifiable data or specific or specific questions from a large 

number of participants, uses statistics and analyzes them in an unprecedented objective way, 

and analyzes the collected data. from student questionnaires. The quantitative method helped 
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the researcher to obtain information regarding the effect of learning styles on students’ 

improvement. 

 

2.6.1. Questionnaire: 

The questionnaire is the most important data collection tool in survey research. Essentially, it 

is a series of standardized questions, often also called items, that follow a consistent scheme 

for collecting individual data on one or more specific topics 

      The questionnaire consists of various questions, which are:  

Yes/No questions: it denotes to answer only by yes or no and nothing else 

Multiple choice questions {MCQ}: selecting one or more answers from the list of choice 

Open-ended questions: it is about point of view  

Close-ended questions: it contains choices from {agree, strongly agree, neutral, disagree, 

strongly disagree}. 

 

2.6.2. Questionnaire for Students: 

        The researcher use the questionnaire to collect relevant data necessary. Our academic 

research, and collects quantitative data for a large number of participants in a short period. 

Surveys display a specific target population, along with a list of different types of questions 

and sentences for the third-year English students. Our main goal of adopting this tool is to 

collect attitude information on the impact of teaching styles on student improvement. 

 

2.6.2.1. Students’ Questionnaire Management: 

 

     This questionnaire takes into consideration the most useful tool for collecting data. The 

researcher employs an online questionnaire form, the questionnaire was written in very clear, 

simple, and easy English. This was shared on emails of the third-year English students of 

saida university, and it take more than a week to get their answers. Fourteen respondents from 

third-year students participated in filling it. 
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2.6.2.2. Description of the Questionnaire: 

 

  In this questionnaire, the researcher began with requiring participants to carefully participate 

in this academic study, justify it and check for appropriate choices, reminiscent of the 

research objectives of the researcher. The student’s questionnaire consisted of seventeen 

questions divided into two main sections. The first background information contains questions 

about the student’s age and gender. The second section consists of different types of questions 

such as, open multiple choice {yes, no questions} and is attended by a large number of 

students in connection with the impact of teaching styles on students’ improvement. Each of 

these questions types has a specific ability to collect information. Support that hypothesis 

from the perspective of understanding what types of capacity are most difficult, we propose 

ways to improve students’ comprehension for the best teaching style, the types of difficulties 

faced during the learning process. 

 

2.6.3. Questionnaire for Teachers: 

           As mentioned earlier, a questionnaire is the most useful tool for collecting data on a 

particular issue. An effective questionnaire is a questionnaire that provides researchers with 

valuable information, in this questionnaire, we worked with English language teachers as a 

key participants to investigate their observations about the impact of teaching styles on 

students improvement. 

 

2.6.3.1. Teachers’ Questionnaire Management: 

           Many results were collected from the professional experience of ELT university 

teachers. A questionnaire was sent to a sample of four {4} professors from the Faculty of 

English at Saida University within a week, we received their comments about the case under 

investigation via e-mail 

 

2.6.3.2. Description of the Questionnaire: 

              This questionnaire is an online document, containing a mixture of questions such as 

yes or no, multiple-choice questions (MCQ), open-ended and follow-up questions, that 

provide further clarification. Each question investigated their views to strengthen the premise 

of the general introduction. 
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First, replace this search tool by notifying the target informants of his prompt and asking them 

to be a collaborative part, i.e. answering some questions by selecting the appropriate option or 

providing the answers. The teacher survey was divided into two main parts; In the first 

section, an attempt is made to provide 'background information for teachers, ie questions that 

determine their gender, academic qualifications, and professional experience teaching English 

at the university. In the second section, the research targets teachers' perceptions about"the 

impact of teaching style on students’ improvement". Also, ask some questions about teachers' 

attitudes regarding English language teaching, how they react to problems faced by EFL 

students and what they suggest as materials to promote the improvement of their students in 

such a setting. Finally, teachers are free to make any recommendations 

 

2.7. The Sample Population: 

To achieve the researcher's demands and to verify the hypotheses of the general introduction, 

this investigation was conducted with students of the third year of English as a foreign 

language in the Department of English at Dr. MoulayTaher University {Saida}. The total 

population was about {100} students consisting of 3 groups, but the questionnaire was sent 

only to a sample of forty {40} randomly selected students of mixed gender {20 females and 

20 males}. The main objective behind dealing with this sample is to discover the teaching 

styles that hinder their understanding of the lessons in the department and their impact on 

them. 

In addition, we dealt with four {4} English language teachers, who were chosen on purpose to 

invest their feedback on the research issue at hand and an appropriate approach that might 

help their students to study and understand the lessons easier. Therefore, the use of these 

research tools will provide enough and valuable information. 

 

2.8. Significance of the study : 

              This study is worth doing because it is an attempt to know the effect of teaching 

methods on students learning correctly. In addition, this study encourages and improves 

students’ effectiveness, which leads students to exert their maximum efforts in studying and 

learning. So that this study is useful for both of the students because it makes them focus on 

learning tasks and improving their way of studying and also for teachers to focus more on 
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using the strategy or effective method during the class, which leads to improving the third-

year English students. 

 

2.9. Limitations of the Study: 

        In this research, we faced many obstacles and problems, and the biggest obstacles were 

the spread of the Coronavirus in our country.  From this standpoint, the researcher was unable 

to conduct an interview with English language teachers for the third year.  In addition to 

issuing the decision to close the universities, because of which the researcher was unable to 

meet the students and distribute the questionnaire to them. 

Therefore, The researcher conducted only two online questionnaires for professors and 

teachers to facilitate data collection procedures.  Although, this led to many problems, the 

most important of which were some of the teachers’ answers were complex and 

incomprehensible, and some questions were not answered by the students for unknown 

reasons, and this took a lot of time to comprehend and organize things.   

       Another obstacle was the small number of professors who responded to the researcher's 

questionnaire, as most of them were in the summer vacation period, and only a few of them 

answered the questionnaire.  But despite the difficulties I faced, the experience of research 

and investigation was amazing, and although we faced many challenges, at the same time they 

were all supportive. 

 

2.10. Conclusion: 

        This chapter describes the major steps in the design of the current study. It is all about 

data devices that present the research methodology used to collect quantitative data . In other 

words, it is the management and explanation of questionnaires to collect reliable, reliable, and 

sufficient information on the problem of students improvement. Besides, the researcher 

discusses the importance of the research to the target population and the most limitations they 

face when conducting this academic research. 
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Chapter Three: 

Data Analyses, and Interpretations 
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3.1. Introduction:  

This chapter is designed to analyze the results obtained by investigating the effect of teaching 

styles on student improvement. We chose to work with third-year English language students 

to look for more ideas and data on the research problem as well as with four teachers from Dr. 

Taher Moulay Saida University. 

 

3.2. Students’ Questionnaire: 

This questionnaire is designed for English students of the third-year classes of the Dr. Taher 

Moulay University of saida. The participants of this questionnaire are 40 students. The 

questionnaire will be administered to a random sample mentioned above to investigate the 

impact of teaching styles on students’ improvement and investigate the problems that hinder 

the student’s participation. The questionnaire involves different types of questions such as 

closed and open-ended questions. Closed questions require the students to answer by yes or 

no to tick up the appropriate answer from the different opinions while open-ended are 

questions require students to give a personal opinion. 

 

3.2.1. Analysis of third-year students questionnaire : 

 

1. Students Age 

    Table 01: students Age  

               Age                        N                      % 

             18_22                       7                  17,5% 

             23_25                      33                   85,5% 

             Total                       40                   100% 
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From the results of table 01, the majority of students [83%]  were between 23_25 years old 

which means that it is their first experience to study English language at the university level 

while only [17,5%  ] their age range between 18_22 years old; this means that they have other 

career learning English or they have been repeating at one of the previous levels. 

 

2. Students Gender : 

 

                                                 Table 02 studentsgender 

  Gander                      N                          % 

                   Male                    13                       20% 

                 Female                     27                         80% 

                   Total                     40                      100% 
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                                                      Students  gender 

 

 

From the results of table 02, we understand that the female [80%] are more interested to learn 

English than male [20%] of teachers less interested to learn the English language. 

 

 

3. Do you have a pre-knowledge about teaching style? 

 

 

                         Table 03 students pre-knowledge about teaching style 

              Options                      N                          % 

                  Yes                     26                         65% 

                   No                    14                         35% 

                Total                      40                        100% 
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                                 Students pre-knowledge about teaching styles 

 

From the result oftable 03 weunderstand that[65%]of the students have pre-knowledge about 

teaching styles, while [35% ] of the students have no idea what is teaching styles  

 

4. What teaching style did you encounter during your study? 

                                   Table 04 students teaching style that they know  

                Options                       N                       % 

The authority teaching style                     8                     8% 

The discussion teaching style                    15                    38% 

The directing teaching style                    16                     25% 

The delegator teaching style                     1                      18% 

                  Total                      40                      100% 
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Students teaching style 

 

The table 04 results indicate that [8%] of students encounter the authority teaching style 

during their study, while [38%] of them face the discussion teaching style, then [25%] 

encounter the directing teaching style and  [18%] of students  faced  the delegator teaching 

style. 

 

5. Is the teaching style important in your study? 

 

                        Table 05 the importance of teaching style to students opinion   

Options                       N                     % 

Yes                       33                 85% 

                No                         6                 15% 

               Total                       40                  100% 
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                          The importance of teaching style in students opinion   

 

the result displayed in table 5 showsthatthe majority of students [85%] believe that teaching 

styles are important in their studies, while the other students [15% ] do not believe that 

teaching style is important. 

 

6. What problems do you face in your classroom? 

 

Students  problems in the classroom 

 Options                      N                      % 

Anxiety                     13                     33% 

Lack of self-confidence                     12                     30% 

Pressure                     15                     38% 

                  Total                        40                     100% 
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                                   Students  problems in the classroom 

 

The result of table 06 above indicates that the majority of students [ 38% ] see pressure as the 

most common problem that they face in the classroom, also [33% ] of students see that 

anxiety is a big problem that they face in the classroom, while [30% ] of students having lack 

of self-confidence as a problem in the classroom. 

 

7. Do you learn better by reading what the teacher writes on the chalkboard better than the 

role-playing have they adopt you? 

 

    Table 07 you learn better by reading what the teacher writes on the chalkboard 

Options                      N                        % 

Yes                    29                     73% 

                      No                     11                     28% 

                    Total                     40                     100% 
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             Students learn better by reading what the teacher writes on the chalkboard 

 

The result of table 07 is that students [73% ] see that they learn better by reading what 

teachers write on the chalkboard, while [28% ] of students see that the teacher is not obliged 

to write on the chalkboard to them learn better. 

 

8 . Do you understand better things in class when you participate in role-playing? 

 

  Table 08 students understand better things in class when they participate in role-playing 

Options                    N                        % 

Yes                   28                      70% 

                    No                     12                      30% 

                  Total                     40                     100% 
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        Students understand better things in class when you participate in role playing 

 

The result displayed in the above table 8  is that the majority of students [70% ] understand 

better things in class when they participate in role-playing, rather than [ 30% ] of students are 

not interested to participate in role-playing to get understand lessons and learn better.  

 

9. What makes you understand better? 

                 Table 09 What makes students understand better 

Options                     N                          % 

Listen to lecture                      19                        48% 

          Read the PDFS                     13                         33% 

            Read books                      8                        20% 

               Total                      40 100% 
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What  makes  students  understand  better 

 

The result of table 09 is that the majority of students [48%] claimed that listening to lectures 

is the best way to understand lessons. Then [33% ] of students maintain that reading 

assignments better than listening to a lecture and reading books, however [20% ] these 

percentages mean that reading books is the best one than the others. 

 

10. Do you prefer to learn by doing exercises and drills in the class? 

 

             Table 10 students prefer to learn by doing exercises and drills in the class 

Options                    N                       % 

Yes                  32                     80% 

                   No                                8             20% 

                 Total                   40                    100% 
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                               Students prefer doing exercises and drills in the class 

 

The result of table 10 the majority of students [80%] prefer to learn by doing exercises and 

drills in the class, while [20%] of students do not prefer to learn by doing exercises and drills 

in the class. 

 

11. Do you agree that you benefit more from computer laptop classes than lecture classes? 

Table 11 students benefit more from computer laptops than lecture classes 

 

Options                       N                         % 

Agree                     17            43% 

Neutral                     15             38% 

Disagree                      8                       20 % 

                  Total                      40                      100% 
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                     Students benefit more from computer lab classes than lecture classes 

 

The result of table 11 is that the majority of students are between [43%] and [38%] agrees and 

natural to benefit more from computer laptop classes than lecture classes, while [20%] of 

students disagree. 

 

12. The teacher must be strict during the lesson? 

            Table 12: The teacher must be strict during the lesson 

Options                                            N                         % 

Agree                    13                      33% 

Neutral                    20                       50% 

Disagree                     7 18% 

                 Total                      40                       100% 
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                                    Teacher during the lesson 

 

The results of table 12 are that [50% ]  of students are natural which means the teacher is free 

to be strict during the lesson or not, then [33% ] of students are agreed that the teacher must 

be strict during the lesson, however [18% ] are disagreed that the teacher didn’t need to be 

strict during the lesson. 

 

13. Is it better to get work done in a quiet place or with your classmates? 

          Table 13: students  get work done in a quiet place then sit down next one of a classmate 

 

                  Options                      N                          % 

                    Yes                     27                      69% 

                      No                      12                       31% 

                     Total                     39                      100% 
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The result of table 13 is [69%] of students  agree that get work done in a quiet place is better 

than work with their classmates, rather than [ 31% ] of students prefer to work with their 

classmates. 

14. When you had the choice to learn new information through a lecture or textbook, would 

you choose to hear it rather than read it? 

 

Table 14: students choose to learn new information through a lecture or textbook 

              Options       N                         % 

               Agree                    15                      38% 

               Neutral                    15                      38% 

              Disagree                    10                       25% 

                 Total                     40                      100% 
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                                                         students choice 

 

The result of table 14 shows [38 %] of students agrees to learn new information through a 

lecture or textbook they would choose to hear it rather than read it. Also, [38% ] of students 

are neutral, while [25% ] of students are disagreeing to learn new information through a 

lecture or textbook. 

 

15. Do students need frequent breaks while studying? 

 

          Table 15 breaks while studying 

               Options                        N                         % 

              Agree                    19                      48% 

             Neutral                      16                       40% 

            Disagree                       5                       13% 

              Total                       40                      100% 
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breaks while  studying 

 

The result from table 15 shows that [48% ] of students need frequent breaks while studying. 

Also [ 40% ] are neutral about the idea of breaks while studying, while [13% ] of students are 

disagreeing and they don’t need breaks while studying. 

 

16. Which kind of teacher do you prefer? 

                      Table 16 kind of teacher 

 

               Options                        N                      % 

Formal teacher                       27                   68% 

          Informal teacher                       13                   33% 

                Total                         40 100% 
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                                                                kind of teacher 

 

The result from table 16 shows that [68%]of students believe that a formal teacher is the best 

for teaching, while [33% ] of students like the informal teacher. 

 

3.3. Teachers questionnaire: 

This questionnaire is designed for teachers of third-year students in the English branch at Dr. 

Taher Moulay University of Saida. This questionnaire was administered to {04} teachers, 

they show their collaboration through their answers to our questions. The questions are closed 

questions, which the teachers suppose to either give the answer {yes or no} or choose the 

appropriate answer from the different options. The teacher’s questionnaire consists of {12} 

questions. 

3.3.1. Analysis of third-year teachers questionnaire: 

 

1. Teachers Gender 
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            Table 17: teachersgender 

 

                   Options                         N                         % 

                     Male                          01                       25% 

                   Female                         03                       75% 

                    Total                          04                       100% 

 

 

                                                          teachers  gender 

 

As it is shown in table 17 that most of the teachers [75% ] are female while [25%] are male 

This is because the teachers have prior experience in teaching such models and because some 

teachers {female} have been teaching for a long time, while teachers have experience in 

teaching other models. 
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2. Teachers Degree 

            Table 18: teachersdegree 

                Options                     N                         % 

                License                     00                       00% 

        Master\magister                    01                       25% 

              Doctorate                    02                       75% 

       Total                     04                      100% 

 

 

                                                       teachers  degree 

 

As it is shown in table 18 the majority of teachers [75%] have a doctorate degree. And[25%] 

of them has a magister degree. 

3. Are you an expert or novice teacher? 

 

 



 
 

54 
 

Table 19: kind of teacher 

           Options                       N                           %   

        Expert teacher                      02 50% 

        Novice teacher                      01 25% 

      Another answer : 

Still learning about effective 

teaching practices  

 

                    01 25% 

            Total                       04 100% 

 

 

                                                             kind of teacher 

 

As it is shown in table 19 the most teachers [50 %] are expert teachers, and [25% ] of teachers 

are novice .While the [ 25% ] of teachers still learning about effective teaching practices. 
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4. How many years did you teach? 

                                         Table 20: teachers  experience 

Numbers of years Teachers                         % 

6 years 01 25% 

10 years 01 25% 

14 years 01 25% 

17 years 01 25% 

                Total  04 100% 

 

 

 

 

                                                         teachers  experience 

 

Teachers are asked to give their teaching experience. As is shown in table 20 there are [25%] 

of teachers state that they teach just for 06 years means that they are novice teachers. Also, we 
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can see that [25%] of teachers have 10 years of experience in different models. furthermore, 

we can notice that [ 25%] of teachers have been teaching for 14 years and the last one 

teachers [ 25%] of them teach for 17 years which mean that it is the most experienced ones.  

5 .which module, did you teach? 

                                          Table 21: teachers  modules 

Number of teachers             Modules that they teach 

                       Teacher N 01 I taught different courses I teach research 

methodology, research techniques; cultural 

studies; and culture/civilization 

Teacher N 02 Linguistics, speaking, research techniques, 

educational psychology, and TEFL. 

Teacher N 03  research methodology, research techniques; 

cultural studies, general culture 

Teacher N 04  Oral expressions, written expressions, 

grammar, didactics, American civilization 

 

6 . Which teaching style do you prefer to use in your teaching? 

                    Table N22: teachers   teaching style  

 Options                         N                           % 

The authority and lecture 

style   

                      01                         25% 

The delegator style                      01                         25% 

The discussion-style                       02                         50% 

 Total                       04                        100% 
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                                               teachers   teaching style 

 

The table shows that the majority of teachers [50%] choose the discussion style as the best 

one in their teaching. Also, [25%] of teachers prefer the authority and lecture style to use in 

their teaching. While the last [ 25%] of teachers prefer the delegator style as the best teaching 

style. 

7. Do you follow one teaching style or more than one? 

                               Table N23:Teachers and the use of  teaching styles  

Number of teachers Answers 

Teacher N 01 it depends on the context; students' mood; rate of 

difficulty of the teaching item 

Teacher N 02            More than one. It depends on your teaching 

objectives and most importantly on your students' 

learning styles and learning needs         

Teacher N 03 It depends on the student’s mood  

Teacher N 04 The teacher should adopt one style for the students to 

get used to 
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8. What are the consequences or problems that you face during the lessons? 

                       Table N24: teachersproblems 

Numbers of teachers Problems of teachers 

Teachers N 01 sometimes the absence of students 

Teacher N 02 Problems like students' non-engagement and low 

concentration. Sometimes, discipline issues make it 

difficult to teach and reach all students. 

Teacher N  03 The students who are reluctant to participate or 

study  

Teacher N 04  The less motivation of students  

 

9 . What factors does the teacher consider while selecting the best method for teaching his 

students? 

                       Table N25:  teachers factors 

Number of teachers Teachersfactors 

                      Teacher N 01  My desire 

                      Teacher N 02          See the student’s needs 

                      Teacher N 03 Make a test for students  

                     Teacher N 04  Most importantly, the teacher needs to make sure the 

learning environment is helpful, relaxing, and 

motivating for students. There should be a positive 

rapport where both students and their teacher respect 

and trust each other. The psychological dimension of 

learners needs to be taken into account if we 

(teachers) are to improve our learners' achievement... 
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10. According to your experience, what can you do to improve the level of your students? 

                       Table N26: teachers   experience 

Number of teachers Teachers experience 

                     Teacher N 01 implement the forced commitment of 

students, there should be a co-operation 

between teachers for adopting close teaching 

styles easy that promote students' 

engagement  

Teacher N 02 Provide them with a positive talk before 

undertaking any classroom activity. Show 

them that they are important variables in the 

teaching-learning process. Try to guide them 

through being an advisor, a partner, and a 

facilitator. Of course, we need to help them 

with some relevant learning materials like 

meaningful and interesting classroom tasks. 

We need to attentively listen to our learners 

to understand their needs and expectations. 

Teacher N 03 Help them to be more motivated in classes 

Teacher N 04 to help them with some relevant learning 

materials 

 

 

3.4. Further suggestions and comments! 

Only two teachers provided comments, they comment by there should be co-operation 

between teachers for adopting close teaching styles that promote students' engagement. 

Turning classes to be more practical rather than theoretical, by giving EFL students some real-

life situations as training in class. 
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3.5. Discussion of Results: 

My research work aims to improve students’ learning process by using teaching styles. The 

result of the investigation shows that EFL students in the English department of Dr. Moulay 

Taher University, are interested in using the teaching styles. Teachers believe that teaching 

styles can solve many problems faced by students. However, the success of using these 

teaching styles depends on the teacher’s experience in instructing students on how to use and 

utilize these styles. The answers to the student questionnaire undoubtedly show the 

importance of teaching style on students’ improvement.  

The result of the student's questionnaire undoubtedly shows the importance of teaching 

methods in the development of students learning. According to students’ views, use more than 

one teaching style is effective in learning in classe,The majority of students prefer informal 

teachers because they facilitate the process of understanding the lessons. Also, most students 

prefer informal teachers because they understand the courses in a simple way and because the 

students see them as friends, which makes learning in the classroom very comfortable. 

On the other hand, the results of teacher questionnaires showed that, despite the gender 

difference and years of teaching experience, teaching styles are considered difficult in terms 

of students’ needs. However, the teachers who have always worked to overcome difficulties 

and problems through a list of solutions and suggestions, including the use of different 

teaching styles in a part of the learning, to help teachers,  to take control of their students and 

improve them in a good way. 

    In brief, all the findings stacked previously strengthened the ideas of the subject under 

investigation. They seem to confirm the two mentioned hypotheses that assume boosting the 

student’s improvement. 

3.6. Suggestions and recommendations: 

 

English is the second foreign language that is learned in our society, so it is considered as an 

important language that communicates with the world. As for students, they face many 

difficulties to learn it, and it is not their mother tongue. Furthermore, teachers face difficulties 

with their students on the appropriate teaching method and for this reason, teachers must 

choose the appropriate method to teach English and improve their students. 

   The teachers think that they are choosing the appropriate method to teach their students in 

the classroom, but they are wrong, so that some students have difficulty understanding the 
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lessons in the way the teacher chose, and this is one of the most important problems so that 

they are not qualified to pass their exams. 

   Teachers have to pay attention to their student’s understanding of lessons’ difficulties and 

they need to search for appropriate and useful strategies or techniques that can support them 

to promote their listening skills abilities. Based on the results indicated in the conclusion,   

 

For teachers: 

. EFL teachers have to motivate their students to learn English as much as possible. 

. Teachers may slow down their English speech delivery and repeat the explanation of lessons 

in classrooms. 

. Teachers are required to support students to cope with their obstacles incomprehension. 

. Teachers may pay attention to their students' interests. 

.It is advisable for teachers to build a strong relationship with their students. 

. Teachers can work with all students, not just the excellent. 

. Teachers can treat their students as friends. 

3.7. Conclusion: 

The analysis and interpretation of the data collected through the results of the questionnaires 

in this study succeeded in highlighting the effect of teaching styleson student improvement. In 

this chapter, the researcher presents the results of vocabulary in tables and figures. This 

chapter also provided useful suggestions to simplify the teaching and learning process and to 

overcome the obstacles students face while studying in the classroom. 
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General conclusion 

Teaching English is by nature an effective process, It depends on the active participation of 

both the teacher and the learner. Teaching methods are one of the most important ways to 

improve the learning process, which helps students to develop themselves in the classroom 

and easily absorb lessons. As for teachers,it is the choice of the appropriate method.  Teaching 

is one of the most important tasks thanks to which the study information can be 

communicated to students in a better way. From this point of view, the improvement of 

students depends on the special teaching method of the professor, and this creates a wonderful 

opportunity for interaction in the classroom between students and professors.  Hence, we 

conclude that these methods are a pattern to support students to improve their skills and better 

absorb and understand lessons. In order to be able to know how teaching methods affected the 

improvement of students, we conducted this research, through which we got to know the most 

important methods that have many benefits in developing and improving students in the 

learning process, which are: the authority teaching style, the directing teaching style, the 

discussion teaching style, the cooperative and explorative teaching style. We have explained 

The impact and importance of these methods in the learning and teaching process and we 

found that the use of the appropriate teaching method positively affects the achievement of 

learners. 

In terms of structure,This research consists of three chapters. The first chapter presents the 

review of  literature, where the researcher began by explaining the concept of learning and the 

concept of the three learning methods (the authority teaching style, the directing teaching 

style, and the discussion teaching style) and what distinguishes each of those mentioned 

methods.  Then we discussed the impact of the three methods and their role in improving 

students. The researcher also highlighted one of those methods, which is (the authority 

teaching style) in our research because it is of great benefit in improving students.  Without 

forgetting  that we have cited different opinions of some scholars in this context in some of 

the previously mentioned elements. 

     The second chapter was about teaching styles applied in saida university and the 

difficulties faced by the teachers and thelearners inthe classroom, Quantitative research tool 

were used to collect and analyze data. Hence, A questionnaires were published online for a 

group of forty {40} students of both sexes, males and females, from the third year of English 

language students at Dr. Moulay Taher Saida University.  We received {40} responses from 

students.  Besides, a teacher survey was conducted with four {4} teachers of both sexes who 
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were chosen on purpose to collect reliable answers to research questions and to verify 

hypotheses. 

As for the third chapter, it was directed to the practical section, data analysis and 

interpretations. In this chapter, the researcher analyzed and discussed the results of the two 

questionnaires. The following results were revealed: 95%} of the announced sample 

considered that choosing the discussion method is the best to improve the educational process 

of students. {80%} of the professors confirmed that the use of the appropriate method 

depends on the needs of the students, in addition to that {85%} of the professors agreed that 

to improve the level of students, the forced commitment of students should be implemented 

and there should be cooperation between teachers and students during the lessons. 

In conclusion, after analyzing and discussing the questionnaires collected from teachers and 

students, we can say that the proposed hypotheses can be confirmed in the sense that teaching 

methods influence the learning process and that is what it pushes the learners towards 

realizing abilities by their own to reach knowledge and To achieve successful learning, 

teachers should use more than one teaching styles to improve students because the choice of 

the appropriate method depends on the needs of the students in the department. For future 

researchers, This study and be more valid if it will be used with a large number or different 

levels at University. 
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Appendix 

Questionnaire: 

                                                                    Dear students, 

 

I would be thankful if you could answer the following question to assist us to gather 

information about the impact of teaching styles on student improvement at said university. 

Your response would be really useful for the research we're doing. 

We hope you will respond with complete attention, honesty, and enthusiasm. 

 

Background information 

 

1- Gender: 

a- Male 

b- Female 

 

2- Age between 

a- 18 and 23 

b- 23- 30 

 

3. Do you have a pre-knowledge about teaching style? 

            Yes 

             No  

4. What teaching style did you encounter during your study? 
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           The authority teaching style 

           The discussion teaching style 

           The directing teaching style 

           The delegator teaching style 

5. Is the teaching style important in your study? 

           Yes  

           No  

6. What problems do you face in your classroom? 

                Anxiety     

                Lack of self-confidence  

                pressure  

7. Do you learn better by reading what the teacher writes on the chalkboard? 

         Yes  

               No  

8. Do you understand better things in class when you participate in role-playing? 

              Yes  

              No  

9. What makes you understand better? 

             Listen to lecture   

             Read the PDFS 

             Read books 

10. Do you prefer to learn by doing exercises and drills in the class? 

             Yes  
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             No  

 

11. Do you agree that you benefit more from computer laptop classes than lecture classes? 

 Yes 

 No  

12. The teacher must be strict during the lesson? 

             Agree  

              Neutral  

              Disagree 

13. Is it better to get work done in a quiet place or with your classmates? 

              Yes  

              No  

14. If you had the choice to learn new information through a lecture or textbook, would you 

choose to hear it rather than read it? 

 

               Agree  

                Neutral 

                Disagree 

15. Do students need frequent breaks while studying? 

                 Agree  

       Neutral 

                Disagree 

16. Which kind of teacher do you prefer? 
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               Formal teacher  

               Informal teacher 

Appendix B: 

The Teachers’ Questionnaire 

 

                                                                     Dear teacher, 

 

  We would be so grateful if you could answer the following questions concerning the Impact 

of teaching styles on student improvement.  your answer will be very helpful for the research 

we are undertaking.  

Be sure that any information you will provide us within this questionnaire will remain strictly 

anonymous. 

 

Background information 

 

1. Gender: 

           Male 

           Female  

2.  Degree 

            License  

           Master\magister 

            Doctorate 

 

3. Are you an expert teacher or novice teacher or what? 
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Expert teacher  

Novice teacher 

Another answer: 

Still learning about effective teaching practices  

 

 

4. How many years did you teach? 

 6 years  

10 years  

  14 years 

  17 years 

5. Which model did you teach? 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………….. 

6. Which teaching style do you prefer to use in your teaching? 

The authority and lecture style   

  The delegator style 

 The discussion-style 

 

7. Do you follow one teaching style or more than one? 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………….. 
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8. What are the consequences or problems that you face during the lessons? 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………. 

 

9. What factors does the teacher consider while selecting the best method for teaching his 

students? 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………….. 

 

 

10. According to your experience, what can you do to improve the level of your students? 

…………………………………………………………………………………………………

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

11. Additional comments or suggestions if any are welcome? 

…………………………………………………………………………………………………

………………………………………………………………………………………………. 

 

Thank you for your collaboration. 

 


