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Abstract :
 The current study deals with teaching the English culture in the EFL classes for the Algerian students  , University of Saida. It was noted in this study that teaching English language culture to students is important, as it is a key factor in learning this language .Research tools were used in data collection, including classroom observation and two questionnaires for both students and their teachers at Saida University, in order to investigate the difficulty of teaching English language culture to learners. It seems difficult to teach English culture, because some cultural concepts cannot be discussed in class due to religious and social differences. 
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General Introduction
          Learning English as a foreign language is one of the most important gains of our time and for a completely utilitarian purpose. The essence of learning English as a foreign language is learning its culture which is an important and inseparable part of learning English as a foreign language. Therefore, teaching this target language seeks to include the cultural dimension of the language in the classroom, especially in the era of scientific and technological progress. Specifically, no language can be learned perfectly and correctly if the learning of its culture is ignored.
       Including culture in the processes of teaching EFL students has always been a goal that teachers struggle to easily achieve, not because they are unable to try, but because it is somewhat ambiguous to them. Thus, the focus of this paper should be on a presentation of several methods as well as other methods that help greatly, the language teaching process includes the cultural dimension of EFL students, which prepares students well and helps them improve language and communicative competence and cultural.
        In recent decades, people have generally tried to learn English for its great place in the world, and in order to learn this language it is necessary to develop new approaches and techniques in its teaching.
       The teaching process, like other jobs, has challenges to be faced. Therefore, teachers strive to do their best to take on the responsibilities which have become increasing over time and therefore they have to make more efforts. One of the most important of these responsibilities, which has particularly concerned teachers, is the integration of culture into EFL classes.	
            Many universities around the world began to encourage the teaching of English to learners, and Algerian universities, for example, after the dominance of the French language, encouraged the teaching of English, especially English as a foreign language.
       The aim of this study is to provide a complete understanding of how to include culture in EFL classes. The rationale behind focusing on including the cultural dimension while teaching EFL students is to help train them to be successful and possess high competencies and skills. It also aims to determine the impact of this culture on non-English speaking students who study English as a foreign language at Saida University.
      The current study focuses mainly on the difficulty of teaching English culture to students. This study also attempts to identify the importance of focusing on the cultural background of the learners in every situation they encounter while learning the culture of this foreign language. On the other hand, knowing the purpose behind learning English for first-year EFL students, and checking whether their cultural background constitutes an obstacle to their learning and the methods used to study the culture of this language. Therefore, this study is important for teachers or learners, as well as for researchers.      
    This study also aims to investigate whether teachers discuss with learners the differences between their culture and the English language culture, as well as whether learners enjoy culture-related activities. This is all about culture and its impact on students and their outcomes.
      This study aims to know the impact of cultural background on the outcomes of first-year students at the University of Saida.
         In this research, the researcher tries to investigate some of the ways  and methods of teaching culture, in addition to the various approaches that help in acquiring cultural competence.
       Hence, this work will attempt to answer the following questions:
1- How does  the cultural background of learners affect their ability to learn? 
2- How do teachers include English culture in their EFL classes?
 The methods to be followed in order to include the cultural dimension more within the classroom will be explored.
The proposed hypotheses are : 
1/ Learners’cultural background  may affect students' ability to learn, if their cultural background and the English culture are different.
2/ Teachers may include English culture in their EFL classes, if they bring more cultural tasks.


       Finally , this study should provide guidance for EFL teachers to identify goals and objectives that lie especially in including culture within the classroom.
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Chapter One:  Teaching Culture 
1. Introduction: 
In this chapter, the researcher tries to shed light on many concepts related to teaching culture. First, culture as a basic concept with different definitions , and also culture and education as relevant concepts and second, culture and classroom language.Third, culture and foreign language teaching then, culture and the teaching objectives. In addition to many meanings that will be addressed in detail.
 1.1 Culture as a Concept :
     There is an agreement that culture is the  differentiating means of life that a person has reached  in a collective human work .In 1957, Lado  defined culture  as “cultures are structured systems of patterned behaviour “ (p.111).
Culture  has emerged  since the   existence of man on Earth and the beginning of humanity.Hall  (1959) famously states that “culture is communication and communication is culture “(p.186).  Culture is fundamentally the arts and other aspects of human intellectual achievement that are seen collectively, and it is a way for people to become accustomed to new places. Kramsch (2000) results indicate that Language and culture are two interconnected and intertwined parts in such a complex way that one cannot separate them without losing their importance.
      Social behaviour found in all human societies also the land cultivated by civilized education are all definitions of culture.
1.1.1 Culture and Education :
           Often, culture can not be separated from education ,especially in learning a foreign language .
       Education aims to deliver ideas to different individuals in different cultures , meet together to discuss these ideas and develop them within one place which is school ,and with this difference there is a cultural diversity and necessity in creating balance. Therefore ,the culture and education are separated as a concepts ,but associated with the content and work , in the sense that education works as an incentive to pass the principles of culture to explain the foreign language in a better way .
  1.2 Culture and Classroom Language: 
    The Oxford dictionary(2017)  defines language as The process of communication applied by humans in a specific area, which includes writing and speaking.
Consequently, human beings are more capable of using language, because of its connection with thought and awareness, and that it is linked to skills (writing and speaking).
       The English language, like any other language, is taught through context and terminology, whether for English-speaking or non-English speaking countries, this does not require much thought. It is the ability to speak. The language of the country in which one lives is highly valued. But the English language is beneficial to everyone, especially since it is one of the most used languages ​​in the world, which gives it great value for its wide vocabulary, and thus its accuracy in understanding the world in detail.
       FLL   consists of several components, including grammatical competence, communicative competence, and language proficiency, in addition to real knowledge of one's culture or another. Cultural competence is an integral part of foreign language learning, and many teachers saw their goal to integrate the teaching of culture into foreign language curricula.
     No one can disagree about the necessity to teach culture in foreign language classes, not only about grammatical structures or learning new vocabulary expressions, but it must include some cultural elements intertwined with the language itself. 
      Culture lives through language, so although words can be learned, there are things between the lines that must be known in order to use the language correctly. Therefore, concern for language and not culture means losing the true meaning of the language. In 1889, Bryam noted that “the language holds the culture through the denotations and connotations of its semantics” (p.94).    
         The teaching contexts of the EL from educational and cultural perspectives encompass the values and beliefs established in English; May be represented in textbooks, Teaching techniques, Behaviors and attitudes of students in the classroom. As previously mentioned, culture is an important part of teaching a FL especially the English one. Teachers need to understand ways of dealing with culture and how to teach it in the language class.             
   In Algeria, English is taught as a foreign language after French. The method of teaching the language remains the textbook.  It represents the official curriculum and remains the main educational source, as teachers rely on it a lot as a source of language and culture in their education .
     In order to fully understand the language and use it fluently, learners do not only need linguistic competencies, but also cultural and global knowledge. In order to become distinguished, English language learners must be aware of the cultural dimension between Algeria and the culture of the English language. This is a prerequisite for their success in achieving what they aim  for their understanding of matters related to their foreign language learning. It may seem that the culture and language are completely separate, but in fact they are closely related.  
In fact, a skill comes from language learning, and culture learning where comprehension leads to identity change. (Swiderski, 1993)
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1.2.1 Culture and FLT: 
    Regardless of the plurality of opinions, culture has occupied an important place in the teaching and study of a foreign language. Students are often familiar with the grammar of the language, but they cannot always use the language sufficiently due to their lack of familiarity with the culture of the target language.
According to Graddol (2007) There will be many people who speak or learn the English language in the coming years. This is because the English language is the dominant language of globalization everywhere, so the English language must be present in the life of every person in theentire world because it is the main key to work in various fields.
1.2.2. Culture and Teaching Objectives:
     Knowing the cultural perspectives and values involved in linguistic behaviour is very important. FLT courses (through culture teaching) should help learners develop positive skills, so as to use and master the target language appropriately. “Cultural awareness' is used to refer to a range of phenomena from knowledge about other countries to positive attitudes towards speakers of other languages, to a heightened sensitivity to ‘othemess’ of any kind” (cited in Byram&Risager, 1999, p.58). 
    The educational objectives of teaching a FL have become focused on developing communication skills and understanding the language, as well as how to learn languages. Then, Encouraging positive attitudes and understanding of foreign language speakers (Byram&Fleming, 1998).
1.3 Cultural Differences: 
Cultural differences are the unique and specific expressions of individuals of a specific national origin .There are cultural differences across the world; it is good for the learner to have an understanding of a culture in general, because he is studying the foreign language of that culture. Lack of focus and misunderstanding can lead to serious negative consequences even when done unintentionally which can sometimes lead to penalties as a result. In addition, thinking about teaching a foreign language should go hand in hand with teaching the culture of that foreign language to avoid misunderstanding and some problems.
       In Algeria, teachers must assist learners in solving cultural problems by doing their best to recognize the difference between the two cultures (the culture of Algeria and the culture of the English language), the teacher asks his students to present the differences between the two cultures
     Fostering learners with the stimulating tools and familiarizing them with authentic target language tools can lead to valuable results in both learning and being fully educated in the English culture. So the appropriate educational materials will provide examples of cultural differences that need to be explained, which are often difficult for learners to understand.    Thus, the teacher must confirm these observations as well as explain them. 
1.4 Learners’ Attitude towards Culture: 
     Attitude is a major factor affecting language performance and it has received great interest from researchers. The learners ’attitudes are an essential factor in the learning process as well as an important element in the competence of intercultural communication. As it has been stated before, language and culture are taught closely together, and culture is an essential part of teaching English, which has become the first language in the world. Hence, English language teaching teachers focus on getting their students ready for intercultural communication to develop their ability to function in intercultural situations. Some variables are affected by language and cultural achievements such as: learner attitudes. Several researchers have conducted numerous studies to discover students' attitudes toward teaching cultural aspects and topics in the EFL classroom.
     Accordingly, attitude is one of the important factors related to foreign language classes, as students with positive attitudes can limit the impact of any failure. The reason is that they do not generalize negative evaluation to all their abilities and life situations. Therefore, attitudes can play a very important role in language learning because of their effect on students' success or failure during learning. Besides this, the importance of situations lies in the way they influence behavior. Consequently, negative attitudes may hinder students' learning, that is, they affect their opinions, decisions, and future activities.
1.4.1 Gender: 
The role of gender in foreign language learning attitudes and culture is very important and it gives a comparison between males and females to know the perception and position of each gender of the foreign language and its culture and to conclude differences. The attitude of Algerian students towards learning the culture of the English language gives a first impression that females have positive attitudes towards the English culture than  males. The reason why the female subject tends to be positive is that females ask questions and make comments regarding the length of the text and this according to the answers that gathered from the learners.
     The study of gender differences in learning must include external factors in addition to the vital characteristics that can affect the learning process .The cultural context is linked to the influence of biology.
1.4.2 Religion: 
The English language is deeply ingrained in Jewish and Christian culture, and is often seen as an important vehicle for transmitting "Western" concepts, learning English does not conflict with Islamic values. There is also an urgent necessity for English language teachers to take into account the social and cultural aspects of learning this language for Muslim students, and the need for Muslims to appreciate the importance of learning the English language in order to acquire contemporary knowledge and basic concepts away from religious conflicts.

1.5. English Culture Difficulties Encountered by Learners: 
      English is the  widely used language around the world, as many people choose to learn English for their professioncy level and sometimes in order to get a job, or communicate smoothly with people from all over the world. English is a universal language that must be learned, but this does not mean at all that it is a simple language to master and that it is readily available, because there are many difficulties that learners face when learning the English language and its culture and they feel frustrated when they are unable to achieve the desired goal as speaking fluently, understanding and mastering its culture.
      Learners use the English language frequently inside the classroom and to a lesser extent outside it, as they still have a lot of enthusiasm during the study to learn about the English culture because it plays an important role in learning the language, and students are expected to have skills to form a basic idea and expressions of the target culture and to show their interest in learning it. Paige (1993) mentioned that teaching culture  remain an unresolved problem because culture is complex and includes elements, most importantly beliefs and values, so these elements cannot be included in language programs. As well as the problem of cultural differences that may lead to changing some behaviors and ideas of learners.
               Writing is one of the hardest skills especially in the academic field. Students find it very difficult to express their ideas in writing especially in the English language. Perhaps the most important difficulties related to writing are punctuation marks that the learners may not give much importance to despite their basic importance, and then the consistency and harmony of the text, as well as thinking in the mother tongue.
       Steinman (2009) who claimed that writing in English represents a challenge for academic purposes as they can not only deal with linguistic and technical issues that are clear, the most important of which is syntax, but also be familiar with Western concepts of academic discourse. Then the Grammar difficulties asone of the main difficulties that foreign language students and native language students. The grammar of the English language is complex, which makes it difficult to remember and use it correctly, and the reason for this problem is that students study subjects only from an exam point of view. 
Vocabulary difficulties are however  one of the most important factors in language teaching because words play a fundamental role in expressing our feelings and thoughts to others during communication.  FL teachers should pay great attention to teaching vocabulary, but it is a little difficult with vocabulary associated with the cultural characteristics of a foreign language.  
1.5.1. EFL Classroom Challenges: 
      Teachers everywhere face some common challenges in the classroom so they all struggle to handle it well. Among those challenges, one may state:
· Cooperative Learning, this challenge for teachers face about how to demonstrate the value of working together to learners so they create activities that promote teamwork.
· Mixed ability classes, Teachers try to improve the classroom management strategy and engage with a group of students to meet their different language abilities.
· Student-Centred Teaching, The secret of success is to view the classroom activities and topics from the students ’perspective and integrate them to suit their interests. This helps to customize an atmosphere that suits individual learners.
1.5.2. Cultural Shock
     A concept used to describe the feeling os confusion and surprise experienced by by students deal with completely different cultural topics especially in the EFL classesand the difficulties rise through the extent of assimilation and acceptance of the new culture, which creates chaos within the student and distracts his focus.
   Culture shock has been compared to disease, and as with most diseases it has symptoms, causes and treatment. It is an occupational disease for those who were suddenly deployed abroad. Many people have suffered from it, especially students. Some never recovered, living in a perpetual state of shock as a result, they left their field. On the other hand, many people recover completely .
1.6. Conclusion: 
       Culture was identified in this chapter as an important and essential part of learning a foreign language in addition to the language itself. Some factors and influences were also addressed, as well as concepts related to teaching and learning the English language and its culture.
In the following chapter, the researcher will shed light on the methodology undertaken to conduct this study, the research tool, the approaches adopted in researching and some limitations encountered while addressing the suggested research tools.





















Chapter Two : The Learning Situation and Methodology 
2 .1. Introduction :
    In this chapter, the researcher introduces the methodology that she will follow to conduct her investigation. Therefore, the investigator  identifies the participants (English language students) and then her research tools; Such as classroom observation , students and teachers’ questionnaires  . Next, the researcher explains the process of her investigation, using the research tools mentioned above, and how the obtained data will be analyzed and presented graphically.
2 .2. Overview of the study:
In this study, the researcher examines the effect of the cultural background of first-year students "specialists in the English language" on their proficiency in learning the English language at the Faculty of Literature, Arts and Languages ​​_Saida university _ .
             The  researcher aims to know the importance of the English language for these students and the extent of the influence of their cultural background while learning this foreign language. After investigations of the "classroom observation and questionnaires" tools for both  learners and their teachers , the researcher discovers a discrepancy between students' views regarding the influence of cultural background and their learning of the English language, and an agreement among their professors while teaching English language culture to students is somewhat difficult.
         Indeed, to obtain concrete evidence, the researcher intends to conduct an investigation based on these points to establish:
1   The purpose behind learning English.
2   kind of difficulties teachers face while teaching English language culture to students.
3   If students enjoy activities related to culture.
 4   How learners learn about the culture of the English language and what they learned from it.


 2.3.   Participants               
In this study, there are two groups of participants. The first one is the first year English students, and the second one is the EFL teachers at Saida University. Out of 26 students only 15 answer the questionnaire. And 06 teachers for the second questionnaire .
         2.4. Research Tools 
           With regard to this study, the researcher has adopted the following research tools to verify her hypothesis, and these tools are embodied in: Classroom observation and questionnaires (a questionnaire for students and another for professors).
2 .4.1. Classroom observation:
         This tool allows the researcher to get a first-hand view of what is happening in the classroom and how the English language course is offered to students . According to Dörnyei ,immediate information can be obtained through classroom observation which is one of the three primary source of data for experimental research (2007).
       Classroom observation represents tangible evidence of what is happening inside the English language classroom and how students interact and respond to the activities and lessons provided by teachers of this language, and all of these elements constitute an important tool for collecting data by observing them during the study.
Indent , taking notes and recordings is also a critical way to accomplish the classroom observation task by assessing:
* - The language used in the classroom, especially by students during   their participation.
* - Talking  time for both students and teachers.
* - The educational materials used and provided.
* - Methods and contents of lessons and their relationship to academic achievement.
* - Evaluating students' interactions with activities related to English culture and their understanding of it.
* - The main difficulties that face both students and teachers.
         Despite the fact that classroom observation is a stimulating and effective tool, observers are sometimes not welcome in the classroom, given the psychological factors of both content teachers and learners.Only Linguistics lecture was available for the observation due to the pendamic of Corona virus.
2 .4.2. Students Questionnaire:
          The questionnaire is considered as one of the most useful tools for conducting research to extract available information from informants. In this research, the participants are students in the "English Language" section. In 1992 ,Nunan stated that a questionnaire is a tool for collecting data and, generally in written form, it can be open or closed. 
The first questionnaire is conducted for first-year students in the English language, Saida University. In this questionnaire, there are two types of questions: closed questions . And multiple answers questions.
  As an example of the closed questions, the researcher has used  the  following  pattern : 
                 *- Do you  think that the English language is important for your practical and professional life ?
 YES.....................          No..................
          On the other hand , in the multiple answer questions  the researcher used the the following question : 
                       *- How do you learn about other people's culture ?
· - visit museums 
· - Reading books/ Journals 
· - Watching movies/ documentaries
· -Listening to local music 
             The researcher is aware of the types of questions she is   asking, such as avoiding repetition, or questions that might confuse informants or influence their views.AsNunanpointed out in (1992) There is an essential matter that the researcher should not disclose, which is his own position through the guiding questions.
2 .4.3.  Teachers questionnaire:
          The second questionnaire is conducted for teachers in the English language, Saida University. In this questionnaire, there are two types of questions: open and  closed types of questions  .  As an example of the closed questions, the researcher has used  the  following  pattern : 
                 *- Do you examine with your learners the differences between their  culture and the English culture?  
· Yes
· No 
          On the other hand , in the open  questions  the researcher used the the following question : 
     *- what would you suggest as an adaptation or design to the cultural content ?
.......................................................…………………………………………………………
     In the end, the advantages behind using the questionnaire can be summarized as follows:
* - The questionnaire can cover a large number of participant
* - It is standardized and easy to analyze
* - It does not take long.
* - Anonymity gives informants more confidence ,it might lead for more honest answers.
 Before taking a questionnaire , three steps must be followed:
2 .4.3.1. Preparing a questionnaire form:
          The researcher mustknow the main obstacles that she may face by preparing a set of questions (open-ended questions , closed-ended  questions  , multiple answers questions - Likert questions). In 2007, Naoum noted that " Before constructing your questionnaire, you should  go back to  you proposal and the literature file, and start formulating the  ‘first thought’ thought’ list of questions. At this stage the order and  the wording of the questions are not crucial. Your aim is to write down all possible questions which are related to your research (you will edit and order them later "(p.64).
                    2.4.3.2.  Sample questionnaire experience:
          When the questionnaire is being designed, an empirical study should be carried out for suitability.
The reason behind the pilot study is to reduce the risks of bias, in addition to revealing some of the feasibility problems and difficulties identified by the researcher.
2 .5.  Procedure:
            After discovering the tools adopted for in this study , the researcher will attend lessons in the "English Language" section in order to take notes, record the courses (if the practitioners allow and agree to that). Concerning the questionnaires, the researcher has to  request permission to perform his operation, bearing in mind that one of the questionnaires is administered to students, while the other one is designed for teachers in the “English language” section. The questionnaire is delivered by hand to the informants, to be answered filled in, and returned to the investigator by hand again.
2 .6.Data analysis:
       Questionnaire questions are analyzed using statistical tests, using analysis of variance (ANOVA) tests to see if there are any significant differences in responses between groups of study participants, and these tests are performed on Likert scale questions. For example:
                        * - Teacher should focus on the learners' cultural background in every situation they encounter while learning the English culture 
· Agree strongly 
· Agree
· Not sure 
· Disagree strongly 


· Disagree 
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       The data obtained from the questionnaires are also analyzed using descriptive techniques such as (frequencies and percentages). The rationale behind using ANOVA tests is to examine similarities or differences in responses to questions. For multiple answer questions in questionnaires, only frequency analysis can be done. The frequencies of the multiple answer questions are calculated to get an overview of the study participants' perceptions.
        In the end, the researcher tries to manually transcribe the data obtained from the answers to the questionnaires on the Microsoft Excel document; As it is possible to transfer this numeric data and translate it into various forms, i.e. tables of bar graphs and pie charts.
       The analysis of qualitative data may differ from the analytical process of quantitative data in terms of steps to be followed, due to the nature of the information gathered from qualitative data sources, i.e. from classroom monitoring and questionnaires.
2.7. Limitations :
        The focus of this study is on the impact of the learners' cultural background on the learning outcomes among first-year students at the University of Saida, which witnessed a lack of resources and information related to the student environment (Algeria) .And due to the presence of the Corona virus pandemic, the researcher faced obstacles in collecting data and presenting it to the participants, The class observation of one lecture was in a short duration. Therefore, it is clear that this study needs more research to consider in this regard.
  2.8.  Conclusion : 


     In this section, basic information about the study participants is presented and the tools used to collect data are developed. In the next chapter, the researcher will move to the practical part of this research, by analyzingthe classroom observation  then the questionnaires for students and teachers to analyze them graphically.
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Chapter Three : Data Analysis 
3.1. Introduction :
In this chapter, the researcher will move to the practical side of this research. After conducting classroom observation and the questionnaires  for both students and their teachers .Taking notes about the classroom sessions then, the researcher will interpret and analyze her findings in terms of quality and quantity, using tables, and figures. In analyzing the data, then,  the  teachers' most common problems. And  analyze the questionnaires of both students and teachers. Then the conclusion .
3.2.  data analysis procedure : 
      During the study ,  the researcher uses  the  procedural research tools . Classroom monitoring and questionnaires for students and teachers. Therefore, mixed techniques and methods are selected in this study for data collection and data analysis. In this work , the researcher adopts the types and methods of descriptive, qualitative, quantitative, analytical and statistical research to analyze the data.
         With regard to classroom observation, the investigator resorts to qualitative analysis due to the nature of the collected  information . However, quantitative (statistical, analytical) analysis is performed for both questionnaires (students / teachers of English language). Therefore, the results will be presented via graphs, tables, graphs, etc., using Microsoft Excel.
         3.2.1.  Class observation analysis:
(One session was due to the current situation of the emergence of Corona virus  ) in the English Language Department to  first-year students, in order to know what is happening in the teaching situation, as well as to investigate the extent to which students interact with their teacher , especially in activities related to culture.
3.2.1.1. Observation Analysing and Interpretation:
The researcher noted some results from the lecture of ‘Oral Expression’:
· Students were absent minded and unwilling to work.
· Bad pronunciation .
· Some of the students did not attend the lecture ,so that the most of attendees were not interested.
· Most of them were not interested in the English culture. 
         The investigator reached those  points as follows:
         ❖ The informants spoke in medium English with the teacher to express their opinions and give their answers regarding the English culture, they sometimes used Arabic and rarely used of  French.[image: ]
The students are punctual . Language session starts at 15:00 PM, it was a class full of concepts and explanations, only a few times for tasks to complete some exercises related to lessons answered collectively , part of the lesson was wasted in gossip [image: ]
 Another observation , the investigator noted the leadership of a heterogeneous class;  students talk all the time , when their teacher explained and corrected the tasks and tried to write some instructions while the students were still talking, often outside the lesson. Therefore, speaking time varies between a teacher and his students. So students were gossiping most of the time , they were trying to discuss with their teacher at a rate of 35 % as shown bellow: 
[image: ]
	
	Teachertalking time 
	Studentstalking time 

	Percentage
	65%
	35%


Table 3.1. Talking time in the classroom          
3.2.1.2 . Teacher Problems:
        After a period of observation, the investigator came to some unsatisfactory points that the EFL  teacher was  complaining about, and these deficiencies can be summarized as follows:
1- The neglect of first-year “English language” students and their lack of respect for their teacher cannot encourage him to do his best.
2- Students' belief that the Oral Expression lecture is not important , so they were not interested to learn the English culture regarding the this lecture .
3-  Students are often upset about some tasks that they may not find suitable for them, as the teacher sometimes has to present them for the sake of a good explanation and for the sake of teaching  the English culture .
      3.2.2.   Student Questionnaire Analysis:
3.2.2.1. Introduction:
      Out of the 26 students, 15 of them answered the questionnaire given to them by the researcher. The informants were randomly selected to answer and fill out the proposed questionnaire, in which they assessed their level of English and tried to answer his questions related to their study, which also helped the researcher. Then the students returned the questionnaires to the investigator for interpretation and graphic analysis
3.2.2.2. Students’ questionnaire analysis:
             Q1: Reason for studying English:
             The investigator asked the informants to choose the reason from the choices that made them study the English language, and the answers were obtained below, which can be shown as follow: 
	Choices
	Students’ number
	Percentages

	1- English is the world wide language 
	12
	80%

	2- English is used in scientific field 
	02
	13%

	3- To have international friends
	01 
	06%


Table 3.2. The reasons behind studying English  .
The table above shows students' opinions about why they study English. (12) students chose the reason that English is the world wide  language, while (02) students chose the reason that the English language is used in the scientific field, but (01) the student preferred to indicate that the reason behind studying the language English is to have international friends.In general, the results showed that these informants studied English because it is the world widelanguage . The following table shows the informants' choices regarding gender as well as percentages  :
	
	English is the world wide language 
	English is used in scientific fields
	To have international friends
	Percentage

	Female
	08
	01
	00
	60%

	Male 
	04
	01
	01
	40%


Table 3.3. The reason behind studying English  regarding gender and percentage .
       In conclusion, the results showed that the number of females who chose the first reason, which was “English is the world wide language ” was (08) students and  (04) males for the same reason, (01) female and (01) male who had chosen the second reason which was "English is used  in Scientific Field", and in the end (01) student (male) chose the last choice that was "to have international friends", while females did not choose this last option, so the percentage of females (60%) and the rest for males It is represented by (40%).
           Q2: The purpose behind learning  English :
          The investigator asked the participants about the purpose behind  learning English, and various answers and opinions were collected. Theseresultscanbeshown in the following table:
	Choices
	Students’ number
	Percentages

	1- To speak English fluently
	08
	53%

	2-To learn in as a target language
	04
	26%

	3-To enhance your educational level
	03
	20%


Table 3.4. The purpose behind learning English among first-year students 
     From the above table, the results were somewhat similar, as the number of students who chose the first goal which is to speak English fluently (08) students, while (04) of them chose the purpose of to learn in as a target language  , and in the end, the last purpose which was to enhance your educational level  was chosen   by (03) students .These   results showed  the majority of students who chose to study the English language in order to speak it fluently. The percentages of these results were, (53%) were the percentage of students who chose the first purpose, (26%) were from The share of students who study English for the second purpose, as for the last goal, it was   (20%).
[image: ]
       The following table shows informants' choices with regard to gender:
	
	Female
	Percentages
	Male 
	Percentages

	1 To speak English fluently
	05
	55.6%
	 03
	50%

	2- To learn in as a target language 
	02
	22.2%
	02
	33.3%

	3- To enhance your educational level 
	02
	22.2%
	01
	10.7%


Table 3.5. The purpose behind learning English regarding  gender and percentage .
  In conclusion, the results showed that the number of females who chose the first goal of "to speaking English fluently"  were (05), and their percentage was (55.6%). The second choice "to learn as a target language" and the third choice were chosen by (02) females for each choice and their percentage were  similar (22.2%). (03) males preferred to choose the first purpose and their percentage was (50%), the second choice was chosen by (02) males whose percentage was (33.3%), and one male chose the last purpose and got the remaining percentage (10.7%)  .
         Q3: The importance of (EL) in future practical and professional life:
When the researcher asked informants about the importance of English language  to their future practical and professional lives, all (15)  students said "yes" because the English language met their needs and cannot be separated from their professional and practical  life. .  Thus, the preference rate is 100% for the importance of the English language in students' professional and practical life.

     Q4: the formation of the cultural background is an obstacle to learning English  :
       The « English language  » students were asked if their cultural background constituted  an obstacle towards English learning ,  so  (03)  students  out  of 15  responded   with   «  yes »  ,   however ,  (11) informants out of 15   declared  that «maybe» it constituted an obstacle towards learning English, but only (01) student responded with «No» . Therefore ,  the  findings showed that  (20%) claimed that their cultural background constituted an obstacle when they learned English , meanwhile (73.33 %) of the participants  added that their cultural background maybe constituted an obstacle while learning English , but (6.7%) of them claimed that their cultural background is not an obstacle at all .  

[image: ]
           The third section was about learning culture .
Q5:  about learning others  culture :
When the researcher asked informants about their opinion of learning the culture of others, a common agreement (93.3%) was noted that it was interesting matter , while (6.7%) indicated that it was boring. This means that almost all students (14) out of 15 enjoyed learning about other people's culture and found it interesting, while one student found learning about other people's culture boring. The following table shows these results:

	
	Number of students
	Percentage

	Interestingmatter
	14
	93.3%

	Boringmatter
	01
	6.7% 


Table 3.6. Learning others culture                   
[image: ]Q6:  The methods used to learn about the others' culture  :
Another interesting question asked to first-year students, "English Language", was about the ways in which they learned about other people's culture.
                 The results were as follows: (01) the student chose "visiting museums" as a method he/she  chose to learn about the culture of others, while (03) female students chose the second method, which is "reading books/magazines". “Watching films/documentaries” was the third option chosen by (05) students. The rest of the students (06) agreed that they learned about other people's culture by "listening to local music".
           The following table shows the options for gender of the students  regarding percentage  :               
	
	Females
	Males 

	1-Visit museums
	01
	00

	2-Reading books/Journals
	02
	01

	3-Watching movies/documentaries
	02
	03

	4-Listening to local music 
	04
	02


Table3.7.  The methods used to learn about the English culture .
The table indicates the following results: (01) female student chose "Visit Museums", while males did not choose (02) females  and (01) male  preferred to choose the second option .(02) females  and (03) males agreed on the third choice,. The last choice was chosen by (04) females and (02) males. Through the results obtained, there was some agreement on the method used to learn about the culture of others and it was through the third and fourth choices.It seems that students like to watch movies and listening to the English music to learn about its culture so using media is a very helpful method.
[image: ]Q7 : The purposes of learning others culture  :
The investigator in the last question   asked the informants about what they gained from learning other people's culture .Among  the 15 students ,(06)  learners answered with « Understanding the world better » , while (05)  of them chose  « Enhance the communication abilities » ,  and the last (04) students mentioned « Learn new experiences». Their rates were therefore (40%)  for « Understanding the world better » , and (33.3%) for « Enhance the communication abilities  » . The last (26.7%) goes to « Learn new experiences» .majority of the participants believed that learning others culture for understanding the world better . So , this means that students try to figure out the world throught the English language and this leads to enhancing the communication abilities .
[image: ]
3.2.3. Correlations:
Close attention should be paid to such closely correlated questions, for example, in “The Importance of the English Language,” Question (01) and Question (02) are interlinked. Both questions talk about the reason or the purpose of learning English.Collecting data to the same question from different point of views and answers .
          Moreover, in questions (02) and (03) in the third part, "The Culture of Learning", a kind of correlation is drawn up, which resides in the methods used to learn about the culture of others and what can be gained from it
          3.3. Teachers ’Questionnaire Analysis:
               3.3.1. Introduction:
  05) Teachers were selected to answer this questionnaire. In addition, they were selected for their relationship to the subject of the memo.
          The teachers were not only teaching first year students English in the Department of "Literatures, Languages and Arts", but also at other levels. The researcher gave the proposed questionnaires to the concerned teachers to fill in the blanks and answer the questions. Those questionnaires were then brought to the investigator for analysis and interpretation.

       3.3.2.  : Analysis  of  the  questions :
Section I: personal Data :
Q1 :Qualifications:  
        The researcher questioned   the teachers   at Saida University  about  their qualification   they  had . So , all the   (05)   teachers answered with   PhD . 
[image: ]
    Q2: work experience:
    In the other hand , two teachers have more then (09) years of experiences in working .However, the rest (03) teachers have less then (03) years of work  experience .The teachers‘ statements can be resumed  in the chart  below :
	
	Teacher 01
	Teacher 02
	Teacher 03
	Teacher 04
	Teacher 05

	Work experience 
	10 years 
	08  years 
	02years
	02 years
	01year 


Table 3.8 : the teachers’ work experience 
[image: ]
From the information presented in the above table, the teachers ’working experience varied, as there were teachers with (08)  and (10) years of experience, while there were beginners in the work (02) , (02) and (01) years.As a result, the EFL  teachers were different in their working experiences  so they can give much details and information to the learners .
         Section Two: The learners' cultural expectations :
        Q1: Do you examine with the learners the differences between their culture and the culture of the English language?
          The teachers(05)  at Dr.TaharMolaySaida  University   answered this question with "Yes" .
      They found that discussing the differences between the two cultures was important for the students and for them as well, this method helped them to explain their lessons related to the culture that they presented to the students in a simplified manner.           [image: ]
Q2: Do you find that the process of teaching English culture to learners is difficult? :
           The researcher asked the teachers whether the process of teaching English culture to learners was difficult or not.
(02) teachers answered "No", (03) teachers answered "Yes" and completed the other part, which is "What kind of difficulties?" That will be illustrated in the table below:
	
	No
	Yes(what kind of difficulties?) 

	Teacher01
	√
	

	Teacher02
	√
	

	Teacher03
	
	When there is a complete difference between the source and target cultures .

	Teacher04
	
	Those related to religion beliefs, and traditions .

	Teacher05
	
	Sometimes, some cultural features of the target language , society can not be dealt with in the classroom (life style , they are not the same with our beliefs and religion ).  


Table3.9. teachers’ responses about their  difficulties .
Q3: The teacher's focus on the cultural background of the learners in every situation they encounter while learning the culture of the English language:
      The researcher asked the participants whether the EFL teacher should focus on the cultural background of the learners in every situation they encountered while learning English culture. (02) teachers said "strongly agree" and (03) teachers chose "agree". So (40%) for strong agreement and (60%) for agreement as shown below:
	
	N  / teachers
	Percentage

	*- Agreestrongly
	       02
	     40%

	*- Agree
	       03
	     60%

	*- Not sure 
	       00
	     00  %

	*- Disagreestrongly
	       00
	     00  %

	*- Disagree
	       00
	     00  %


                Table3.10. teachers’ focusing on the learners’ cultural background
[image: ]
   As shown, teachers attempted to deal with situations that confounded learners. In this case, teachers focused on the learners' cultural background in every situation they encountered while learning English language culture.
Q4 :  If teachers encounetred  students'  culture shock:
The researcher asked the teachers a very sensitive question, which was whether the teachers had faced the situation of culture shock for the students. All teachers (05) answered "No". As shown below: 

	
	No 
	Yes ( How did you handle it?) 

	Teacher 01
	√
	

	Teacher 02
	√
	

	Teacher 03
	√
	

	Teacher 04
	√
	

	Teacher 05 
	√
	


Table 3.11.Teachers' choice whether their learners have experienced culture shock.
As it is shown , (100%) of the teachers did not fece  a situation in which students experienced culture shock while they were teaching. This confirmed the previous question (Q3) and that they care about the cultural background of the learners.
                Q5: Learners' enjoyment of culture-related activities:
The researcher asked the teachers about the activities related to culture and whether the learners enjoyed these activities or not. (03) the teacher mentioned “a lot” and (02) the teacher answered “At times”. This indicated that most of the students enjoyed the culture-related activities provided by their teachers. As shown below:
[image: ]
 Q6: Suggestions for cultural content:
             In the end, the researcher asked the teachers about what they suggest as an adaptation or design for the cultural content. The five teachers ’answerswere as shown:
	
	Suggestions to the cultural content 

	Teacher01
	Teachers select some video projections tackling some interesting cultural features of both the native and the target language.

	Teacher 02
	 Normally students should learn about the foreign culture through media in the classroom.

	Teacher 03
	 The teacher should constantly engage his learners in comparing both cultures so as to understand better the differences and develop cultural empathy.

	Teacher 04
	 I would say that foreign culture should learn through video and media 

	Teacher 05
	As a teacher, I suggest that teachers should integrate cultural contents in all modules since learning we learn  a language through learning the cultural traditions and norms of the people who use it.


Table3.12.  teachers’ suggestions regarding culture .            	
                 In practical terms, English language teachers gave various suggestions, but most of them desire the necessity of using the media, seeing it as the most appropriate way to learn a foreign language culture, especially the English language culture in this case, as well as discussing some important cultural features of both languages (native and target) .
. Consequently, there is a need to use media and teaching through the use of videos in order to better understand the foreign language and it's culture .
The interpretation of each question separately has permitted to find out that many questions can be linked together forming groups related to  specific items or points for discussion.
3.6. Conclusion :
In this chapter ,  the researcher analyzed and interpreted the findings in a statistical and a graphical way .The researcher highlighted the most common problems facing teachers .and analyzed the questionnaires .
The researcher in the fourth chapter will propose some   solutions ,such as changing students’ attitudes towards the English culture  .


Chapter Four : Proposing Temporary Solution
  4.1. Introduction:
         In this chapter, the researcher suggests tentative solutions, after presenting and analyzing the observation tool  and questionnaires directed to students and teachers. The primary goal, then,the researcher reveals aspects of the teaching difficulties, the learning process, and provides some suggestions for improvements, with regard to learning the culture of the English language.
4.2. Deficiencies in the Teaching / Learning Process:
        In general, it was assumed that first-year students of English would be interested in studying and focusing on this unique language . But in reality, they did not care about the English culture ,the investigator found that those students have a poor performance .    Theoretically, first-year students study English language courses that meet their needs, which means that the English language teacher should use the four language skills (listening, speaking, reading and writing) in his lectures in order to enhance his teaching and improve learning. .
        The learner did not respect the timing, and  came late In fact, the students monopolized speaking time , they were gossip most of it . Even spoken English was not really implemented  , however, some students used both English and Arabic and there was a rare use of French for discussion with their teacher. 
In addition, there is a lack of respect on the part of students for their teacher which may discourage him from presenting  his lessons. Moreover, students believe that the  lecture is not important, which makes them indifferent to it or their teacher. The investigator also found that the students disliked the activities because they did not find them suitable for them .And they did not give much importance to the English culture .
Likewise, first-year English language students do not care about studying their lecture ( Oral Expression lecture) , as they see it as unhelpful, they gossip during the lesson and therefore do not respect their teacher, which creates a gap between them. Moreover, they do not like the tasks related to the lesson and to culture.

4.3.  Suggestions for Improvement:
          After investigating the teaching / learning situation identifying deficiencies and weaknesses in the major of the English language, and analyzing the data obtained, it is necessary to propose tentative solutions in order to eliminate the negatives. 
4.3.2. Changing students ’Attitudes Towards the English Culture :
        The research shows that students are not interested in the English language lectures which are provided to them and they are not interested in learning the English culture as well . The researcher discovers that EFL students  are not motivated, as they do not cooperate in the teaching and learning processes. During the investigation, the researcher notes several negative points, which can be concluded as follows:
·  Lack of interest on the part of students. The learners do not give importance to their English language lectures, especially the culture of that foreign language.
· Lack of seriousness and commitment to deadlines, as some students are often late and do not attend their lectures on time.
· Students rely on their native language while communicating with their teachers. They do not  speak English all the time of disscusion or even simple terms in English. They depend a lot on the Arabic language, as well as their lack of interest in the correct pronunciation of English language phrases. So they focus on their own culture .
In practice, some of the  English language students give a negative image of their major and it’s culture , such as lack of interest and diligence. As a result, these learners have to change this bad attitude,otherwise they will not reach their academic needs in the field of English language.Then the researcher suggests some solutions in order to change this situation:
·  Good management of the English classroom, English language teachers have to perform their roles ideally and appropriately by giving importance to their learners, evaluating their work, organizing the way in which they provide answers to assignments, instruct them etc.
· Implementing the idea of ​​studying foreign languages ​​in general, and the English language in particular without forgetting it’s culture , because this idea motivates the learner and helps change his attitude towards learning the English language.
· Educating students about the need to learn English with caregivers.
· Have an idea about the importance of the English culture and know how to learn about it such as : movies , documentaries , books …
· Encouraging students to speak English even if they make mistakes, because "practice makes perfect."
·  Effective intervention for English language teachers to integrate and link the students' main topic and their field of study with the English language topic.
4.3.3. Suggestions for adapting anddealing with cultural content : 
   Trying to include the foreign culture in all modules it will help both teachers and their learners to get motivated .Teaching  the foreign culture throught media as the teachers suggested in their questionnaire , they can provide a video as an example in the classroom about the English culture . Then, encouraging  the learners to compare their   culture and thee English culture to know the differences to understand better and to avoide the culture shock .
4.4. Recommendation :
There are some recommendation , which the researcher hopes will be usefulnto bothe teachers and their learners :
· The teacher tries to be close to the students to help them express their opinions. 
· Students try to avoid anxiety during the discussion of the lesson related to English culture.
· Create the appropriate atmosphere for the learners .
4.5.  Conclusion :

In the fourth chapter, the researcher  suggested the temporary solutions, such as changing the students’ attitude towards the English culture , then, proposing ways to deal with cultural content throught media as a useful way and finally,the recommendations.
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General Conclusion
       This research is based on exploring the subject of teaching English culture in the EFL classes while studying English as a foreign language. The researcher's objectives of this modest study are to explore the importance of culture and its impact within the foreign language classes, and to present different methods and approaches in including culture within the classes due to its importance, then look at its impact on the learners' outcomes  in an attempt to help facilitate the role of the teacher.
 To answer the questions, the researcher combined the descriptive and analytical methods. Therefore, in order to confirm the hypotheses,two questionnaires were submitted to both first-year English students and teachers at the English Department of Saida University in the academic year 2020-2021. 
      The researcher hopes that the objectives of the research have been achieved, and the study questions and hypotheses have been answered and confirmed. In fact, the results of the third chapter analyzed and interpreted reveal some results that are consistent with the research hypotheses discussed in this study.
       Based on this research in investigating the hypotheses that were referred to in the introduction, the researcher divided them into two important parts, the theoretical and practical part. The first part started with  dealing with culture as a concept  and giving some different definitions, as well as culture and education. After that, culture and objectives were discussed, and then cultural differences were addressed, including ethnicity  and language, and the students' attitude towards culture with regard to religion and gender was mentioned. after that,   the difficulties of teaching English culture to learners, which include classroom challenges and cultural shock, were discussed. At the end of this chapter, the strategies  used to avoid cultural shock were mentioned.
      The second chapter of this work is the  learning situation and methodology  . In this part, the researcher presented a methodology for conducting her investigation, where she identified the participants and then her research tools such as classroom observation, students and teachers'  questionnaires.
      In the third chapter,  the researcher moved to the practical part, where she analyzed the data she collected from class observation and questionnaires for first-year English language students and their teachers in the English Department of Saida University.
         In each questionnaire, results were obtained that can prove the previous hypotheses.1/ learners’ cultural background may affect students’ ability to learn , if their cultural background and the English culture are different .2/ Teachers may include English culture in their EFL classes , if they bring more cultural tasks .
        The fourth chapter was the proposed solutions that were devised based on the previous results and analyzes.
          People communicate with each other more often and more easily than ever before with the technological development dominated by the English language often, so learning the English language and including its culture may increase the chances of learning it efficiently. Thus, it seems that the acquisition and learning of the English language is increasing day by day, however, teaching this language requires the inclusion of the cultural dimension because they are fundamentally interrelated and cannot be separated..
        By learning the language, culture can be transmitted across societies. But despite all this, the cultural background does not receive the required attention in EFL classes, which increases its impact on students, so that the integration of culture with language is a process that is repeatedly ignored. Therefore, questions are still asked so that research continues and studies are conducted each time for a greater understanding of these obstacles and to facilitate the teaching process, and in order to reduce the obstacles faced by teachers as well as learners.
        The results of this study may be useful for teachers and even researchers of English as a foreign language, who strive to include culture in their classrooms and in their research to communicate this language in a manner appropriate to the learner, paying attention to the different aspects in both their culture and the culture of English as  two different cultures socially and religiously  to avoid culture shock. In order to obtain positive results that are reflected in their performance and build communicative competencies among students in particular. 
                However, teaching English culture to the Algerian learners especially the first-year learners is somehow difficult and need  specific methods and techniques to do it . Therefore, this study remains a  problem and poses questions that must be answered to facilitate the process of learning and teaching English as a foreign language.
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Appendices 
Appendix 01: Students’ Questionnaire 

Dr.TaharMolaySaida University 
Faculty of Literature , Arts and Languages 
Section of English 
Questionnaire for students 
Dear first year students, 
The following questionnaire is an attempt to investigate students' perception about the effect of the cultural background on their proficiency in learning English. The questionnaire should take between 10 and 15 minutes to terminate  . We would be very grateful if you would  complete it and we guarantee that your answers will be treated. 
Thank you very much. 
Section I :personal data 
Gender :
· Male 
· Female
Age : .....
Section II : The importance of English Language (EL) 
1) What is the reason for choosing to learn EL ?
a. English is the language of the world ....
b. English is used in scientific field...
c. To have international friends ...
2) What is your purpose behind learning English ?
· To speak English fluently
· To learn the first language
· To raiseyoureducationallevel
3) Do you think that the EL is important to your future practical and professional life?
YES .......NO ......
4)  Do you find that your cultural background constitutes an obstacle to your learning of the EL ?
· Yes
· Maybe
· No  
Section  III: learning culture 
1) What do you think about learning other people's culture? 
· Boring 
· Interesting 
 2)    How do you learn about other people's culture? 
· Visit museums 
· Reading books /Journals 
· Watching movies/ documentaries 
· Listening to local music 
 3)    What can be gained from learning about other people's culture?
· Understanding the world better
· Enhance your communication 
· Learn new experiences 
Appendix 02: Teachers’ Questionnaire 
Dr.TaharMolaySaida University 
Faculty of Literature , Arts and Languages 
Section of English 
Questionnaire for Teachers  
Dear teachers ,
The following questionnaire is an attempt to investigate teachers' perception about the effect of the cultural background on their students proficiency in learning English  to provide data on how teachers perceive culture  . The questionnaire should take between 10 and 15 minutes to terminate  . We would be very grateful if you would  complete it and we guarantee that your answers will be treated. 
Thank you very much. 
Section I : personal Data 
(A)  Whatisyour qualification 
· Licence 
· Master 
· PhD 
(B)  Workexperience
Years ..... 
Section II : the learners' expectations
(1)  Do you examine with your learners the differences between their culture and the English culture ?
· No 
· Yes
(2)  Do you find that the process of teaching the English culture to your learners is difficult ?
· No 
· Yes      ( what kind of difficulties?) 
....................................................................................................................................................................................................................................................................................................
(3)  " Teacher should focus on the learners' cultural background in every situation they encounter while learning the English culture" 
        Put ticks ( √  )
· Agreestrongly
· Agree 
· Not sure 
· Disagree strongly 
· Disagree
(4)  While teaching ,  have you encountered a situation in which your learners experienced culture shock?
· No 
· Yes   (How did you handle it?) 
...........................................................................................................................................,.....………………………………………………………………..................................................
(5)  Do your learners enjoy  the activities related to culture ? 
· A lot 
· At times 
· Not at all 
(6)   What would you suggest as an adaptation or design to the cultural content ?
......................................................................................................................……………………………………………………....................................................…............……..................
















Class Observation:
Ministry of Higher Education: 
Dr.MoulayTahar University-Saida.
Faculty of Arts, Languagesand Literature 
Section of  English Language 
Academic Year: 2020-2021.

Class observation Form 


The Observer:Teacher:
………………………………                                                     ……………….…………

The Observed  Points : 
· Teacher’s qualification: ………………………………………………………..
                                         ………………………………………………………..
· The presented lesson: …………………………………………………………..
                                      …………………………………………………………..
                                      …………………………………………………………..
· The Course:

· The students  :
· Timing : ………………………………………………………………………
               ………………………………………………………………………
· Attendance :
· Comments  and  Remarks : …………………………………………………..
                                            ……………………………………………………
Glossary: 
Accuracy :the quality or state of being correct or precise.
Catalyst:a substance that increases the rate of a chemical reaction without itself undergoing any permanent chemical change.
Converge :(of lines) tend to meet at a point.
Integral:  necessary to make a whole complete; essential or fundamental.
Intertwined: to unite by twining one with another
















الملخص :
 تهدف هذه الدراسة الى دراسة تدريس الثقافة الانجليزية في اقسام اللغة الانجليزية كلغة اجنبية لدى الطلاب الجزائريين بجامعة سعيدة ، اجرت الدراسة تقرير لجمع البيانات من الملاحظة الصفية ، ومن استبيانين احدهما لطلاب السنة الاولى لغة انجليزية كلغة اجنبية واساتذتهم في كلية الفنون ، اللغات والآداب بجامعة سعيدة . من اجل   التحقق من ما اذا كانت الخلفية الثقافية للمتعلمين تشكل عائقا امام تعلمهم لثقافة الغة الانجليزية ، وكذلك من اجل معرفة اهمية التركيز على خلفية المتعلمين  في كل موقف يواجهونه اثناء تعلمهم لثقافة الغة الاجنبية . اوضحت النتائج ان الخلفية الثقافية للمتعلمين قد تشكل عقبة امام تعلمهم للغة الانجليزية وثقافتها وان التركيز على خلفيتهم الثقافية في كل موقف يواجهونه اثناء دراستهم لخلفية الثقافة الانجليزية باعتبارها مختلفة عن ثقافتهم امر مهم للغاية . استنادا لهذه النتائج ، يتطلب تدريس الثقافة الانجليزية لطلاب اللغة الانجليزية كلغة اجنبية وجود التكنولوجيا من اجل ذلك كالفيديوهات والاشرطة التي تتوافق ودروسهم .
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Figure 3.2. The EFL classroom design.
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Figure 3.3. Talking time in the classroom.
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Figure 3.7. Students’ methods used to learn about the others’ culture.
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Figure 3.8. The purposes of learning others’ culture.
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Figure 3.10. Work experience.
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Figure 3.13. Learners’ enjoyment of culture-related activities.
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