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Abstract

The present study aims at investigating the reasons behind students’ lack of writing
competence. Additionally, it looks for strategies and solutions that may help them overcome
their writing weaknesses and difficulties to enhance foreign language learners’ writing
performance in terms of grammar and word choice. In order to reach the objectives of this
study, a mixed-methods approach has been selected through a quasi-experiment used for
second-year students at Dr. Molay Tahar University, Saida, paired-samples t-tests, and a
guestionnaire designed for students. The findings indicate that grammar, spelling,
punctuation, and capitalization mistakes, lack of coherence and cohesion that cause an
unorganized piece of work, besides their lack of the necessary vocabulary while providing
ideas are the drawbacks that effect students writing. Additionaly, EFL learners have
improved their writing performance through the authentic videos that they were provided as a
treatment in the quasi-experiment. Further, practice and teachers instructions have helped
students’ to perform better in the in-class tests, especialy the second one in terms of both
form and content. Finally, some recommendations are proposed based on the research’s
results, the most important ones were extending sessions for providing students with enough
input through bringing reading and listening materials, adapting new methods and approaches
in teaching this fundamental skill such as the process approach, asking students to practice
writing frequently inside and outside the classroom, and, measuring learners’ progress using

the criteria of the six traits.

Key words: writing competence, writing difficulties, listening materials, practice.
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General Introduction

As learning a foreign language is considered challenging for EFL learners, writing
is one of the language skills students struggle to master. Therefore, the majority of EFL
learners face problems while writing, including grammar mistakes, organization, essay
structure problems, poor vocabulary knowledge, and their mother tongue interference as
students express their ideas while thinking in Arabic or French instead of English. The pre-
stated problems are not all of the issues students face, since there are lots of obstacles that
make the writing tasks difficult for them. For this reason, researchers in the field of
didactics or applied linguistics need to look for solutions that may enhance EFL learners
writing performance and overcome their writing difficulties.

The English language department at Saida University suffers from lots of
problems such as the lack of teachers and rooms which restricted the number of written
expression sessions from three to two sessions per week which affect learners’ outcomes in
this fundamental skill. Additionally, students are not exposed largely to the target language
that may empower their vocabulary knowledge, help them grasp grammar forms, improve
their writing style, and reduce spelling and organization mistakes, besides, the lack of
frequent practice. Accordingly, the present study sheds light on the importance of
providing students with enough input through listening materials, and highlights the
significance of practicing writing in the classroom and outside the walls of university.

Writing is one of the most difficult language skills. Therefore, the researcher aims
to investigate the reasons behind EFL learners’ writing problems, and looks for strategies
that may help students overcome their writing deficiency, especialy, in terms of grammar,

and word choice.

The objective of the current study is to highlight the reasons behind students’
writing deficiency, and test the effectiveness of listening skills (authentic videos) in
developing students’ writing performance in order to find solutions to students’ lack of
writing competence through gathering data, analyzing, discussing, and then recommending

suggestions that solve thisissue.

1. What are the reasons behind students’ lack of writing competence?
2. What are the solutions and strategies that help students overcome their writing

deficiency?

It is hypothesized that:
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1. Students may suffer from grammar mistakes that affect their writing style, in
addition to the poor vocabulary knowledge of the foreign language that impedes
their ability to produce rich content while writing.

2. Listening skills and practice can improve students’ vocabulary knowledge and help
them perform better in the writing tasks.

Concerning the research design of this study, the researcher selected a mixed-
methods approach in investigating this issue. The research tools chosen are a quasi-
experiment which is designed to compare between students' results before and after the
treatment provided by the researcher (authentic videos), in addition to samples of in-class
tests that were collected and analyzed to gauge students’ performance at different intervals.
Also, these samples were used to compare between students’ performance in the second
test that was done in the classroom, with their performance in the post-test of the quasi-
experiment. Furthermore, a questionnaire is designed for students to enlighten the
researcher about their attitudes towards writing, reveal the problems they face while

writing, and suggest some solutions that they deem helpful in improving their performance.

The present study includes three different chapters. The first chapter is devoted to
the literature review where the theoretical part of this study is identified. The chapter is
divided into three sections; the first section concerns the definition of writing, its
importance, approaches, elements of effective writing, besides cohesion and coherence.
The second section is devoted to grammar, its approaches, learning it through the four
strands, and testing it for language teachers. The third section deals with an overview of
vocabulary, its importance, strategies to learn it, the difficulties that impede its learning,
and types of testing it for language teachers. Chapter two is concerned with the research
methodology. It entails two main sections, the first one provides a theoretical background
of research, its approaches, and defines the tools used in this study. The second section
deals with the description and aim of each tool, identifies the target population of this
study, summarizes the structure and content of each tool, then, it tackles the difficulties and
challenges that this research has faced.

The third and the last chapter is concerned with data analysis, and discussion. It is
divided into three sections; the first section is devoted to the data analysis of each tool.
Then, the second section is devoted to the discussion of the findings obtained from the

results of data analysis tools and answers the research questions. Ultimately, the last




General introduction

section includes the recommendations and general implications that were provided by the

researcher to overcome the problem under-investigation in this research work and find
solutions that may enhance learners’ writing performance.




Chapter One:
Literature Review



Chapter one Literature Review

1. I ntroduction

EFL learners face obstacles while dealing with the four skills namely reading,
listening, speaking and writing. The latter which is the core of our study is defined as one
of the most significant skills that students struggle to master. Generaly, learners use
writing to express their target language ability either for academic purposes or while
writing for pleasure. Undoubtedly, learning writing requires learning al language
components such as grammar, vocabulary, semantics, punctuation, and capitalization. It is
necessary to overcome learners’ writing problems to enhance their performance in this
fundamental productive skill. For this reason, the present chapter is designed to deal with
the theoretical background of writing. It is divided into three parts. The first part is devoted
to the definition of writing its importance and sheds light on the approaches and elements
that facilitate learning this important skill. The second part tackles the definition of
grammar, how to teach and learn grammar, and the different forms of testing this
component for foreign language teachers. The last part proposes the definition and the
importance of vocabulary, and its main forms. Also, it emphasizes learning vocabulary
through the four strands. Besides, the difficulties that impede learning vocabulary. Then, it

clarifies the different ways of testing this component.

1.1. Part one: Writing
1.1.1. Definition of writing

Writing is considered a significant productive skill. It is known as a means of
communication used to deliver a particular knowledge or feelings. Many scholars struggle
to provide a relevant definition of this concept. According to Nunan (2003), writing is a
skill that requires both somatic and mental efforts. This area shows that writing is an active
skill that requires producing concrete work which consumes both physical and mental
energy. He adds it is the mental construction of ideas, thinking about a strategy while
interpreting them, and structuring them into sentences and paragraphs which is going to be
intelligible to the reader. On the other hand, Alsamadani (2010) stated that writing is "a
complex, challenging, and difficult process’ (p. 53), Quintero (2011) supported this idea
by defining it as acomplex activity to be improved, since it needs mental processes to form
organized sentences. All the previous views clarify that Writing is a hard skill for foreign
language learners since they need to think carefully to organize ideas in terms of the
content and the form.
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Guemide (2008) suggested that writing is a crucial language skill that needs
adequate thinking concerning a particular subject to analyze any information (cited in
Nunez, 2012). Moreover, Widdowson (1978, p. 62) claimed

Writing is an activity that | am indulging in at the moment that is not simply
composing what | am doing ( successful or not) is developing a discussion and
arranging parts in such a way to persuade you, the reader, that | have something
worthwhile to say. What isinvolved in this activity? There is certainly more to say it

than simply putting sentences together in sequence like wagonsin train
In this sense, writing is a complex activity to be mastered either by native or non-
native speakers of English. Widdowson compared connecting sentences and ideas with
connecting wagons in the train. According to his view, writing is not only about combining
sentences. Whereas learners need to have something important to say, they need to exhibit

rich content in their written product.

1.1.2. Writing competence

As its name suggested, writing competence is the cognitive ability to construct a
successful piece of writing, taking into consideration all the aspects of effective writing
(grammar, spelling, vocabulary...). Koay (2017)pointed out “I find writing to be an
excellent platform for promoting creative and critical thinking skills” (para. 1),which
clarifies that learners are not only going to be able to express their thoughts and attitudes,
they will have the ability to construct, reflect, analyze, and criticize what they have aready
produced. Students and teachers reach effective writing when they emphasize ideas and the

organization of ideas.

1.1.3. Theimportance of writing

Writing is an important skill that EFL students are required to master. It gives
learners enough time to think unlike speaking, students will have the chance to do
language processing, it allows them to use the language they have learned (Harmer
2001).For instance, when teaching students a specific grammar rule or new expressions
and asking them to use these rules while writing a paragraph, will help them to apply what
they have learned recently. Furthermore, writing allows students to reflect on their work
since they have adequate time to correct grammar mistakes and organize their ideas when
it is needed.
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According to Yang, Grabe and Kaplan (1999) effective writing requires delivering
information in awell coherent and clear way. Additionally, Comming(1995, p.148) stated

The main importance of writing at that level is that it helps students to learn.
Writing new words and structures help students to remember them; and as writing
is done more slowly and carefully g than speaking, written practice helps to focus
students attention on what they are learning.

Cumming’s view shows the importance of writing in enhancing students’ learning

of the foreign language, while practicing writing tasks students are memorizing new

vocabulary items and new grammar rules that feed their language repertoire.

1.1.4. Approachestowriting

EFL learners are required to master writing skills competently because they need
them to achieve academic purposes. So, the question which needs to be raised is how to
teach students this skill to gain better results? Scholars and linguists have tried to look for
several methods and strategies to facilitate the writing task, and overcome students' writing
problems. These methods and approaches help students to develop their writing skills and

achieve the desired product. These approaches are listed as follow:

1.1.4.1. The controlled to the free method approach

This approach emphasizes accuracy rather than fluency because it is sequential. It
gives great importance to grammatical and lexical changes. It stands on providing students
with activities that deal with transforming sentences from active to passive, asking them to
turn sentences from the past to the present, or plural to singular...etc. here students are less
likely to make mistakes since it is a matter of transforming and changing while performing

agiven task.

When students finish this activity, they will move to free-writing in which they are
required to use their ideas and express themselves freely (Namouchi, 2014).

1.1.4.2. The freewriting approach

Anderson (1992) suggests free writing helps students to express their knowledge
with their style, even though they do not sound right or academic (as cited in Namouchi,
2004). That is to say learners are allowed to write freely without their teachers
instructions. Also, they do have the chance to choose the topics that interest them and it is
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better if they feel that they are familiar with this will foster them to develop their writing
ability.

In the free writing activities, the teacher asks students to focus on the topic (the
content) without taking into account grammar and spelling issues. Once they finish the

activity, the teacher may help them by providing some grammatical instructions.

When students will have the opportunity to write fregly, the teacher will notice that
it motivates them to produce successful work, since they find it easy to write on several

topics they know and they prefer.

The most important features of the free writing approach are the content and the
audience. Teachers ask students to read their work loudly as a main part of the exercise,
this will raise their awareness of the fact that they are writing for the audience (Namouchi,
2014).

1.1.4.3. The writers’ workshop approach

It is popular that students prefer collaborative learning in line with the idea of Foley
and Thompson (2003) that highlights the importance of collaborative learning in enhancing
students’ language skills performances. The writers’ workshop approach does not serve at
writing cooperatively. However, the writer’s workshop refers to the creation of a
community where individuals share the same interest which is academic writing. Writers
create a group where they write and share their written works. According to Sarnecka
(2019), the writer’s workshop requires sequential meetings. Each meeting is designed to
give feedback about a member’s written product, where he/she has already sent his work to
the group. The rest of the members’ mission is to read the former work and plan for a
meeting to discuss and comment. The workshop will have effective results when the
members belong to the same field of study. Second, participants need to write frequently to
gain successful outcomes (Sarnecka, 2019).

According to Dorn (2001), the writer’s workshop should entail a predictable pattern
of mini-lessons, independent writing, conferring, and sharing. First, mini-lessons are
instructions that the teacher presents at the beginning of the session to focus on particular
skills. They are caled mini-lessons because they take only five or ten minutes each
meeting. Second, independent writing, here members are allowed to choose the topics that
they prefer to write about. They use notebooks to organize their writing. In this step, the

8
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teacher’s mission is to help and encourage students to confer with peers. These activities

take from fifteen to twenty minutes.

Actualy, during independent writing, the teachers conduct conferences of five
minutes for each member and ask them to read their works. Then, they will emphasize
their points of strength in writing rather than mistakes and weaknesses. The last step
concerns sharing written works. Members will share what they have produced with their
team members. The job of teachersis to design a meeting when students are going to read

their worksin front of their peers. This step takes from five to ten minutes.

Certainly, the writer’s workshop is not restricted to teacher-student interaction.
However, this workshop might be designed by a group of friends that share the same
interest and some of them might be professionals in writing which will result in successful

outcomes.

1.1.4.4. The product approach

This approach focuses on the final result of the writing process, it emphasizes the
way it will be produced in terms of grammar, vocabulary, and the writing conventions
(spelling, punctuation...), in addition to the content and the organization (Brown, 1999).
Nunan stated that while focusing on writing activities, students imitate and transform texts

provided by the teacher, taking the model text given as a sample to start writing.
According to Steele (2004) there are four stages of the product approach:

In the first stage, students learn the sample of the text given by taking into
consideration the genre of the text. For instance, the text might be a formal letter, students
will focus on the features that characterized this genre, such as, the formal language that

they have used, the statements of request...etc.

In the second stage, the teacher ask students to practice the features that he has
emphasized in the first stage, for example, ask them to use "l would like to" in a statement,
so they will practice the language used in the formal letter (this practice must be
controlled)

In the third stage, students are asked to take into account the organization of ideas,
here organization matters more than the content itself, there is a great focus on the structure
of the language.
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In the final stage, students will write the final product after the learning process,
and here they will follow the instructions they have learned to test their fluency and
competency in the language. Then, they use the vocabulary and the structure they have
learned before.

1.1.4.5. The process approach

The process is a method of teaching students how to write focusing on the process
rather than the product. While writing students pass via stages of the learning process.
However, each scholar has his perspective concerning the steps followed in this approach.
According to Harmer (2004), the process of writing involves planning what is required to
be produced, drafting it, reviewing and editing what we have drafted, then producing the
final product. Unlike, Nunan (2003) mentioned that the process approach goes through,
brainstorming, drafting, writing feedback, revising, and editing. He adds, writing is more
than producing the final piece. However, it is a series of skills that need to be mastered to

reach the final product.

Lyons and Healdley (1987) stated three stages of the writing process which are
prewriting, writing, and post-writing. First, pre-writing requires adequate thinking about
the topic provided and an effective choice of ideas to start writing. Second, in the writing
stage, students write collaboratively (in a cooperative way), to produce a written material
with their teachers' control, to assess them. Post-writing includes editing and proofreading,
students edit to correct their mistakes and proofreading can be done collaboratively.

Students may exchange papers to correct grammar, spelling, and punctuation mistakes.

All of the approaches of writing emerged to teach students how to write effectively,
and find solutions to prevent EFL learners from writing problems, difficulties, and

weaknesses.

1.15. Stagesof thewriting process

Based on the previous views with regards to the stages of writing, five stages are
selected to be explained which are planning, drafting, revising, editing and proofreading,
and publishing.

10
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Planning Drafting
Final version? Editing
Final version

Figure 1.01: The process wheel Harmer (2004, p. 6).

1.15.1. Planning

This stage requires students to plan before writing, it is a set of steps students
design to organize their ideas starting from the genera into the specific. Harmer (2004)
stated that it is important to focus on the following parts of the planning stage. First, the
purpose behind writing will affect the type of text produced, the language used, and the
choice of ideas. Second, the audience that they are addressing will affect the shape of
writing and the language chosen, whether it is formal or informal. The third one is the
content of the written material. For instance, students here will plan for a well-organized
order of ideas, arguments, comments that are needed in the writing activity. From another
angle, Flower and Hayes (1981) argue that planning is not only the way of jumping from
one idea to another .However, this concept refers to the way writers structure an explicit
representation of information; it is much more abstract, for instance, representing a whole
number of ideas by a single keyword. They also see that writers need to take into account

generating ideas, organization, and goal setting as the key components of the planning

stage.

1.15.2. Drafting

It is the first version of the piece of writing, it has been considered as a student's
first try. In the drafting stage, little time is given to students to write their first draft, and
while drafting they need to focus on the improvement of the content rather than the form

(grammar and spelling), (Nunan, 2003).

11
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1.153. Revising

At this level, revising a paper does not mean correcting mistakes. However, it
requires students to reorganize, omit, and add pieces of information for the sake of
devel oping the content (Nunan, 2003).1n this sense, revising helps students to develop their

knowledge of the subject or the topic they are writing about.

Oshima and Hogue (2007) argued that revising tends to give much importance to

the content and the organization. Unlike edition, it emphasizes grammar, punctuation...etc.

1.1.5.4. Editing and proofreading

After revising the ideas included in the written work, students are required to read
and reflect, they may encounter mistakes, unstructured ideas, or problems in the form of
the product. Harmer mentioned that good writers usually concentrate on the whole
meaning and the overall structure before going beyond details like grammar accuracy
(2004).

1.155. Publishing (thefinal version) :

Once students finish editing their work, they have to provide the last version of
their work by taking into consideration all the previous changes. After going through all
the previous stages the writer is going to be confident and ready to publish his/her work to

aparticular audience.

1.1.6. Thecriteriaof thesix traits

Writing is the most significant skill that EFL learners need to acquire while
learning a foreign language because it helps them to express their ideas, feelings, attitudes
using the language they have studied. To achieve better results in writing, students need to
be aware of the elements of effective writing which are ideas, organization, word choice,
sentence fluency, voice, and conventions. Spandel (2005) argued that “...when you become
familiar with those criteria you are not only prepared to assess writing with greater skill,
ease, and consistency than ever before, but you are also prepared to teach it with
confidence...”(p. 09). In this sense, those criteria help the teacher to assess written works
effectively and consistently. Also, they guide the teacher to teach the writing skills
confidently.

12
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1.1.6.1. |deas

They are the content of the piece, the information provided, and the details that
develop the theme. Peha (2003) defined this element as the “heart and the soul of good
writing” (p. 04), that is to say, that the content is the most important element which
represents what the topic of the written material talks about.

Spandel and Stiggins (1989) suggested some steps of providing good ideas which

are explained below:

Narrow the topic provided by clarifying it for the reader.

a

b. Show multiple knowledge and information.

c. Detailsshould be facilitated and explained.

d. The content needs to be emphasized and purposeful which improves the important
details that attract the reader’s interest.

e. ldeas need to be understood.

1.1.6.2. Organization

It is the ordered structure of the ideas and the content of the text. It improves the
topic's main idea. Spandel and Stiggins (ibid) stated when the reader follows the written
work numerously and finds it ordered and structured, it is called an organized written
work. Students reach a logical sequence of ideas when, first, details suit together in their
right place. Second, the reader feels cooperative in the introduction and comes out with a
resolution in the conclusion. Third, the transition markers need to be used smoothly and fit
the separate parts of different ideas (tell different meanings) into one cohesive written
work. The last one, organization needs to flow so smoothly that the reader will not notice it

until he looks for it.

1.1.6.3. Voice

It is the feelings and conviction of the writer that comes out via his’her words.
Spandel and Stiggins (1989) pointed out that writers' involvement in the text is individual,
the reader notices the sense that the writer is talking to him, since it seems that he/she is
engaged in his/her text the honesty of the writer shows that his’her heart is present, he
gives life to his’her words by the natural language used. The writing will be full of energy

13
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and commitment where the writer shows his’her emotions and engagement in hisher
written product.

1.1.6.4. Word choice

This element means the careful use of rich vocabulary and precise terms which
improve the quality of the written piece. Spandel and Stiggins (ibid) suggested some steps
to have a good choice of words which are, first, the use of strong verbs, and nouns that
empower the written text. Next, the writer needs to incorporate terms that express

emphases, arguments, agreement, disagreement, supporting, refusing...etc.

1.1.6.5. Sentence fluency

This trait concerns the rhythm and the flow of ideas that make a sound to the ear.
Here, sentences seem related and built logically. Spandel and Stiggins (ibid) provided the
following guidelines to reach sentence fluency. First, the piece needs to be natural and
fluent. Second, the reader should find the written piece concise. Third, the diversification
of sentences from which they need to convey meaning and logic. The last one, the length,
gives the text importance. In this sense, sentences need to be built coherently and smoothly

which uses rhythm that comes out spontaneously while reading aloud. The piece will sound

musical.

1.1.6.6. Conventions

It refers to the mechanical correction of the piece in terms of spelling, punctuation,
grammar...etc. These are needed to be used effectively to enhance the quality of the
written material. Mistakes need to be absent that the writer will not notice them unlike
he/she searches for them. Spandel and Stiggins (ibid) pointed out how students will have a
good overal structure. First, paragraphs need to be correct to reach an organizational
structure. Moreover, grammar has to be well-applied, and gives clarity and style to the
work. Furthermore, punctuations need to be well-placed to guide the reader smoothly via
the text. Then, spelling has to be correct even in complicated items. Eventualy, the writer

may play with words grammatically for stylistic effect.

Those are the criteria of the six traits that help teachers throughout assessing
students and help learners to write effectively taking into granted all the previous
instructions. Spandel and Stiggins (ibid) stated "criteria are so good, so strong, so clear”(p.
32),they added;

14



Chapter one Literature Review

Good criteria form the basis not only of the quality of writing assessment but also
of quality instruction in writing. Specific, clearly identified criteria remind us
precisely what it is we are looking for; they are part of a broader vision of what
makes writing work. (p. 32).

In brief, this perspective shows the significance of learning these elements that

empower EFL learners’ writing performance, and enhance teachers’ proficiency in

assessing written expression.

1.1.7. Coherenceand cohesion in writing
1.1.7.1. Cohesion

It is a crucial aspect of writing which impacts students’ production. Halliday and
Hassan (1976) stated “cohesion is no more structural; it is internally marked by lexical-
grammatical items”, which means cohesion appears via grammar and vocabulary in the
text.

Halliday and Hassan proposed four categories of cohesion which are reference,
ellipsis, lexical cohesion, and conjunction. First, reference is used to avoid repetition
referring to someone or something that has been identified before. Students can refer using
(she, he, mine, his...). Moreover, ellipsis is the omission of the unnecessarily repeated

words for example:

a What are you doing?
b. Am studying.

Instead of saying | am studying the writer omits the (I). Furthermore, lexical

cohesion is the replacement of a noun with its synonym, for example:

a Y ou were talking to your friend.

b. Yes, my pa has asked me to change my dress.

Additionally, conjunctions are words that are used to link between words,

sentences, and paragraphs such as and, so, for, to...etc.
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1.1.7.2. Coherence

The English Cambridge dictionary defined coherence as'the situation where al the
parts of something fit together naturally or reasonably” (2021, para. 1). i.e. coherence is the
quality of relating words, sentences, and paragraphs logically. Hughes and Dahamel argued
that coherence is the logical sequence of sentences that are dominated by some guidelines
that need to be meaningful and clear for the reader (1962, cited in Connor, 2009, p. 2).

Lee (2002) suggested five guidelines to EFL learnersto write coherent essays:

a. Outlines the main ideas and organizes them.

b. Statetheinformationinalogical order (the new one after the old one).

c. Examples are used to explain and facilitate the meaning of ideas proposed by the
writer.

d. Uses cohesive devices (reference, ellipsis...), which help to gain unity in the
written material.

e. Writers use the meta-discourse markers to help the reader understand the writer.

1.2. Part two: Grammar

1.2.1. Déefinition of grammar

Traditionally speaking, grammar is a set of multiple rules that include a sequentia
order of words to form a sentence. The English Cambridge dictionary (2021) defines
grammar as the study of rules that consist of different forms of words related to other items
to shape sentences. Similarly, Harmer (2001) defines grammar as the language description
of the strategies which relate sentences with words that may have various forms. Besides,
Harmer provides the grammatical structure of the sentence which is described as follows in

the tree diagram.

16



Chapter one Literature Review

T~

VP

SN
/o1 11

The boy eats the apple

Figure 1.02: Tree diagram by Harmer (2001, p. 19).

This tree shows how sentences are structured in the correct order. The "s' is for
sentences, the "NP" and the "V P" are the noun phrase and the verb phrase, whilethe "D" is
for the definite article "the".

Sentences are correct when they follow the grammar rules of the language. For instance, in
English the correct grammatical sentence structureis:

Subject verb —cbjest — 4

Otherwise, it is ungrammatical. For example, the sentence (the boy eats pen) is
grammatically correct however it is seen as inadmissible according to different

perspectives and for severa reasons (Nunan, 2003).

Many scholars have defined the term grammar differently. Musumeci (1996) stated
that there is no language without grammar, since languages are identified by: phonetics,
phonology, morphology, syntax, and semantics which are considered as the aspects of
grammar. Then, Widdowson supported this view when he clarified "language learning is
essentially grammar learning, and it is a mistake to suppose otherwise". (1988, P. 154 as
cited in Dennis, 2006, para. 4). On the other hand Wilkins (1979, p. 123) claim

The learner does still have to master the grammatical structure there is no way that
to one can know the language without knowing its grammatical basis, that the new
idea amount to is that grammatical foundation can be presented in new ways which
also take the communicative purpose of language into account.
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To sum up, al of the previous perspectives shed light on the importance of learning
grammar as a language skill. Many linguists emphasize the view in which grammar and
language need to go hand in hand. They add that language could not be separated from
grammar, because the learning of the language is the learning of grammar. Additionally,
grammar develops student's productive skills, it helps them to understand the structure of
words and use them for communicative purposes. The mastery of grammar rules tends to
result in a successful conversation and a successful written work. Thornbury (1999)
focused on the importance of grammar by suggesting that students are required to learn
both the language forms and their meanings, stressing the fact that specific forms need to
be learned combined with the meaning that they share. On the contrary, grammar is not a
significant subject to be taught, many languages contain sophisticated grammatical rules.
However, English contains few of them. Therefore, it is not important to learn it (from the

publicity of a London language school cited in Thornbury, ibid, p. 14).

1.2.2. Thethreedimensions of grammar

The form involves the study of phonology, morphology, and syntax. Indeed, words
are defined by units of sounds and symbols, inflectional morphemes, words’ functions, and
syntactic structures. First, phonology refers to the study of sounds that are considered the
smallest units of the language. Moreover, morphology refers to the study of morphemes as
minimal and meaningful units of grammar. Eventually, syntax refers to the study of how
words and morphemes are combined in a sequential order to form sentences (Freeman,

2003). Thornbury (ibid) claimed that |earners need to focus on the form to gain accuracy.

Additionally, meaning (semantics) is one of the dimensions of grammar. It refers to
the study of the meaning of words. Thornbury (ibid) states that learners need to learn all
the possible structures of language items combined with their meanings. Freeman (ibid)
states that there are what are called general categories of meaning like notions for example
time can be identified by (indications of time, duration, sequence). Also, Freeman points
out that the meaning of a particular word in a communication differs from its fixed
meaning in the dictionary. For instance, when someone uses the expression “good
morning” in the evening, this does not mean that he/she does not know that “good
morning” is used in the morning. However, there is a particular situation that leads him/her

to use this expression in this context.
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Finally, pragmatics (use) does not deal with meaning only; however, it is the study
of what individuals mean by using these language items in a given sSituation. This
dimension entails two dominant units. First, the social function refers to the expressions of
greeting, apologizing, refusing...etc. Second, the discourse patterns such as the elements

contributed to the cohesion of texts.

Dimentions of grammar
0%

use/pragmatics

when and why is
it used?

appropriatness

Figure 1.03: The Dimensions of grammar by freeman (2003, p. 35)

1.2.3. Approachesto teaching grammar

Eventually, grammar is considered as one of the main aspects of the language.
Learning grammar develops EFL students' capacities while dealing with the four skills and
particularly the writing one. Scholars have looked for different approaches that help
learners to empower their grammar performance. Those approaches are deduction and

induction.

1231 The deductive approach

Nunan (2003) said that in the deductive approach students understand the grammar
points through a set of activities given by the teacher to clarify a specific rule. Thornbury
(1999) argued that deduction begins with exhibiting the grammar course through a set of
examples where the rule is applied. This approach is the traditional way of teaching where

the role of the teacher is centered. On one hand, the teacher is going to explain the lesson
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by providing students with examples and activities, while on the other hand learners are
passive, and this reduces their autonomy in the classroom.

1.2.3.2. Theinductive approach

Unlike the deductive approach, the inductive one allows students the opportunity
to cooperate in the presentation of the grammar course. They are going to be engaged in
the learning process. Thornbury (1999) suggested that "an inductive approach starts with
some examples from which the rule is inferred” (p. 29). This means the teacher will
provide students with examples concerning a specific grammar course and he/she lets them
guess the rule of the lesson. Induction fosters students' process of thinking since it gives
them the chance to discover the grammar rules by themselves. Also, they will be actively

involved in the lesson which enhances their autonomy in the classroom.

Nunan (2003) claimed that neither deduction nor induction is the best because it
depends on the lessons taught and learners' styles. In this sense some students prefer to
learn grammar inductively, others need to learn them deductively. Some students
understand through the teacher's explanation, others prefer to discover the rule by

themsalves to be stuck in their minds.

1.2.4. Learning grammar through the four strands

English language teachers are allowed to design courses based on some
instructions. Learning grammar or any other language components can be effective and
leads to successful results when teachers succeed to balance between the four strands that
were proposed by Nation (2007). In this sense, these strands need to be applied in same
session. Therefore, learners gain better understanding of the component being taught in a

more proficient way.

1.2.4.1. L ear ning grammar through meaning-focused input

Nation (ibid) pointed out that learners gain knowledge of the target language
through the receptive skills of reading and listening. During reading or listening activities
students receive some knowledge of the grammatical rules where they are applied in texts
provided by the teacher. Students may notice them via listening to a conversation or audio
storiesin videos or records. There are conditions that need to be applied in order to achieve

learning grammar through meaning-focused input. Students can learn grammar through
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receptive skills when they are exposed to large quantities of input. It is necessary to
provide learners with only two or three new grammar forms that they are not familiar with
(Nation, 2000). Students are required to show their interest to learning through input.

Teachers need to identify these new forms through significant context.

1.2.4.2. L ear ning grammar through meaning-focused output

Learners learn grammar through productive skills speaking and writing. It is
common that learners gain knowledge of the foreign language when they keep practicing
activities such as writing letters or engaging in a conversation. Nation (2007) suggested
some conditions that need to be taken into granted while learning through productive skills.
Students achieve better results when they write and speak on topics that interest them.
Also, teachers need to ask them to use only two or three grammar rules that they are not
familiar with. Students are required to write and speak frequently. And, they are alowed to
use communicative strategies or previous grammar lessons that may help them in their
production. While writing or speaking students can recognize some grammar mistakes and

they can reflect to fix their speaking and writing deficiencies by themselves.

1.2.4.3. L earning grammar through deliberate learning

Language focused learning or deliberate learning emphasize on learning language
features such as pronunciation, vocabulary, grammar, discourse, spelling. Particularly,
students give a great attention to grammar rules through repeating and memorizing them.

According to Nation (ibid) language focused learning helps students as follows:

It can add directly to explicit knowledge.

It can raise consciousness to help later learning.
It can focus on systematic aspects of language.
It can be used to develop strategies.(p. 7)

o o T

No more than fifteen minutes should be given to deliberate learning. The teacher

needs to have enough time to entail other learning strategies.

1.2.4.4. L ear ning grammar through fluency development

According to Nation (ibid), fluency development involves the learning of the four
skills. In the fluency tasks students are required to perform faster than usual. If the fluency
tasks include language features, it will not be considered as a fluency task, because rea
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attention needs to be given to speaking, writing, reading, and listening. As al the previous
strands, fluency development entails some conditions to be reached successfully. First, the
tasks need to include language items that students know. Second, teachers need to provide
alarge amount of exposure to gain more language knowledge. A great importance should

be given to speed performance.

Ultimately, Nation (ibid) stated, teachers need to make a balance between these
strands. Which means, no more than fifteen minutes should be devoted to each strand.
Therefore, students will gain knowledge of the foreign language with regards to the four

skills, and language components.

1.25. Testing grammar

Merriam-Webster (1828) defined testing as "a series of questions or exercises for
measuring the skill, knowledge, intelligence, capacities, or aptitudes of an individual or
group” (para. 1). This reveals that the test is a fundamental step after the teaching-learning
process. Therefore, teachers will recognize their learners' language abilities, and they will
notice if they reached the predetermined objectives of the learning program. In this vein,
Harmer (2007) suggested that learners need to be tested on their capacities in English at
several steps in their learning. Also, it helps teachers to see how learners are proceeding

along with the performance of a given task.

There are four major types of test which are defined by Harmer (2001) as follows:

1.25.1. Placement test

It refers to testing students' level of language abilities. It is usualy given to new
students to determine their current level in grammar and vocabulary, stressing on the four
skills to put them in the suitable class. Also, it is defined by Merriam-Webster (1828) as an
exam that is given to students that attend school newly to check their knowledge in several
subjects that help the teacher in designing appropriate courses or place students in

appropriate classes.

1.25.2. Diagnostic test

This test is done to determine students weaknesses, strengths, and deficiencies in
their foreign language skills. Here the teacher will test his/her students’ current level in the

target language. Then, he/she will encounter students’ problems and what they need to
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learn for future courses. Eventually, he/she will sort out students' difficulties, then, he/she
will modify, add or omit while planning for future courses.

1.253. Achievement test

The purpose behind this test is to measure students' language development. It has
nothing to do with their weaknesses since it is done to reinforce their achievement in the
English language. This type of test is usually placed at the end of each unit. This test may
reach better results, if it entails models and samples which students are familiar with, it
does not mean providing them with a reading text or a grammar task that they have seen
before. However, there is a need to select tasks that are almost similar to the previous ones.

1.254. Proficiency test

This test provides a clear image of students' global level in a foreign language. It
tests students' language proficiency with regards to the four skills.

It is considered as a final test (exam) students pass to get a job, a degree, or a
chance to study abroad. Brown stated "a proficiency test is not limited to any course,

curriculum, or single skill in the language; rather, it tests the overall ability” (2003, p. 44).

During the learning of the foreign language, students need to enhance their
knowledge of grammar, because it is one of the main stands of the language, the mastery of

grammar leads to successful performancein the four skills.

Testing grammar involves testing, "phonology, morphology syntax, knowledge of
lexical items semantics, as well as matters of testing mechanics (spelling, punctuation,
capitalization, and handwriting)" (Murcia, 2001, p. 518, as cited in Acid and Taib, 2017, p.
14). Hughes (2003) presents four techniques for testing grammar which are: Gap filling,
paraphrasing, completion, and multiple choice answers. Starting with the gap-filling
technique, this technique requires one single answer. However, it may have more than one
suitable answer when the responses share the same meaning, for example, the words (that
and which). Thistest may assess students in different grammatical lessons, for instance, the

transition markers.
Examples

a.  Students need to work hard ............... , they will fail. “otherwise”
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a John is happy ................ Today is his birthday. “because”

This technique can take another form. Teachers may ask students to fill the gaps

following the first example.
Example

Eg: students may have the ability to work in groups. “Able”

a There is a .....oovvviiii... between the word and its

proper meaning. “Combine”

In this form, it is preferable if the teacher provides learners with a text (a long
passage) where the ideas are combined, it will be easy for them to pick out the right answer
based on the content.

Example: testing students in articles (write NA where there is no article).

Sarah livesin Scotland. Usually, she goes to the club on Sundays and Wednesdays.

One day, she met ....... Friend of her sister in ..... Club and they pass all ...... day
together, her sister's friend has ...... cat, it was .... Cute and ..... Small, Sarah likes .....
Friend of her sister, and she becomes her friend too. They plan for ..... Trip together to
...... England

Second, the paraphrasing technique, this type of test, asks the student to change the
form of the sentence using his’/her style by keeping the same meaning, it tests severd

grammar forms such as the passive voice.

Example
Testing the use of the past participle in the passive voice:

a. Marcelo passes the ball to Ramos.
b. Theball............coooiiiii i,

Third, the completion technique tests students production, since it needs
vocabulary knowledge of the foreign language to produce more than one word, it enhances
their ability to provide various appropriate grammar forms. Actualy, in this type of test

students will be asked to complete the form of interrogative sentences.
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Example

a. Souad: Good morning Sir. HOW .........ccooiiiiiiiiiiiiiiiiiiee, ?
b. Mr.Bouchefra: | am fine. Thank you.

a. Souad: can Task youwhen..............cooiiiiiiiiii i ?
b. Mr.Bouchefra: Yes, of course, the exams will start next Monday.

The last one is the multiple-choice test. Here the teacher will provide students with
three or four choices (words) where they will select the term that gives the sentence a
complete meaning. It can take another form, for instance providing learners with a
statement and asking them to pick out the answer that shares the same meaning. Unlike the
previous techniques, the multiple-choice one requires only recognition (Hughes, 2003). It

can test studentsin tenses.
Examples

a. Y esterday, Merry (is/was/been) at the party.
b. | have already (see/saw/seen) my friends.

C. It can also test students in prepositions of place.
Examples

a. Thepenis(infon/next) the table.
b.  Thelesson will start (on/at/in) half-past two.

To sum up, testing grammar helps teachers to determine either students lack or
proficiencies while dealing with a grammar task such as linking words, tenses, question
form, prepositions, articles...etc. Moreover, the grammar testing techniques are beneficial
because teachers will have the opportunity to test students' production and recognition in

the foreign language in different ways that fit learners styles.

1.3. Part three Vocabulary
1.3.1. Thedefinition of vocabulary

Vocabulary is considered as an important aspect of language. Hatch and brown
define vocabulary as the group of words that people use in a specific language (2001). This
means that vocabulary is an amount of utterances of a given language which individuals
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select and produce for either speaking or writing purposes. On the other hand, Meriam
Webster (1828) defined vocabulary as “a sum or stock of words employed by a language,
group, individual or work or in a field of knowledge” (para, 2). EFL learners need to study
the vocabulary of the target language in order to master how to read, write, listen and
speak.

While learning vocabulary it is essential to learn both the form of the words and
their meanings, Harmer (2001) suggested that each word may have several meanings.
These words may have the same spelling, form, and pronunciation, but they convey
different meanings. For example, the word kind has two different meanings, like, there are

two kinds of flowers or her sister is such akind person.

The words” meanings may not be identified only via a context. However words can
be explained through their synonyms or antonyms. For instance, explaining the meaning of
the word “bad” by saying that it is the opposite of the word “good”. Then, explaining the
word “illI” by mentioning that it is the synonym of the word “sick”.

1.3.2. Theimportance of vocabulary

Vocabulary is one of the basic components of the language. It is the combination of
words that helps EFL learners to express themselves in the target language. Wilkins (1972,
p. 111) mentioned “without grammar little can be conveyed, without vocabulary nothing
can be conveyed”. This shows that vocabulary is the heart of the language. Moreover,
Cameron states that “vocabulary is central to the learning of the foreign language at
primary level” (2001, p. 72), in this sense vocabulary must be taught first, and it needs to
emphasize on the learning of the four skills. Milton clarified that learning vocabulary is not
optional, he added “words are building blocks of language and without them there is no
language” (2009, p. 3). This means that without vocabulary language does not exist and it
will be impossible to use it. From another angle, Milton and Daller (2007) focused on the

importance of vocabulary by stating that;

Vocabulary plays an important role in the lives of al language users, sinceit is one
of the magjor predictors of school performance and successful learning and use of
vocabulary is aso key to membership for many social and professional roles. (p. 5).
According to these previous views, there is a heavy focus on the fact that

vocabulary plays a significant role in language learning, because learners are required to
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have the ability to use the language in communicative purposes. This idea leads to show
the main two types of vocabulary, which are defined as follows:

1.3.3.1 Receptive vocabulary

Receptive vocabulary refers to the words that people understand clearly through
reading a text or listening to a video. These words individuals find it difficult to produce
them in a correct way. Hieber and Kamil suggested “these are also words that individuals
do not use spontaneously. However, when individuals encounter these words, they
recognize them even if imperfectly” (2005; p. 3).This means that even though students do
not use these words. However, they do recognize the meanings they hold.Nation (2000)
points out that receptive vocabulary use implies understanding both the form of words and

their meanings while listening or reading.

1.3.3.2. Productive vocabulary

According to Haycraft, productive vocabulary refers to “words which the student
understands, can pronounce correctly and use constructively in speaking and writing”
(1973 cited in Hatch and Brown 2001; p.44). This means that students produce the words
they have learned and they know how to use them effectively. Through the view of Hieber
(2005) and Kamil, productive vocabulary is the group of words that people may use in
writing or speaking, these words students know and they are familiar with, while speaking

or writing students are using words that they know or they have learnt successfully.

Nation (2000) suggests that productive vocabulary use implies grasping the word

form while speaking or writing and use it in a spoken or written task.

1.3.4. Learning vocabulary

Learning vocabulary needs two main forms that students follow either consciously
or unconsciously. Learners may learn vocabulary either intentionally or incidentally,
learning vocabulary is important and for this reason there is a need to explain these two

main forms.
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1.34.1. | ntentional vocabulary learning

From its name it is noticed that in this type, students are consciously present in the
learning process, and they are aware of the words which they are memorizing through a
classroom lesson or a program designed by the teacher.

Hatch and Brown refer to intentional learning“as being designed, planned for or
intended by teacher or learner” (2001, p. 368). In this sense, in intentiona learning,
students used to be informed that they are going to take vocabulary lessons, and here they
will have the intention to deal with tasks that may improve their vocabulary level.

Bordag et a (2017) clarified that intentional vocabulary learning is considered as
the basic source that enhances second language learners’ vocabulary knowledge. On
purpose learners grasp new terms and they consciously retrieve them either in a

spontaneous conversation or in alanguage test.

1.34.2. | ncidental vocabulary learning

Incidental vocabulary learning refers to the unconscious learning of new words.
Here learners' attention is absent, they are not aware while memorizing new vocabulary
items based on the context provided in a particular material, and this happens when

students are exposed to reading or listening materials.

Hatch and Brown define incidental vocabulary learning as “the type of learning that
is a byproduct of doing or learning something else” (2005; p. 368).Thetype of the
vocabulary learnt incidentally depends on each individual, because sometimes the
materials are far from the learning environment. Students guess the meaning of the

unknown terms through the context provided (Huckin and Coady, 1999).

Incidental vocabulary learning does not stand only on receptive skills, since Nation
(2000) suggests that speaking tasks such as role play or problem solving discussion are
extremely helpful in vocabulary learning.

1.34.3. L ear ning vocabulary through meaning-focused input:

Learning through meaning-focused input implies learning through listening and
reading. This method succeeds when the teacher provides students with words that they are
familiar with and chooses only three or two items that students do not know and they try to
understand them through the context (Nation, 2000).
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Nunan stated that learning through input can be applied at early stages of language
learning, and what is most important is to provide learners with spoken and written
language that is simple and easy to comprehend through the reading and listening activities
(2003).

1.3.4.4. L ear ning vocabulary through meaning-focused output

Learning through meaning-focused output implies learning through the productive
skills (speaking and writing) where learners focus on conveying messages (Nunan, ibid). It
seems weird to say that vocabulary can be learnt while producing via writing or speaking.
However, learning through productive skills may promote learners’ vocabulary knowledge
through emphasizing on items that learners do not focus on when reading or listening
(Swain, 1985, cited in Nunan, 2003).

Nunan illustrated with an example to show how learners can learn through
productive skills, he exemplifies “when having to say that someone took their medicine,
the speaker has to choose the right verb-do people eat, drink or take medicine? When

listening or reading, no such a decision has to be made”.(ibid, p. 134).

1.3.4.5. L ear ning vocabulary through language-focused
learning

Learning through language-focused learning or deliberate learning means learning
on purpose. It is the opposite of incidental learning. Students need to give a great attention
to language learning in terms of spelling, sounds, vocabulary and grammar. The most
common technigue in deliberate learning of vocabulary is memorizing new terms through
trandating them into the mother tongue (the first language). No more than 25percent of the
lesson needs to be given to this type of learning vocabulary in order to have the chance to

integrate other strategies (Nunan, ibid).

1.3.4.6. L ear ning vocabulary through fluency development

Developing students’ vocabulary knowledge and fluency should be restricted to
what they do know as foreign language terms Nunan said “vocabulary must not only be
known, it must be readily available for use” (ibid, p. 134). Fluency needs to take into
granted all the four skills, otherwise, it will not be considered as a fluency task. Also,
students need to perform faster than anormal way of learning (Nunan, ibid).
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1.3.5. Difficultiesin learning vocabulary

Asfar as the strategies of learning vocabulary are concerned, it is important to take
into account the difficulties that face students while learning vocabulary. EFL learners
encounter some problems while learning vocabulary in terms of pronunciation, spelling

and grammar, length and complexity, and meaning.

1.35.1. Pronunciation

According to Thornbury (2002) the words that are hard to learn are those words that
are hard to pronounce, there are some English sounds that are difficult to pronounce from a
particular group of non native speakers. For instance in the Arabic language the sound /p/
does not exist so it is hard for Arabs to pronounce words like, people, paper...etc. Spanish
people aso have difficulties articulating the sounds /g/ because, in their language it sounds
totally different. Non native speakers encounter problems in memorizing words that

contain lots of consonants such as the word (strengths).

1.35.2. Spelling and grammar

Firgt, it is obvious that the hard spelled words are difficult to memorize. The most
common words that learners struggle to spell are words that entail silent letters such as,
world, castle, doubt...etc. Second, grammar is one of the hardest components in language
learning, since the grammar of the foreign language is totally different from the grammar
of the first language. Learners tend to make a link between how words are structured in
the FL and how they are formed in the Ly.thisis called learning through prior knowledge.
Additionally, students find difficulties while dealing with phrasal verbs as Thornbury
(2002, p. 28) illustrated “some phrasal verbs are separable (she looked the word up) others
are not (she looked after the children)”. So how can EFL learners memorize all the various
forms of the phrasal verbs?

1.35.3. L ength and complexity

According to Thornbury (ibid, p. 27) “long words seem to be no more difficult to
learn than short one, but as a rule of thumb, high frequency words tend to be short in
English”, the most used words in English are short and it is rare to find long and complex
words. Also there are words that are complex and have similar forms but different
functions like variable stress in polysyllabic words such as in word families, for example,

success, successful, successfully.
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1.35.4. Meaning

This is the most difficult one for learners. In English there are plenty of words that
sometimes share the same meaning. However it depends on the context provided. For
example, Arabic and French learners of English tend to use the expression “I have 23 years
old” instead of “I am 23 years old”. The verbs to have and to be are not similar, especially
in the context provided in the former example. Additionaly, EFL learners think that
“many” and “much” share the same meaning, whereas, “many” is for countable nouns and
“much” is for uncountable nouns. When students become familiar with a particular
meaning of a word, they will not accept other meanings for the same word (Thornbury,
ibid). For example, the word type has two different meanings, the first one, “type” means
kind “there are different types of clothes”, and type also means write “he is typing a

message”.

1.3.6. Testing vocabulary

Testing has a great significance in the teaching-learning process; Thornbury sheds
light on the importance of testing when he says “without testing, there is no reliable means
of knowing how effective a teaching sequence has been” (2002, p. 129). It is considered as
a crucial step because it gives the opportunity to both teachers and learners to have
feedback. It has a backwash impact since students start to take vocabulary lessons
whenever they notice that they are going to be tested on their vocabulary knowledge.
Additionally, testing is a source of motivation which stimulates students to consider this
aspect as an important one. Testing vocabulary might be either formal or informal, as a
popular example of the informal testing is to give students the opportunity to test each
other. While, formal testing needs to follow stages such as, the placement test that places
students in the right class, the diagnostic test which measures students weaknesses,
achievement test that tests students progressing or the professiona test that measures

students’ overall language ability (Thornbury, ibid).

There are multiple types of testing students in vocabulary. They are explained by
Hughes as follows:
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1.3.6.1. Testing recognition ability

Testing recognition requires guessing the meaning. This test might be a multiple
choice test where teachers can test recognition through synonyms, definitions or

appropriate words for context.

1.3.6.1.1. Testingrecognition through synonyms

Select similar or close meaning to the word written on the left for example;
Encourage means: a. look b. foster C. storage d. encounter

The former strategy of choosing the choices is preferable because learners may get

confused if the choiceswill be as follows:
Encourage means: a. Storage b. Manage c. Foster  d. Arrange

This may seem very confusing since the sounds of the choices provided look
similar to the sound of the word (encourage). In this case students may choose the answer

(foster) just because it looks different from the other choices.

1.3.6.1.2. Recognize definitions:

In this type of test students are required to choose the appropriate definition of a

particular word, for example:
Enjoy means

. Todidike parties.

a

b. To havefun.

c. To hate studies.
d

. Tolook beautiful.

It is preferable if the definitions will have the same size otherwise, students will
choose the answer that looks different than the others. The test may take an opposite form,
which means providing students with the definition and asking them to choose the word

that suits this definition. For example:

Which of the following verbs means (to have fun)?
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a. Tostruggle.
b.
Cc
d

To confuse.

To enjoy.

. Totravel.

It is common that testing vocabulary can be effective when there is a context

provided. For example;

oo T

Merry and | enjoy visiting the zoo.

To hate visiting a zoo.
To like visiting a zoo.
To have fun when visiting a zoo.

To have afear of visiting a zoo.

1.3.6.1.3. Recognize appropriateword for context

This technique requires providing context and this context needs to entail items that

students are familiar with. Otherwise, they will not have the ability to recognize the correct

answer (Hughes, 2003). For instance:

Students in the classroom were ............ for solutions to solve mathematical

problems.

a. Reading.
b. Looking.

c. Ganing.

d. Struggling.

Hughes stated ;

Providing context in an item makes the task more authentic and perhaps resultsin a
more valid measure of the candidates’ ability. The context may help activate a
memory of the word in the same way as meeting it when reading in non-test
situation (2003, p. 182)

This idea clarifies how much providing a context is helpful in testing vocabulary,

because it keeps students in a foreign situation, and helps them to memorize the correct

answer of the test.
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The multiple choice test has been criticized because:

a. Students may select answers by elimination.

b. They depend on the number of possible answers which are calleddistracters as an
opportunity to get the correct response.

c. It testsonly recognition and vocabulary need to be produced

d. Itisnot an easy test to be designed (Thornbury, 2002).

1.3.6.2. Testing production ability
This is one of the difficult tests that students struggle to answer. This test requires

one single correct answer, in this test the teacher may test learners through using pictures
and ask them to write a word which defines what is the name of this object or fruit or
vegetablesin English?

1.3.6.2.1. Testing production through definitions

Teachers may provide definitions of jobs or places or objects and ask students to

produce the correct word.For example ;

- Is a person who takes care of people’ health.
b. . Is a place where we used to study.
Coo v Is a machine that washes clothes.

The definitions provided need to have a unique answer, sometimes there are
definitions that may hold several terms. For instance, the expression (something we use it

to communicate) can be aphone, it can be social media networks, it might even be aletter.

1.3.6.2.2. Testing production through gap filling

It is considered as a simple task where students are asked to fill the gap in a

sentence. For example:

In the birthday party of my sister, my mother ............. a small cake, and several
types of fast food (Hughes, 2003).

1. Conclusion

To conclude, writing is a chalenging skill for language learners, it is considered a
complex skill that learners struggle to master and gain the needed proficiency to perform it.

According to the elements developed in this literature review, mastering the writing skills
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require great efforts and enough time to alow EFL teachers to apply the methods and
approaches of writing in the EFL classrooms and raise learners’ awareness to the stages of
writing skills with regards to the elements of effective writing (criteria of the six traits), in
addition to coherence and cohesion. Moreover, this chapter tackles two of the main
difficulties that students encounter while writing which are grammar mistakes, and poor
vocabulary. Ultimately, this may attract learners’ attention to the strategies and methods of
teaching and learning grammar and vocabulary that may help them to overcome their

common  writing problems to  write  accurately  and competently.
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2. I ntroduction
The following chapter tackles the methodology of this research. It is divided into

two parts. The first part presents the theoretical background. It defines research, the
research methods, and the research tools. Additionally, the second part is devoted to the
field work where the researcher presents the research design of this study through selecting
the research methods, describing the research tools that help in gathering data to answer
the research questions. Particularly, this part provides the description and aim of each
research tool, identifies the sample and population investigated, and summarizes the
structure and content of each tool in tables. Finally, it presents some of the difficulties and

obstacles that this research faces.

2.1. Part one: Theoretical background

2.1.1. Definition of research

The English Cambridge dictionary defines research as “a detailed study of a
subject, especially in order to discover new information or understand the subject better.”
(2021). In other words, research is a scientific and a systematic study done by individuals
to solve a particular issue. Dornyei (2007) argued that research needs to be systematic in
order to be based on the results found with confidence. In this sense, research needs to be
well-organized to help researchers to achieve true results. On the other hand, Cohen and
Manion (1994) defined research as an experience combined with reasoning which is
considered as a successful method to have true answers to the problem. To sum up,
researchers find problems in different fields that need to be investigated. These problems
ask several questions and may have different solutions, the research will scientifically and
systematically tackle these problems by going through sequentia and structured
instructions that help to answer the questions and reach the desired objectives.

2.1.2. Quantitative resear ch approach

Quantitative method refers to the information gathered from particular tools that
stands on numerical data analyzed by particular statistical methods such as experiment
Dornyei (2007). According to Gass and Mackey (2005) quantitative research “generally
starts with an experimental design in which hypothesis is followed by the quantification of
data and sort of numerical analysis is carried out” (2005, p. 2). This means that the
quantitative approach deals with numbers or scores that are sorted out from analysis of a
specific quantitative tool such as atest.
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2.1.3. Qualitative r esear ch approach

Qualitative research method refers to the quality of the results obtained from
research tools. It has nothing to do with numbers. Dornyei (2007) defined qualitative
approach as an open-ended and non-numerical data that the researcher analyzes without
statistical methods such as an interview designed and analyzed by the researcher using
qualitative research analysis. On the other hand Gass and Mackey (2005) consider
qualitative approach as the data that is impossible to count since it stands on abstract
results that are interpretive instead of statistical, such as an observation based on the target
population’ attitudes or behaviors concerning a particular issue.

2.1.4. Mixed method approach

A mixed method research approach refers to a mix of both quantitative and
qualitative approaches in the same research paper; For instance, a researcher designs a
research based on collecting data through an interview and an experiment. This method can
be also caled a multi methodological research, methodological triangulation or a mixed
model studies (Crewell et al, 2003 as cited in dornyei, 2007).

2.1.5. Quasi-experiment

The experiment is a quantitative research tool. It is designed through selecting a
group of learners (a sample from the target population) to provide them with a special
treatment in order to measure their progress using a pretest and a post-test. Further, the
researcher will compare the experimental group with another group that share the same
aspects of the experimental group and the only difference is that the second group did not
receive the treatment provided to the experimental group Dornyei (2007). Additionally, the
quasi-experiment is different from a true experiment in one aspect which is randomization.
The true experiment does not work with random assignment to create the comparison
(Cook and Campbell, 1979, cited in Dornyei, 2007).

2.1.6. Questionnaire

Questionnaire is the most adapted research tool. It is commonly used by many
researchers. It is a set of multiple questions designed by the researcher to reach a particular
objective. Cambridge dictionary defines questionnaire as a group of questions that
participants are asked to gather information about a particular issue (2021). Moreover,

Brown (2001) defined questionnaire as “any written instruments that present respondents
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with a series of questions or statements to which they are to reach either by writing out
their answers or selecting from existing answers” (cited in Dornyei, 2007, p. 102). Brown
has pointed out two main types of questions the researcher may entail in the questionnaire
which are open-ended questions that require the respondents to answer by writing or
selecting from answers that are provided as options which is referred to as multiple-choice
question. Additionally, the questionnaire has several advantages, it does not consume so
much time, and the researcher may gather a huge amount of information in one hour. The
participants’ answers are kept confidential which lead the respondents to answer the
questions. It can be used successfully by different people in multiple-situations addressing
multiple issues. Although this research tool is practical, it has some drawbacks such as “ill-
structured questionnaire” (Dornyei, 2007) which leads to false results and misleads the
researcher through the analysis obtained from the data gathered via this tool. For instance,
the complicated language used by the researcher while designing the questions that the
informants fail to understand.

2.1.7. Comparing two groups t-tests

In applied linguistics research there is a statistical procedure called comparing
groups. In order to compare two groups there is a need for a “t-test” which has two
different types. The first type is called independent-samples t-tests. This test will compare
two groups that are totally independent from each other, such as (class one and class two),
(Dornyei, 2007). The second type is called paired-samples t-tests. It has various names
such as pairs t-tests, and matched t-test. This test compares two different variables taken
from the same group, such as comparing two different tests, one before the course and the
second after the course in the same group (Dornyei, 2007).

2.2. Part two: Field word
2.2.1. Research design

While investigating a problem and conducting a research paper, researchers need to
see which research design suits their work best and help them answer the research
questions and find solutions to overcome the investigated problem. In this sense,
researchers need to select the appropriate research tools. Then specify which method is

used in this study, either quantitative or qualitative or a mixed method approach.
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In order to answer the pre-stated research questions, the researcher chose three
fundamental tools that are a mixed methods research of quantitative and qualitative
approaches. First, an experiment is designed to see whether listening skills through
providing authentic videos may help learners to develop their writing style in terms of
grammar, and vocabulary. And help them to enhance their knowledge of the foreign
language to provide rich content in the writing tasks. This experiment includes three
stages, pre-test, while-test, and a post-test. Sample of fifteen students from second year
level at Dr Molay Tahar university of Saida were chosen randomly. Also, samples of the
in-class tests were chosen to compare between learners’ performance in two different tests
provided by their teacher. A sample of eight papers has been selected from each group, and
second-year University students are in five groups, consequently, the total number of
papers in each test is forty. Furthermore, a questionnaire has been designed for students to
determine their perception towards writing skills and pick out the reasons behind their

writing deficiency to answer the research questions and reach the desired objectives.

2.2.2. Population and sample of the quasi-experiment

There are 143 second-year students at the English language department at Molay
Tahar University, and they are divided into five groups. Sample of fifteen students which is
a small number that has been selected, thirteen of them are females and only two of them
are males. The experimental group has been referred to as group S.

Population Sample

Number of | Percentage | Number of Per centage

learners % learners %
Females 91 64% 13 87%
Males 52 36% 02 13%
Total 143 100% 15 100%

Table 2.01: Rate and total number of the population and sample of the experiment

2.2.3. Population and sample of the paired-samplest-tests:

Second-year university students are divided into five groups. In this empirical

study, each group has been referred to by group A, B, C, D and E respectively, from each

group asample of eight papers were selected from each group.
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The population
Group Group Group Group Group | Total Per centage
A B C D E
Male 06 14 12 10 10 52 36%
Female 23 15 17 18 18 91 64%
Total 29 29 29 28 28 143 100%
The sample
Male 02 04 06 04 05 21 52.5%
Female 06 04 02 04 03 19 47.5%
Total 08 08 08 08 08 40 100%

Table2.02 rate and total number of the population and sample of samples of thein-
classtests.

2.2.4. Population and sample of the questionnaire

The target population of this research is second year EFL students at Moulay Tahar
Saida University. The sample population was chosen randomly, it is a number of 40
students from different groups. The purpose behind choosing second year students was
because they will graduate next year and they need to master writing skills. Additionally,
the majority of the participants were females (72.5% females and 27.5% males). Most of
the participants are between 18 and 21 years old except two students, one of them is 24
years old and the other is 43 years old.

population per centage sample Per centage
females 91 64% 29 72.5%
males 52 36% 11 27.5%
total 143 100% 40 100%

Table 2.03 Rate and total number of the population and sample of the questionnaire.

2.2.5. Description and rationale of the quasi-experiment

This empirica study consists of three stages, the pre-test, while-test, and the post-
test. First, a group discussion via social media has been created to gather fifteen
participants. In the pre-test, learners were asked to write an essay about Algeria, describing
the different regional climates, and the main tourists’ attractions in each region. Then,

learners’ papers were collected and corrected using the six traits of the writing grid’ (see
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appendix 24, 25). Second, in the while-test, the researcher has provided learners with

authentic videos in, a sequential manner. During six weeks, learners watched three videos

per week, which means the total number of the videos was eighteen. The content of the

videos was a mixture of describing a place, talking about a particular phenomenon...etc.

After six weeks, the researcher asked learners to write an essay about “the internet and its

impact on people’s life” which was considered as the post-test. Also, learners’ papers were

collected and corrected using the criteria of the six traits, particularly, ideas and content,

organization, word choice, and conventions. The aim of this study is to determine learners’

current level in writing and see if they have made any progress after listening to the videos.

In brief, the experimental group has been referred to as group “S°.

2.2.6. Structure and content of the quasi-experiment

Group S
Tests Tasks While-test Assessing
grid 6 | 514|321
criteria
Essay 01: Eighteen %) Ol m| w
Describe authentic g g‘- % § %
Pretest | Algeria, the | videos  that 2 -§' 3 E
different tackle different =
regional subjects within | Ideas and
climates, and | three or four | content %
tourists’ minutes. Organization §
attraction. Students Word choice
Essay 02: watched three | Conventions
Define the | videos per
Post- |internet  and | week  during
test state its impact | Six weeks.
on human’s
life

Table 2.04 structure and content of the quasi-experiment
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2.2.7. Description and rational of the paired-samplest-tests:

During the first semester of second-year university level in written expression
module, learners have studied how to structure a paragraph. Then, they have learned how
to move from writing a paragraph to writing an essay. Afterwards, learners studied how to
develop a process essay. Moreover, their teacher asked them to choose one of the
following topics in order to develop a process essay. The first topic was “how to raise a
perfect child”. The second one was “how to make a particular dish” (the dish was students’
choice). The third topic was “how to quit smoking”. After this task, students’ papers were
collected after their teachers’ correction(see appendix 14, 15, 16, 17, 18, 19, 20, 21, 22,
23). The researcher has corrected the essays again using the criteria of the six traits,
particularly, ideas and content, organization, word choice, and conventions. After the first
test, students have learned how to write a descriptive essay. Then, their teacher asked them
to write an essay about their “dream house”. Furthermore, their papers were collected and
corrected using the criteria of the six traits. The aim of gathering students’ essays is to see
whether their level of writing has been developed compared to their first performance by
taking into consideration what they have experienced before in the first test from lessons,
practice, and teachers’ instructions. Also, students’ performance in the second test has been
compared to the experimental group post-test performance in order to see which treatment
is better in enhancing students writing proficiency (lessons, practice, and instructions, or,

authentic videos).
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2.2.8. Structure and content of samples of thein-classtests

Assessing
Groups L essons Taskg/tests grid [6 |5 |4 |3 |2 |1
criteria
Choose one of
Group A 1. Theform of the | these topics:
paragraph. “how to raise a | Ideas and
2. How to move | perfect child content
Group B from writing a | “how to prepare | Organization
paragraph to|a  particular | Word choice |X ® -_32 8 o ‘g
writing an | dish” conventions é é g: _§ LE%R. 3
essay . “how to quit ‘% =18 |“@ 3
Group € 3. How to | smoking”
develop a
process essay.
4. How to
Group D develop a
descriptive Describe  your
essay. dream house.
Group E

Table 2.05the structure and content of samples of thein-classtests.

2.2.9. Description and aim of the questionnaire

This questionnaire consists of eleven questions which are a variety of multiple

choice gquestions and yes/no questions. It has been divided into three sections. Therefore, to

prevent students’ problems in writing, in addition to the solutions provided to enhance their

level of writing.
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2.2.9.1. Section one

This section entails four questions, the first questions obtain students’ age and
gender, questions three and four are multiple choice questions. They include students’ level

in English in addition to their attitudes towards writing essays.

2.2.9.2. Section two
This section consists of three yes/no questions. The purpose of this section isto see
whether students are aware of the importance of writing stages, precisely, drafting and

proofreading. Also, they shed light on coherence and cohesion in writing.

2.2.9.3. Section three
This section comprises four questions; one of them is a yes/no question, while the
others are multiple choice ones. This section deals with students’ writing deficiency and

the solutions provided to improve students’ writing style. Additionally, students were
asked to determine whether writing is a stressful task.

2.2.10. Structure and aim of the questionnaire

Sections Aim
Section one entails four questions, two Students’ age and gender,Students’
items are open-ended, and the other two attitudes towards learning English and
items are multiple-choice ones. writing essays.

Section two includes two yes/no questions, Learners’ awareness about stages of the

and one multiple choice question. process approach and organization in
writing.
Section three entails four items, three of Learners’ writing problems, their

them are multiple choice questions, and the | perception concerning the strategies that
last one is yes/no question. overcome these problems, realizing whether

writing causes anxiety or not.

Table 2.06: Structureand aim of the questionnaire

2.2.11. Limitation of the study

The present study faced various obstacles. First, due to the current period of Covid
19, master-two students start their first semester at the end of February. And, they passed
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the exams in May when they did not have enough time to prepare for their thesis. Also,
they have studied only five-weeks. Therefore, learners did not tackle some methodol ogy
and research techniques lessons that may help them in organizing their work. Moreover,
the students’ questionnaire was designed using Google forms where some second-year
EFL learners did not respond to the questions. Therefore, the researcher was obliged to
print it and take it to the university. However, due to Covid 19, teachers were hardly
pressed to finish the syllabus of the first semester in five-weeks, in addition to this class
periods have been shortened to one hour for each module which was hard to dispatch the
guestionnaire during sessions. Furthermore, most second-year students refuse to participate
in the experiment, for this reason, the number of the participants has been decreased from
twenty five to fifteen students. Additionally, learners were pressured by home-work
assignments and when they finished their first semester, they refused to participate in the
experiment until they passed the exams which caused a one month delay. Despite the pre-

stated challenges that face the researcher, the present study has achieved its objectives.

2. Conclusion

The second chapter presents an overview of the research methodology of this study.
It tackles the theoretical part of this study by defining research, research methods, and the
tools used in thiswork. Then, the second part describes the data gathering tools that test the
validity of the research hypothesis and answer the pre-stated research questions. Also, it
identifies the target population of this study. Eventualy, each research may face

challenges, therefore, the researcher has stated some of them at the end of this chapter.
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3. I ntroduction

The third chapter tackles the practical part of this study. It is divided into three
parts. The first part is devoted to the analysis of the data gathered from the three research
tools used in this study with their interpretations. The second part is devoted to the
discussions of the results obtained from the analysis where they answer the pre-stated
research questions and test the validity of the research hypothesis that were suggested by
the researcher. And the third part tackles the recommendations and the solutions for this
study.

3.1. Partone: Dataanalyss

3.1.1. Paired-samplest-tests analysis

This empirical study consists of two tests. First, second-year students have learned
how to move from writing a paragraph to writing an essay. Then, they have learned how to
write the process essay. Further, the teacher has provided them with different topics and
she has asked them to choose one topic to develop a process essay (see the description of
the first test). Eventually, students’ papers were collected and corrected using the grid of
six traits criteria of writing. After the first test, students have learned how to write a
descriptive essay. Particularly, they were required to write about a single topic (see the
description of the second test). Finally, students’ papers were collected and corrected using
the criteria of the six traits. The following table shows group A results of the first and the

second test.

Group A
Ideas & Content Organization Word Choice Conventions Total
Z o) Z T z g =z o =z e
g1 g ¢/ 8| 5| & & §| 8|8 5| ¢8| g ¢
D > 8 D =} % D =) g D =} g D =} g
& & & & &
[} ) [} ) [}

_|

E 21 (262 |44% |20 |[250|42% |24 (300 |50% |25 (312 |52% |90 |281 |47%
-

_|

% 26 |1325(54% (19 |237(40% (24 |300 |50% |17 | 212 |35% |80 | 268 | 54%
[¥)

Table 3.01: Group A results of the first and second test regarding the four criteria
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The present table shows group A results of the first and second test. Students’
essays were corrected via the six-writing criteria that were adapted from Regina public
schools from Vicky Spandal creating writers (see appendix 01). The assessment stands on
four criteria that are ideas and content, organization, word choice, and conventions. Each
criterion entails six indicators that assess the learners’ performance from exemplary to
beginning (see the structure and content of the in-class tests, chapter two). It is referred to
every indicator by numbers from 6 (exemplary) to 1 (beginning) to determine the learners’
level of performance with regards to each criterion. Also, learners’ results in each criterion
were referred to by percentages which are the score students got in a particular criterion
multiply by 100 and divided by the sum that is the best score (exemplary) multiply by the
number of students. Also, means scores were calculated to make a comparison between
students’ performance in the first and second tests. Thus the following graph explains

group A results regarding ideas and content in both tests.
3.1.1.1. Group A ideas and content

|deas & content

60%

50% 549
40%
30%
20%
10%

0%

H Test one
M Test two

Test one Test two

Graph 3.01: Group A results of the first and second test regarding ideas and content.

The results of the above graph shows that group A scored 44% in the first test.
Whereas 54% in the second test. This significant difference was clearly identified by mean
scores as both tests scored (1=2.6; 2=3.2). This reveaed that students performance in the
second test was better than the first one since they have provided clear ideas with

numerous details that higher their marks that were around 3 to 4.
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3.1.1.2. Group A organization

45%
40%
35%
30%
25%
20%
15%
10%

5%

0%

Organization

Test one

H Test one
M Test two

Test two

Graph 3.02: Group A results of the first and second test regarding organization

The above graph presents group A results regarding organization. There is almost

similarity between students’ performance in both tests as they scored 42% in the first test,

while 40% in the second one. Also, these results were clearly identified through mean
scores in both tests (1=2.5; 2=2.3). It has been noticed that learners failed to organize their
works properly regarding the second test. Students face problems while using transition

markers, some of them have placed them incorrectly. Others have stated their ideas without

linking them together which miss the reader through the text.
3.1.1.3. Group A word choice

60%
50%
40%
30%
20%
10%

0%

Word choice

Test one

H Test one
H Test two

Test two

Graph 3.03: Group A results of the first and second test regarding word choice

From the results of the present graph, it can be noticed that group A scores
concerning word choice resemble each other since both tests scored 50%, and the mean

scores were (1=3;2=3). In this sense students have maintained their performance with

regards to word choice as they did not show any progress compared to their first

performance. Although students have failed to improve their level of vocabulary
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knowledge, they got from developing to proficient level (around 3 to 4) and only few of
them their marks ranged 1 to 2.
3.1.1.4. Group A conventions

Conventions

60%

50%
40%
30% '
20%
10%

0%

Test one Test two

E Test one
M Test two

Graph 3.04: Group A results of the first and second test regarding conventions

The above graph represents group A performance in the writing conventions. There
is a significant difference between students’ scores as in the first test (52%), whereas, the
second one is 35%. This was obvious in the mean scores obtained for test one and two
(1=3.1;2=2.1). Indeed, students were careless about their teachers comments regarding the
writing conventions in the first test. Additionally, most of them failed to make a difference
between along sentence and a paragraph, since they provided one sentence and considered
it as a separate paragraph which affected the form of their essays. Also, they have suffered

from punctuation and capitalization mistakes more than spelling and grammar.
3.1.1.5. Group A total

Total

50%

40%

30%
H Test one

M Test two

20%

10%

0%
Test one Test two

Graph 3.05: Group A total results of the first and the second test
Adlight difference can be noticed from the graph that represents group A total
performance with regards to the four criteria as the first test scored 47%. However, the
second one scored 45%. This difference was clearly identified through mean scores as
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both tests (1=2.8; 2=2.6). Obviously, what impedes the total results of the second test was
students’ performance in the writing conventions. Although learners have experienced

writing essays in the first test, they failed to achieve better results in the second one.

% % % %

Group B
Ideas & Content Organization Word Choice Conventions Total
= o = = < pY < Y <
g g S8 F E|Y| g8 F 9|Y g%
D = 8 (0] = 9 (0] > 8 oD =} 3 ) S Q
3 = 3 3 E
m ~+
& & & & &
_|
% 23 | 287 |48 |16 |200 |33 |19 [237 |40 |19 |(237 |40 |77 |240 |40
a % % % % %
_|
% 25 |312 |52 (19 |237 |40 |19 |237 |40 |20 |250 |42 |83 |259 |43
N
%

Table 3.02: Group B results of the first and second test regarding the four criteria.

This table represents group B results of the first and second test. Students’ papers
were collected and corrected using the four criteriathat are ideas and content, organization,
word choice, and conventions. Percentages and mean scores were calculated to compare
between students’ performance in the first and the second test. The following graph
represents group B results regarding ideas and content.
3.1.1.6. Group B ideas and content

|deas & content
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Graph 3.6: Group B results of thefirst and second test regarding ideas and content.
The present graph shows group B performance concerning ideas and content. The

first test scored 48%. While the second test scored 52%. The results were clearly
identified by mean scores yielded in both tests (1=2.8; 2=3.1). Although there is a dlight
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difference between students’ scores regarding the first and the second test, it can be
considered as a positive sign where students’ ideas were developed a little bit compared to
the first test. Also, it has been noticed that learners succeed in providing clear supporting

details when it comes to describing something.

3.1.1.7. Group B organization
Organization

50%

40%

30%
H Test one

M Test two

20%

10%

0%
Test one Test two

Graph 3.07: Group B results of the first and second test regarding organization.

The results of the above graph show group B performance with regards to
organization. As they scored 33% in the first test, whereas, they scored 40% in the second
one. These results appeared through mean scores in both tests (1=2; 2=2.3). It can be
noticed that students gain better results in the second test. Although they need to organize
their works in a more logical and creative manner; they have succeeded in listing their
ideas properly in the second test.

3.1.1.8. Group B word choice
Word choice
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Graph 3.08: Group B results of the first and second test regarding word choice.
Similar to group A, the present graph shows that group B scores resemble each

other. Both of the tests scored 40% regarding word choice. Also, it shows similarity in
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mean scores (1=2.3; 2=2.3). Additionally, students do not show any progress which is
considered as a negative sign since they scored only 40% in both tests that is referred to as

aweak performance.

3.1.1.9. Group B conventions
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Graph 3.09: Group B results of the first and second test regarding conventions.
The present graph shows group B performance regarding the writing conventions,

the first test scored (40% ), whereas, the second test scored 42%. This slight difference has
been noticed through mean scores as it is obvious in both tests (1=2.3; 2=2.5). This
indicates that learners did not come up with great improvement since they enhance their
level regarding punctuation. However, they <till suffer from grammar and spelling

mistakes as they clearly appeared in their essays.
3.1.1.10. Group B total

Total
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Graph 3.10: Group B total results of the first and second test.

The above graph shows the final outcomes of group B results as they scored 40%
in the first test and 43% in the second test. The second test obtained slightly better results

than the first one, this difference clearly appeared in the mean scores as both tests scored
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(1=2.4;2=2.5). In this sense, group B performance with regards to the four criteria was

acceptable since they gained some improvement compared to group atotal performance.

Group C
Ideas & Content Organization Word Choice Conventions Total
< g < U < g < U < U
g 8| a g 8| a g 8| g 8| 2 g 8| 2
D =) 8 D =) 8 D =) 8 D > 8 (¢} > 8
3 : 3 3 3
& & & & &
8 D 8 ¢ ¢
_|
g 24 | 300 |50 (23 | 287 |48 |21 (262 |44 |18 | 225 |37 |8 |268 |45
a % % % % | % %
_|
% 25 |312 |52 |19 |237 (40 |19 |237 |40 |18 |225 |37 |81 |253 |42
" % % % % | % %

Table 3.03: Group C results of the first and second test regarding the four criteria.

This table represents group C results of the first and the second test. Actualy,

students’ papers were collected and corrected using four criteria, namely ideas and content,

organization, word choice, and conventions. Means, scores and percentages were

calculated to compare between students’ writing performance in the first and the second

test. The results of group C performance concerning ideas and content are explained in the

graph below.

3.1.1.11. Group C ideas and content
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|deas & content
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Graph 3.11: Group C results of the first and second test regarding ideas and content.
The above graph shows group C results regarding ideas and content as the first test

scored 50% . While the second test scored 52% . This dlight difference was shown through
mean scores as both tests scored (1=3; 2=3.1). Although these results showed dlight
development on students’ performance in the second test, it can be considered as good
performance since they present rich ideas and they develop some supporting details in an

acceptable manner.

3.1.1.12. Group C organization
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Graph 3.12: Group C results of the first and second test regarding organization.

The graph shows students’ performance with regards to organization. Group C
scored 48% in the first test, whereas, they scored 40% in the second one. These results
were illustrated through mean scores as both tests (1=2.8; 2=2.3). Students’ level of
performance regarding organization has been decreased compared to their first
performance. Also, in the first test students show some reasonable devel opment which can
be due to the topic they were writing about. However, in the second test students’ essays

lack coherence as the statements used were meaningless.

3.1.1.13. Group C word choice
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Word choice
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Graph 3.13: Group C results of the first and second test regarding word choice.

The above graph shows the results of students’ performance (group C) with
regards to word choice as percentages in both tests are 44% and 40%. Also, these results
are confirmed by mean scores yielded in both tests (1=2.6; 2=2.3). It can be noticed
through the percentages that students’ level decreased compared to their first performance.
Since, in the second test they have repeated the same words used in the first test without

looking for new items that may enhance their writing creativity and give their texts a sense

of energy
3.1.1.14. Group C conventions
Conventions
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Group 3.14: Group C results of the first and second test regarding conventions

The present graph shows similar performance in group C results of the writing
conventions as they scored 37% in both tests. These results were clearly identified through
mean scores as both tests scored (2.2). This performance cannot be considered as positive
results since they did not take their grammar, spelling and punctuation errors as a serious

problem that affects their writing style.
3.1.1.15. Group C total
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Graph 3.15: GroupC total results of the first and second test.

The above graph presents the final outcomes of group C performance concerning
the four criteria as they scored 45% in the first test, while they scored 42% in the second
one. These results were clearly presented through mean scores as both tests scored (1=2.6;

2=2.5). Certainly, what affects students performance in the second test was their lower
level of the writing conventions. Despite this dlight difference, students fail to perform
better in the second test, with taking into consideration that they have a significant

experience in writing during the first test.

Group D
Ideas & Organization Word Choice Conventions Total
Content
[ D < Y [ D | T < Y
¢ g|9|E| g ¢ 8 F|d|8 g/¢ ¢ g
D =) g (¢ =) g D =) g D =) g D =) %
& & & & &
D [} [} D 9]
_|
B |19 |237| 40| 16 | 2.00 | 33% | 16 | 200 | 33 | 17 | 212 | 35 | 68 | 212 | 35
R % % % %
_|
B | 21|262| 44| 16 | 2.00 |33% | 17 | 212 | 35| 16 | 200 | 33 | 70 | 2.18 | 36
S % % % %

Table 3.04: Group D results of the first and second test regarding the four criteria.
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This table represents group D results of the first and the second tests. Usually,
students’ papers were collected and corrected using four criteria which are ideas and
content, organization, word choice, and conventions. Scores, means, and percentages were
calculated to compare between group D performance in the first and the second tests. The
following graph presents group D results regarding ideas and content of the first and the
second test.

3.1.1.16. Group D ideas and content
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Graph 3.16: Group D results of the first and second test regarding ideas and content.

The above graph shows group D performance concerning ideas and content as they
scored 40% in the first test, while they scored 44% in the second one. Also mean scores
(1=2.3;2=2.6). Slight progress can be highlighted from students’ performance in the
second test. However, it is still considered as a lower grade compared to the performance
of the former groups (A, Band C). In this sense, students’ weak performance has a relevant
reason, since most of them got 1 in this criterion because they have plagiarized lots of
ideas and expressions from the internet which is referred to as inability to express their

thoughts in the target language.

3.1.1.17. Group D organization
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40%

30% -

20% B Test one

10% M Test two
0%

Test one Test two

Graph 3.17: Group D results of the first and second test regarding organization.
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The present graph shows group D results of the first and second tests performance
with regards to organization as they scored in both tests 33%. This similarity was obvious
in the mean scores yielded in both tests (2). Learners failed to organize their ideas
properly. So, the reader finds it difficult to follow the ideas stated in students’ papers. For
this reason, they did not achieve any progress as they scored a lower grade (33%)

compared to the previous groups performance in this criterion (A, B and C).
3.1.1.18. Group D word choice
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Graph 3.18: Group D results of the first and second test regarding word choice.

The present graph shows group D results of the first and the second tests with
regards to word choice as they scored 33% in the first test. Whereas, 35% in the second
test. This dlight difference was identified through mean scores yielded in both tests (1=2;
2=2.1). Although there was a slight progress on students’ performance with regards to
word choice, it cannot be considered as a positive outcome since they did not look for new
words. Also, plagiarism has affected their performance since they have plagiarized the

content that entails strong verbs and adjectives.

3.1.1.19. Group D conventions
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10% M Test two
0%
Test one Test two

Graph 3.19: Group D results of the first and second test regarding conventions
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The above graph represents group D results with regards to the writing conventions.
Students still suffer from grammar, spelling and punctuation problems. Their performance
in the writing conventions was weak as they scored 35% in the first test, while, 33% in the
second one. This clear deficiency was identified through mean scores (1=2.1; 2=2). It is
clear from students’ results that they didn’t take their teachers’ comments and instructions
in the first test into account since they have repeated the same mistakes that their teacher

has worried them about regarding the form.
3.1.1.20. Group D total

Total
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Graph 3.20: Group D total results of the first and second test.

The above graph shows group D total performance regarding the four criteria as
they scored 35% in the first test, while, they scored 36% in the second one. This was more
apparent in mean scores yielded in both tests (1=2.12; 2=2.18). Till now, thisis considered
as the lower performance compared to the previous groups (A, B and C). The elements that
affected students’ final results were their inappropriate choice of words, their unstructured

ideas, and their lots of mistakes regarding the form.
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Group E
Ideas & | Organization Word Choice Conventions Total
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Table 3.05: Group E results of the first and second test regarding the four criteria.

This table presents group E results of the first and second tests. Usually, students’
papers were collected and corrected using the four criteria that are ideas and content,
organization, word choice, and conventions. Additionally, means, scores and percentages
were calculated to compare between group E performances in both tests. The following

graph shows group E performance regarding ideas and content of the first and second tests.

3.1.1.21. Group E ideas and content
|deas & content
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Graph 3.21: Group E results of the first and second test regarding ideas and content.

The present graph illustrates group E results regarding ideas and content, as they
scored 33% in the first test, while 56% in the second one. This was highly confirmed by
mean scores as both tests scored (1=2; 2=3.3). There is a significant progress in students’
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performance since learners’ ideas concerning the second test were expressed in a pretty

clear manner compared to the first test. Also, their marks ranged between 3 to 4 in this test.

3.1.1.22. Group E organization
Organization
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Graph 3.22: Group E results of the first and second test regarding organization.

The graph illustrates group E performance as far as organization is concerned; they
scored 29% in the first test, whereas they scored 44% in the second one. This clear
difference was identified through mean scores of both tests (1=1.7; 2=2.6). This might be
interpreted as an indicator of learners’ progress compared to the first test. However, it
cannot be considered as good performance since their marks ranged between 1 to 3.
Additionally, students have tried to use some linking words. However, they fail to place
them appropriately. Although the significant improvement; learners need to show alogical
devel opment of thoughts to reach a proficiency level regarding organization.

3.1.1.23. Group E word choice
Word choice
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Graph 3.23: Group E results of the first and second test regarding word choice.

The above graph represents group E performance regarding word choice as they
scored 37% in the first test, whereas, they scored 48% in the second test. Also, this

significant difference was identified clearly by the mean scores yielded in both tests
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(1=2.2; 2=2.8). Learners’ results of the second test were better than their performance in

the first one, which means that they have used appropriate words that empower the ideas

they have expressed.
3.1.1.24. Group E conventions
Conventions
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Graph 3.24: Group E results of the first and second test regarding conventions.

The graph shows students' performance in the writing conventions as they scored
35% in the first test. However, they scored 46% in the second one. This significant
progress appeared through mean scores in both tests (1=2.1; 2=2.7). Students performance
in the second test was improved compared to the first test regarding the writing
conventions. Although their marks ranged between 2 to 3, they have committed less

mistakes compared to the first test.

3.1.1.25.Group E total

Total
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Graph 3.25: Group E total results of the first and second test.

From the present graph and compared to the previous groups’ final results (A, B, C
and D), group E shows great improvement with regards to all criterions as they scored
34% inthe first test, whereas, they scored 48% in the second one. This clear enhancement
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was identified through mean scores in both tests (1=2.03; 2=2.9). In this sense, students
take their writing deficiency as a serious problem since they tried to perform better in the
second test. They have provided clear ideas with appropriate details, they tried to organize
these ideas properly, then, they have used strong words that convince the reader, and they
take into granted their poor level in grammar, spelling, and punctuation since they have

tried to commit fewer mistakes in the second test.

3.1.2. Analysis of the quasi-experiment

The following experiment stands on two main tests, the pre-test and the post-test.
First, in the pre-test, learners were asked to write a small essay about Algeria, the different
regional climates, and the main tourist attractions in each region. After the pre-test, the
researcher has provided the participants with three authentic videos each week during six
weeks. These videos tackle different subjects in three or four minutes. Then, in the post
test, learners were asked to write a small essay about the internet and the impact of the
internet on human’s life. Further, fifteen papers from each test were collected; some of
them were printed since some students sent their works via Gmail, while others via
messenger. Students’ essays were corrected using the criteria of the six traits; precisely,

ideas and content, organization, word choice, and conventions. The following table shows

group S results of the pre-test and the post-test

Group S
Ideas& Content Organization Word Choice Conventions Total
< < < < < u
8848848894 88 4 8¢
E
% 35 233 139 |26 173 129,27 [180 |30 |26 [1.73 |29 | 141 | 235 |39
= % % % % %
S
% 47 1313 |52 |35 233 39|41 |273 |46 |39 | 260 |43 | 162 |2.70 |45
S % % % % %

Table 3.06: Group S results of the pre-test and the post-test regarding the four criteria.
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The present table shows group S results of the pre-test and the post-test. Students’
essays were corrected using the six-writing criteria that were adapted from Regina public
schools from Vicki Spandel book of “creating writers”. The assessment stands on four
criteria which are ideas and content, organization, word choice, and conventions.
Additionally, each criterion includes six indicators that assess the learners’ performance
from exemplary to beginning. Furthermore, it is referred to every indicator by numbers
from 6 “exemplary” to 1 “beginning” in order to determine learners' level of proficiency
regarding each criterion. Also, learners’ results were referred to by percentages and mean
scores were calculated to make a comparison between learners’ performance in both tests.
Hence, the following graph will explain the results obtained from group S performance

regarding ideas and content in the pretest and the post-test.
3.1.2.1. ldeasand content

|deas & content
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Graph 3.26: Group S results of the pre-test and the post-test regarding ideas and content.

The above graph shows group S results regarding ideas and content as they scored
39% in the pre-test, whereas they scored 52% in the post-test. This significantly appeared
through means scores as the pre-test learners scored (M=2.33), while in the post test they
scored (M=3.13). Also, learners’ marks in the pre-test ranged between 1 to 4. However, in
the post test they got around 3 to 4. In this sense, learners gained a clear progress regarding
ideas since they state pretty clear ideas with supporting details in the post-test.
Additionally, a few students got 1 concerning ideas in the pre-test which was due to

plagiarism.

3.1.2.2. Organization

66



Chapter three data analysis and recommendations

Organization
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Graph 3.27: Group Sresults of the pre-test and the post-test regarding organization.

The present graph illustrates group S results regarding organization. As they scored
29% in the pre-test while they scored 39% in the post-test. This results were highly
confirmed by means scores as they scored (M=1.73) in the pre-test. However they scored
(M= 2.33) in the post test. Additionally, learners’ marks ranged between 1 to 3 in the pre-
test, whereas regarding the post-test they got around 2 to 3. From the results, it can be
interpreted that learners showed some progress regarding organization since they ideas in
the post-test are clear and connected properly. However, what really affected their
performance in both tests ere their unclear conclusions. Most of the participants’
conclusions were referred to by a single sentence which was considered as inappropriate

and unidentifiable.
3.1.2.3. Word choice

Word choice
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Graph 3.28: Group S results of the pre-test and the post-test regarding word choice

The above graph shows group S results concerning word choice as they scored
30% in the pre-test. However, they scored 46% in the post-test. Learners’ results were
confirmed by means scores yielded in both tests (1=1.18; 2=2.73). Also, learners marks
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ranged between 2 to 3 in the pre-test, while they got around 2 to 4 in the post-test. Learners
succeed in providing appropriate and purposeful items in the post-test. Whereas, in the pre-
test, they used to repeat and choose words that poorly refer to the exact meaning meant by

learners.

3.1.2.4. Conventions

Conventions
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Graph 3.29: Group S results of the pre-test and post-test regarding conventions.

The present graph shows group S performance regarding the writing conventions.
They scored 29% in the pre-test, while they scored 43% in the post-test. This significant
improvement clearly appeared through means scores of both tests (1=1.73; 2=2.60).
Actually, learners’ marks ranged between 1 to 3 in the pre-test which was due to their
punctuation, capitalization, and spelling mistakes. However, they committed few grammar
mistakes compared to spelling and mechanics. On the other hand, learners’ marks ranged
between 1 to 4 in the post-test; only a few participants got 1 and a great majority of them
obtained 3. In this sense, learners show clear progress compared to their first results since
they did not commit lots of grammar and spelling mistakes which means that those who

had weak performance were due to their punctuation and capitalization errors.
3.1.25. Total
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Graph 3.30: Group Stotal results of the pre-test and the post-test.
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The present graph highlights group S total performance regarding the four criteria
as they scored 39% in the pre-test, while they scored 45% in the post-test. These results
were clear through means scores yielded by both tests (1=2.35; 2=2.70). Despite the dlight
progress, learners show acceptable scores regarding all the criteriain the post-test. Finally,
it can be interpreted from the final outcomes that learners have enhanced their level of

writing proficiency viathe videos they were exposed to during the while-test.

3.1.3. Comparing group Sresultswith thein-classtests groups

Total
Score Mean Per centage %
Group A 86 2.68 45%
Group B 83 2.59 43%
Group C 8l 2.53 42%
Group D 70 2.18 36%
Group E 93 2.90 48%
Group S 162 2.70 45%

Table 3.07: Comparisons between A, B, C, D, and E total results compared to group S
results of the second test.

In this part the researcher will make a comparison between group S totad
performance regarding the post-test with the five previous groups (A, B, C and D)
performance in the second test. This comparison will help the researcher to determine
which treatment was effective for the experimental group (listening skills) or the syllabus
of the written expression module (lessons, practice, and teacher’s instructions). Also, it
helps to see which treatment helps learners to perform better in the writing tasks and

prevent their writing weaknesses.
3.1.3.1. Group Sand group A
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Second test
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Graph 3.31: Comparison between group A and group S total results of the second test.

The present graph illustrates the results of the second test concerning group S and
group A total performance in the four criteria as both groups scored 45%. This similarity
was obvious through the slight difference shown by means scores as both groups scored
(s=2.70;A=2.68). There is amost no difference between the two groups results since
group A performs better than group S regarding ideas, organization and word choice.
However what obviously affected group A results was their performance concerning the
writing conventions which was clear in the means scores that group S performed slightly

better than group A due to their acceptable score regarding conventions.
3.1.3.2. Group Sand group B
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Graph 3.32: Comparison between group B and group Stotal results of the second test.

The above graph shows group S and group B total performance in the second test as
group S scored 45%. While group B scored 43%. The mean scores showed a dlight
difference between groups scores as both groups scored (S=2.70; B=2.59). Although the
dight difference, group S performed better than group B regarding word choice and

conventions while the concerning other criterions scores were similar.
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3.1.3.3. Group Sand group C
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Graph 3.33: Comparisonbetween group C and group as total results of the second test.

The present graph shows group S and group C total performance with regardsto the
second test as both tests scored (S=45%; C=42%). This difference appeared through
means scores yielded by both groups (S=2.70; C=2.53). In this sense, group S performed
better than group C. Also, what has affected group C's total results was their weak

performance in the writing conventions and word choice.
3.1.34. Group Sand group D
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Graph 3.34: Comparison between group D and group S total results of the second test.

The present graph shows group S and group D total performance regarding the
second test as group S scored 45%, whereas, group D scored 36%. This significant
difference was clearly evident through mean scores yielded by both groups (S=2.70;
D=2.18). What affected group D performance was plagiarism, and group S performed
better than group D in all criterions.
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3.1.35. Group Sand group E
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Graph 3.35: Comparison between group E and group Stotal results of the second test.

The above graph shows group S and group E total results of the second test as
group S scored 45% . While group E scored 48% . These results clearly appeared through
means scores yielded both groups (S=2.70; E=2.90). Unlike previous groups’
performance, group E performed slightly better than group Sin all the four criteria

Thetotal five groupsresultsand group Sresults

Score Mean Per centage %
The Five groups 413 2.70 45%
Group S 162 1.72 43%

Table 3.08: Five groups and group S total results of the second test.

The present table shows the total performance of the five groups compared to the
total performance of group S results. The researcher has calculated the average score, mean
score and percentage of the total performance of five groups. This facilitates the work for

the researcher to compare between the five groups results and group S.
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Graph 3.36: Comparison between five groups total results and group S of the second test.

The above graph shows the total results of group S and the five groups
performance as group S performed better than the five groups (45%; 43%). This dlight
improvement clearly appeared through mean scores yielded by both groups (M= 2.70; M=
1.72). Although group S shows better performance compared to the groups’ total results,

some groups have performed better than group S in some criterions.

3.1.4. Analysis of Students’ questionnaire
Question 01

Learners of English as a foreign language see learning English at the university level
somehow challenging, others believe that it is easy. For this reason, students’ were asked
to give their own view concerning learning English at university. The present table shows

theresults of students’ answers.

Options Response Per centage
Challenging 13 32.5%
Tough 02 5%
Easy 02 5%

Nor mal 23 57.5%
Average 40 100%
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Table 3.08: Students’ attitudes towards learning English at university

= complicated
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W easy

Graph 3.37:students’ attitudes towards learning English at university.
The present chart shows the results of the first question, 57.5% of the students
stated that they find learning English normal. While 32.5% of the students said it is
challenging. Whereas, 5% see that it is tough and the rest 5% stated that it is easy. In this

sense, the maority of learners find learning English at university an ordinary practice.

Question 02
Generaly, writing is a hard and a complex skill that EFL learners need to master.
The most challenging part in writing tasks is writing essays. Learners are asked to declare

to what extent writing essays seems difficult for them. And, the table presents students’

answers.

Options Response Per centage
Complicated 10 25%
Hard 14 35%
Simple 14 35%
Easy 02 5%
Average 40 100%
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Graph 3.38: Student’ attitudes towards writing essays.

From the present chart it has been noticed that 35% of the students stated that
writing essays is simple. Whereas, 35% stated that it is hard. However 25% find it
complicated. And, only 5% stated that it is easy. This means that aimost 60% of the
informants find writing essays hard and complicated.

Question 03

In order to facilitate writing essays for EFL |earners they need to pass through some
fundamental stages of the process approach. One of the common stages is drafting.
Students are asked to state whether they used to draft before writing their final works or

not.

Options Response Per centage

Yes 19 47.5%
Sometimes 18 45%

No 03 7.5%
Average 40 100%
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Graph 3.39: students’ perception towards drafting.

The analysis of the third question results shows that 47.5% stated that drafting is
practical to organize a well-planned written work. However 45% of students said that
drafting is sometimes useful. And only 7.5% stated that they do not use drafts. This means
that not all of the students are aware of the importance of drafting since amost half of

them use drafts only sometimes.

Question 04

Another important stage in the writing process is proofreading. However, this step
needs to be placed at the end of the writing task. Learners are asked to declare whether
they read their works for the sake of detecting grammar, spelling, and punctuation errors or

not.
Options Response Per centage
Yes 32 80%
Sometimes 07 17.5%
No 01 2.5%
Average 40 100%

76



Chapter three

2%
0%

mYes
B Sometimes

= No

Graph 3.40: students’ perception towards proofreading.

The chart shows that the majority of the students 80% stated that proofreading is
important. While 17.5% declare that sometimes they proofread others they do not.
Whereas, only 2.5% stated that it is not afeasible step after finishing your written work. In

this sense, a great number of students used to pass through this fundamental step.

Question 05

data analysis and recommendations

Most of the students find it difficult to organize their work properly. For this

reason, the researcher tries to ask a question which has to do with coherence and cohesion

in writing. It has been asked to figure out the difficulties students encounter while

organizing their essays. The aim of this question is to explore students’ weaknesses in

terms of essay structure. In this question students were required to choose more than one

option.

Students
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Graph 3.41 students’ writing weaknesses

The graph shows that 52.5% stated that they suffer when they are required to
express their ideas clearly. However 12.5% said that they are unfamiliar with linking
words (furthermore, thus...). While 10% stated that they misconnect sentences and
paragraphs. And only 5% stated that they list information in a disorganized order. Since it
was a multiple choice question, one student has chosen (a+b). Another one has been
chosen (at+b+d). Another one has chosen (a+d). Others selected (a+c; 2times). Others
selected (c+d; 3 times). From the results it has been noticed that the mgjority of the
students have problems in expressing ideas clearly and declare that they are not familiar
with linking words. So they suffer from the lack of coherence, and cohesion in writing.

Question 06
There are several reasons behind students’ lack of writing competence. This
question has been asked to determine the most common problems that EFL learners face

while writing essays. The following graph explains learners’ answers concerning this issue.

Students
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58

>  — [
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|lStudents 45% | 15% | 10% |2,50% 0 |7,50% 7,50% | 5% |7,50%

Graph 3.42: students’ perception towards their major writing problems.
The analysis reveads that 45% of students declare that they have poor vocabulary

knowledge of the foreign language. Whereas, 15% of the participants said that their major
problem is grammar mistakes. However, 10% stated that they lack ideas. And, only 2.5%
stated that they are unfamiliar with writing conventions (spelling, punctuation...). And, no
one had a problem with the essay's overal structure. Since it was a multiple choice

guestion, students had the opportunity to choose more than one option. Students have
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chosen (atb; 3times). Others have chosen (atc; 3 times). Other students have been
selected (ate; 2 times). Others chose (ct+e; 3 times). This means that the majority of EFL

learners lack vocabulary, and commit lots of grammar mistakes.

Question 07

Mother tongue interference has been considered as one of the factors that cause
redundant and awkward style. Students used to translate thoughts from Arabic to English
while writing which caused grammar and word choice mistakes. This question has been

asked to see whether learners believe in this fact or not.

Options Response Per centage
Strongly disagree 02 5%
Disagree 08 20%
Neutral 09 22.5%
Agree 19 47.5%
Strongly agree 02 5%
Average 40 100%

Table 3.12: Studentsview concerning mother tongue interference.
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Graph 3.43:students’ view towards the impact of mother tongue while writing in English.

From the chart 47.5% agree on the fact that trandating ideas while writing
something leads to awkward style. While 22.5% stated that they are neutral. However,
20% of students disagree. Others 5% stated that they strongly agree. And the rest 5%
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stated that they strongly disagree. In this sense, a great number of the participants agree on
the idea that trandlating ideas from the first language to the second language impacts

students’ writing styles.

Question 08
There are several solutions that help learners to write properly. This question has
been asked to figure out students’ perspectives towards the strategies that may help them to

produce good written work.
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Graph 3.44: students’ views concerning the strategies that help in enhancing learners
writing skill.

The graph shows that 20% of students stated that reading books enhance their
writing performance. Whereas, others 12.5% see that practicing at home is more feasible.
On one hand, 10% of students stated that chatting with friends in English is useful. And
only afew 7.5% see listening to authentic videos practical. Since it was a multiple choice
guestion, students chose (a+b; 2times). Others chose (a+c; 8 times). Others chose (a+d;
2times). Others chose (at+b+c; 2times). And, others chose (at+c+d; 3 times). While the
rest chose (c+d; 3 times). The results revealed that most of the learners see reading books
and practicing at home are more helpful to gain good writing performance.

Question 09

Anxiety is one of the factors that affect learners’ performance in all language skills.
This question has been asked to see whether learners feel anxious while facing a writing

task or writing isarelaxing activity.
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Options Response Per centage
Yes 07 17.5%

No 33 82.5%
Average 40 100%

Table 3.13:students’ attitudes towards anxiety in writing.

EYes
ENo

Graph 3.45: Students’ attitudes towards anxiety in writing.

The preset chart illustrates students’ answers as 82.5% of them stated that they do
not feel anxious when they face a writing task. Whereas, 17.5% said yes they do feel
anxious. This means that most of them find writing arelaxing activity. Students were asked
tojustify if they do fed afraid, what are the reasons?

Justifications
v Itisdueto thelack of vocabulary.
v Sometimes the task is difficult.
v Therearelimited ideas about the topic provided.

3.2. Part two: Discussion of theresults

3.2.1. Discussion of the paired-samples t-tests
In this study, second-year university students’ performance in both tests was
compared. Before the first test, students learned how to write paragraphs and structure
essays. Additionally, their teacher has taught them the steps to develop a process essay.
However, after the first test, students have learned the descriptive essay where they were
asked to describe something in the second test. This empirical study was based on learners
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experience through the instructions and the practice that they have received before the

second test to determine their progress as far as writing competence is concerned.

First, the analysis obtained from group A results regarding ideas and content
showed that students’ performance in the second test was better than the first one. Because,
they have stated a great number of clear and purposeful ideas compared to their first
performance. This can be due to the type of topic they have elaborated on in the second
test. Since it was a descriptive essay, students tried to provide as many details as possible.
Moreover, concerning organization, students have performed in the first test slightly better
than the second one. Since they have provided a great number of ideas with numerous
details, yet they failed to organize them properly. Also, this can be attributed to their
limited use of transition markers. Students have already assumed that they are not familiar
with linking words (see the discussion of students’ questionnaire). Concerning word
choice, students showed no progress in their performance as their results were similar in
both tests. They have maintained their vocabulary knowledge as they did not look for new
terms that may empower their work. Whereas, this is considered as positive outcomes
since they got an acceptable score (50%). Furthermore, with regards to the writing
conventions, the results showed that students’ performance decreased significantly
compared to their first performance. Learners have committed lots of punctuation and
capitalization mistakes that affected their score. Certainly, these unsatisfying results may
have severa reasons. Whenever students provide lots of ideas and details they are more
likely to commit mistakes. Eventually, their teacher has provided them with various
comments regarding grammar, spelling, punctuation and the form that they did not take

into consideration while writing the second test.

According to the analysis obtained from group B results, learners showed dlight
progress on their performance with regards to ideas and content since they scored (48%) in
thefirst test and (52%) in the second one. Both test results are acceptable as learners’ ideas
were clear and understandable, and the content was somehow purposeful. However, they
failed to organize these ideas properly as they scored (33%) in the first test and (40%) in
the second one. Although there is a clear improvement compared to the first test results
regarding organization, learners’ essays lack coherence as the ideas lack clarity. These
results were also due to their unawareness about how to write a paragraph appropriately,

athough they have tackled this lesson before the first test. Learners wrote one single and
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long sentence and considered it as a paragraph sometimes as a conclusion which was
unidentifiable; they still do not make a difference between long sentences and paragraphs,
since the paragraph need to include more than two sentences in order to be well-structured.
These affect the form of students’ essays and also they affect their scores in the
organization criterion. Furthermore, learners’ results in word choice resembled those of
group A results. However, group A results were better than group B (50% and 40%
respectively). This was considered as weak performances as learners lack creativity
because they have repeated words and items used in their first test, besides repetition, some
words were misplaced. Eventually, learners’ performance with regards to the writing
conventions was weak, the results have shown slight improvement compared to the first
test results (40%; 42%). Whereas it is still considered as a weak performance, most
learners suffer from grammar, spelling, punctuation, and capitalization mistakes. These
numerous mistakes make learners' ideas a bit hard to follow. These results can be due to
their limited use of drafting. Learners do not pass through the sequential stages of the
writing process that may reduce learners writing mistakes and help them to organize their
works in a clearer manner. This idea has been emphasized before by many scholars,
learners need to plan, draft, proofread and edit before writing the final version of their
works which help them to correct grammar, spelling, and punctuation. Nunan (2003)
confirmed that writing is not only about producing a written work but rather a series of
skills that need to be mastered to reach the desired product. Lyons and Heasley (1987) also
see that proofreading and editing help learners to correct their grammar, spelling and
punctuation errors since learners will not notice these mistakes unless they read in order to
reflect and edit where it is needed.

Group C performance regarding ideas and content in the second test was dlightly
better than their performance in the first test. However, both tests scored acceptable
outcomes (50%; 52%). This good performance in the first test can be due to their
opportunity to choose one of the three topics provided by their teacher. Most group C
learners have chosen the second topic (how to prepare a particular dish) where learners
were free to write about the dish they prefer. Scholars who support the free writing
approach and the writers’ workshop approach (Namouchi, 2014. Anderson, 1992, Dorn,
2001) focus on the fact that learners write better when they are free to choose topics that
they prefer to talk about (Namouchi, 2014). Similar to the idea of Dorn (2001) who said

that free topics choice is a fundamental step called independent writing in the writers’
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workshop. Learners showed good performances in the first test regarding organization as
well as demonstrating reasonable development of ideas that were combined in an
acceptable manner, unlike their second performance, where they were asked to write about
a single topic provided by their teacher. This restriction has reduced learners’ ability to
perform well in the organization criterion. Similarly, the learner's performance in the first
test concerning word choice was better than their performance in the second one. It has
been noticed from the results that learners do not use strategies that help them to provide a
variety of strong words that makes their written production energetic such as the use of a
dictionary. Ultimately, student’s results in the writing conventions were the same in both
tests as they scored 37%. In this vein, learner’s papers were full of grammar, spelling,
punctuation, and capitalization mistakes due to their low scores. It can be noticed that
learners do not proofread their works after finishing writing it because there are some
mistakes that learners unconsciously did not pay attention to such as forgetting to
capitalize after afull stop. Adding " s" whereit is not needed. They forgot to add a comma
after some transition markers. These lots of mistakes affect learners' scores however if they
have read their works they might edit and correct some obvious mistakes they have
committed.

Group D performance regarding ideas and content show a dlight progress in the
second test compared to their first performance as they scored (40%) in the first test and
44% in the second one. Learner’s weak performance in the second test was due to
plagiarism. Some learners got 1 in this criterion since they plagiarized most of the ideas
entailed in their essays. This attitude shows that learners do not have sufficient knowledge
of the foreign language which leads them to plagiarize ideas from other sources. Also,
some of students did not provide clear ideas and they fail to organize these ideas
appropriately it can be due to the lack of revision which is an important stage in the writing
process revising did not help learners to overcome conventions mistakes however it help
learners to elaborate more in the development of their ideas in line to the perspective of
harmer (2001).

Group E performance in the second test was significantly better than the first test.
Their progress appeared through the scores obtained from test two results (56%). Learners
provide rich and clear ideas with great supporting details in the second test which was due
to the type of essay they were elaborating (descriptive) as their weak production in the first
test 33%foster learners ability to produce something better in the second test. Regarding
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organization, learners succeed to perform better in the second test where they scored 44%
compared to their first performance 29%. Although 44% is considered as weak results,
they have succeeded to achieve better results in the second test which was based on what
they have received before writing the second test. Moreover, concerning word choice
learners succeed in providing some strong and purposeful words compared to their first
results. What higher learners scored in the second test was the adjectives used in the
descriptive essays that empower that work. Learners commit fewer mistakes compared to
their first performance. Additionally, their scores were better than all previous groups’
scores. Students might take their teacher's comments into consideration which help them to
reduce some convention mistakes. Also, learners write the second test (homework) at home
where they do have enough time to draft, revise, read, and edit before submitting their
works.

Undoubtedly, learners do not have the same level; this was clear through the
variation of group’s performances. For instance, group C learners have performed in the
first test better than the second one. The three topics provided by the teacher that alow
them to choose what they prefer suit them compared to what they have elaborated in the
second test (single topic). This enhances their performance regarding ideas and content.
Other category of students learn from practice as they perform in the second test better
than the first one also their teacher's written comments help them to reduce mistakes such
as group E . There are different learner’s styles that are provided by harmer (2007) and
group E are visua learners since the written instructions of their teacher affect their
outcomes. All in all, the reasons behind student’s lack of writing competence that can be
drawn from the results of the previous analysis are first, learners are not exposed enough to
the target language since they lack ideas and they fail to choose appropriate words for their
piece of writing. Second, they suffer from organization problems since their essays lack
coherence, besides their unstructured paragraphs. Also, their limited use of transition
markers and linking words connect ideas and words that lead to the lack of cohesion.
Moreover, they have weak performance regarding mechanics such as punctuation and
capitalization mistakes. Learners do not pass through the stages of the writing process that
may reduce their grammar, spelling, and punctuation errors. Furthermore, they lack the
necessary vocabulary items to express their ideas in a creative manner. Eventually, learners

do not use adictionary for avariety of choices of strong, energetic, and purposeful words.
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3.2.2. Discussion of the quasi-experiment

In this empirical study students were exposed to a number of authentic videos that
were considered as a treatment in the while-test to see whether listening helps students
writing competence. Additionally, the results obtained from group S’s post-test have been
compared to the results of the five groups second test in order to see whether authentic
videos that were provided by the researcher in the quasi-experiment are helpful in
developing learners writing competence, or the lessons of the first semester that were
followed by two tasks provided by their teacher (the first and the second tests). From the
analysis of the results of group S regarding ideas and content, a clear improvement has
been observed in the post-test scores (52%). In this sense, learners have provided more
attractive and purposeful ideas compared to their first performance (39%). This can be due
to the videos they were exposed to, since one of the videos has tackled the subject of new
technologies which has a relation to the topic they have developed in the post-test, the fact
that help learners provide richer content. Moreover, with regards to organization, learners
performed better in the post-test (39%). Although the results were not really satisfying,
students still suffered from organization problems such as their limited use of transition
markers. Also most of students’ essays were not well-structured in terms of introduction,
body, and conclusion. Although they have introduced the topic, and drawn a conclusion at
the end, they did not separate paragraphs which were considered as a mistake and affected
learners’ scores in the organization criterion. Furthermore, concerning word choice
learners’ results in the post-test were better than their results in the pre-test as they scored
46% in the second test and 30% in the first one. This clear improvement was considered as
acceptable results. Some students succeed in providing some purposeful vocabulary items
though others maintained their performance concerning word choice as they did not
provide any new words which means that words were repetitious. Eventually, regarding the
writing conventions, learners’ performance in the post-test was clearly better than their
first performance. These good results were due to severa reasons. Most of students sent
their works via the group discussion and the phone keyboard tends to correct some
grammar and spelling mistakes. Also, learners may grasp some grammar forms from the
language used in the videos. From the analysis of the comparison between the
experimental group total results (group S) and the five groups’ total performance, group S
showed better performance than group B, C and D. however, group E has performed better
than group S. and with regards to group A the results were similar to group S performance.
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Based on these outcomes, the researcher tried to calculate the average results of the five
groups’ performances, mean scoreS, and percentages in order to see whether group S
performance was better than the five groups’ performances. The results obtained from the
analysis showed that all groups’ results were (43%) which is dightly a weak performance
compared to group S results 45%. Additionally, some groups performed better than group
S regarding ideas and content such as group A and E. in this sense, both authentic videos
and practice helped learners to perform better in the writing tasks, despite the fact that
listening helped learners more to improve their writing proficiency, since group S
performed better than the five groups with regards to word choice and the writing
conventions. However, regarding ideas and organization their performances were slightly
similar. These findings are in line with the findings of Hanley, Heron, and Cole (1995)
which focus on improving writing through videos. Also, Thamajaro (2002) said that
authentic videos have a great effect on students’ motivation to improve their knowledge of
the English language. With regards to practice, Nallivesttil (2017) confirmed EFL students
regular participation in the writing activities is considered as a language input to enhance
their level of writing proficiency.

3.2.3. Discussion of students’ questionnaire

The analysis of students’ questionnaire revealed that most of the participants are
females (73%) who are aso more interested in learning foreign languages than males
(27%). Moreover, amost half of the participants (58%) consider learning English at
university as an ordinary practice. They do not see learning English at that level difficult,
they may have a prior knowledge of the foreign language through reading and listening for
pleasure, or since they are second-year university students, they have already experienced
learning English at university last year. Indeed, writing is one of the hardest skills for EL
learners. (60%) of the participants see that writing essays is a hard and a complicated task,
since they struggle to produce a correct work in terms of the content and the form.
Potentially, students do not have sufficient knowledge about the topics provided in the
exams which reduces their ability to provide rich content. Also, as reflected from the
analysis results (48%) of the informants used to draft before writing the final version of
their works for the sake of detecting grammar, spelling, and punctuation mistakes. On one
hand (52%)of the students encounter difficulties while expressing their ideas clearly, which
can be due to their unawareness about coherence in writing that helps learners to write in
more logica and clear manner. On the other hand, (12.5%) declared that they are not
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familiar with linking words that leads to the lack of cohesion, since cohesive devices
entails different conjunctions that connect words and sentences in a sequential order to
provide a well-organized written piece. Additionally, students (45%) believe that their
writing problems are due to their lack of vocabulary, since they are not exposed largely to
the foreign language by reading or listening because they are the skills that help learnersto
receive new vocabulary items of the English language. This idea has been mentioned by
Nunan (2003) when he emphasized learning vocabulary through meaning-focused input.
Another reason is the lack of using the dictionary in line with the findings of Nalliveettil
(2017) that said through dictionary skills instruction students can overcome their
vocabulary problems. Also, (15%) pointed out that they suffer from grammar mistakes
which affect the quality of their writing. This was in line with the findings of Al-
khasawneh (2010) when he found that students face difficulties in grammar which is
extremely important when trying to convey a message accurately. Learners’ grammar
mistakes can be due to the lack of practice since they can practice grammar rules through
productive skills, in other words, learning grammar through meaning-focused output
Nation (2007).The analysis deduced that(48%)of the participants believe that there is a
great impact of the Lywhile writing in L,. The grammar and vocabulary of the TL (target
language) is totally different from students’ mother tongue. They used to think in L; and
trandate to the TL which leads to inappropriate choice of words that they place them
wrongly; this is in line with the finding of Nalliveettil and Mahasneh(2017) who argued
that mother tongue interference seems to be a major factor in learning English that remains
challenging and needs to be addressed, he adds the variation of the syntactic rules in
Arabic and English can make trandation redundant and ungrammatical. From another
angle, (20%) of the informants believe that reading books is a feasible habit to gain rich
vocabulary. In this case, Grabe (1991) argued that EL learners enhance their vocabulary
knowledge through reading ability (fluency) and reading comprehension. Besides, (12.5%)
see that practicing at home helped them to write better, since during practices students
learn from their mistakes, according to Al-khasawneh (2010) practice makes learners good
writers. Ultimately, (82.5%) of the informants consider writing as a relaxing activity, they
do not feel anxious while dealing with writing tasks. Harmer (2001) proved this idea when
he claimed that writing gives students enough time to think unlike a spontaneous
conversation, which means that they feel more comfortable when they write. (17.5%)
noted that they feel anxious while writing and they have justified their answers. They have
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stated that it is because of their lack of vocabulary, and to what extent the topic is difficult
where they do not have a sufficient knowledge about the topics provided.

3.3. Part threec Recommendations and general implications

After reading about previous studies, selecting tools, and analyzing data through the
multiple research methods used. The researcher tried to provide a number of
recommendations that were addressed to policy makers, teachers, and students for the sake

of providing solutions to overcome students’ writing deficiency.

3.3.1. For policy makers

% Adequate time should be given to the written expression module.

« They need to create special classes for listening skills in the foreign language
departments where teachers will provide learners with listening materials such as
audio short stories and authentic videos that entail different subjects which help
learners to gain enough knowledge of the foreign language.

¢ They should avoid overcrowded classes and minimize the number of students in
each group by providing enough rooms and teachers which help each written
expression teacher to provide learners with lots of activities and make the mission
of correcting their works easy.

3.3.2. For teachers

s Teachers need to raise learners awareness about the importance of reading in
improving their writing performance by suggesting some short stories and articles
or reading websites like the Free-eBooks that they will find enjoyable and
motivate them to read outside the classroom.

% Teachers need to raise learners’ awareness about the stages of effective writing by
adapting theprocess approach in EFL classrooms.

¢+ Teachers need to create a foreign classroom environment were learners are going
to write frequently and provide them with home-works from time to time in order
to get familiar with the writing tasks.

% Teachers can adapt the writers’ workshop approach which will change the
ordinary methods of teaching writing and make it different and enjoyable for

students.
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X/
L X4

X/
L X4

X/
L X4

Teachers can specify particular time when they ask students to use the dictionary
in the writing tasks that help them in using a variety of English vocabulary terms
and reduce spelling mistakes.
Teachers need to change the traditional methods of teaching grammar and provide
learners with enough input that help them to write accurately.
Teachers need to adapt the free writing approach where learners have the chance
to write about topics they prefer.
Teachers need to ask students to orally present their written works to their peers
after each task, they will notice that they have an objective after writing which is
writing for the audience, and motivates them to perform better.
Teachers are invited to correct learners’ papers using the criteria of the six traits in
order to grade them fairly.
Teachers need to motivate their learners’ by raising their awareness about the
importance of writing in learning English.
Teachers may detect learners’ writing problems by testing them and asking them
questions about the difficulties they encounter while writing in English which will
facilitate the mission of overcoming their weaknesses.
Teachers can clarify for students the functions of coherence and cohesion in
writing and shed light on the importance of both of them in producing a well-
organized piece of writing.
3.3.3. For students
Students should read and listen for pleasure outside the classroom to get exposed to
the target language that will enhance their vocabulary knowledge of the English
language, help them grasp some grammar forms, improve their writing style
through organization, and reduce conventions mistakes.
Students should practice writing frequently at home by writing about topics they
like or they are interested about such as writing summaries for stories, rewriting
lessons using their own styles, or keeping a diary to make writing as a habit.
Students need to stop relying only on the teacher and the syllabus provided by the
administration. There are several sources like websites that entail writing
instructions and steps which help them to overcome their writing problems such as
the Daily writing tips that helps in learning writing basics like vocabulary

knowledge, English expressions, grammar instructions...etc, in addition to
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Grammar girl which is a website that entails articles about writing, provide ten
minutes for reading and practice, and the most helpful one for students is the
Purdue writing lab which suits them since it helps in academic writing, it helps to
reduce conventions mistakes, provide clear expressions...etc.

¢+ Students should ask teachers or proficient writers about the strategies that they help

them to write competently.
3. Conclusion

The aim of this chapter was to analyze data to determine the reasons behind students’
lack of writing competence and find solutions that may overcome this issue. Three tools
were designed, paired-samples t-tests, aguasi-experiment, and a questionnaire. Each tool
has a particular objective. The results show that the reasons behind students' lack of writing
competence are organization problems, poor vocabulary, and conventions mistakes. These
findings confirm some of the pre-stated hypotheses. Additionally, the researcher found that
listening skills and practice help learners to gain proficiency in the writing skills which
confirm the rest of the hypothesis. The final results lead the researcher to provide the pre-

suggested recommendations for syllabus designers, teachers, and students.
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General conclusion

Numerous studies have investigated the lack of EFL and ESL students’ writing
competence. However, most of them have related the improvement of this skill to reading
they have insisted on the contribution of reading in the development of writing skill.
However, few studies were made to shed light on the importance of integrating listening
materials to improve EFL students writing performance (Hanley, Herron and Cole, 1995). In
the light of previous studies, this research investigated the reasons behind students’ writing
deficiency; then, contributed listening materials and practice while collecting data to see its
effectiveness in enhancing students’ writing performance, and whether they help them in

producing rich and structured content, in order to either confirm or disconfirm the hypotheses.

The present work consisted of three chapters. The first chapter dealt with the
literature review. This chapter highlighted the theoretical background of this study as it
defined the most important elements of writing skill, and presented an overview about
grammar and vocabulary; besides the methods that help in teaching and learning both of them.
While the second chapter was devoted to the research methodology, it attempted at
highlighting the research design of this work. Also, it described the research tools and
identified the population investigated. Ultimately, the third chapter was devoted to the
anaysis of the data gathered from the research tools, with their interpretations and
discussions. The findings led to the suggestion of some recommendations and pedagogical
implications.

The current work is based on two main research questions that aimed at 1)
investigating the reasons behind EFL students' writing deficiency, 2) finding solutions that
overcome EFL learners’ writing problems. Additionally, through the proposed research
guestions, the researcher hypothesized that; 1) grammar mistakes are one of the common
problems that affect students’ writing style; 2) poor vocabulary knowledge may impede
learners from providing rich ideas while writing; 3) learners may improve their writing skill
through listening materials; and, 4) practicing in the classroom and at home may help learners

to perform better in the writing tasks

In order to answer the research questions and test the validity of the research
hypotheses, the researcher has selected a mixed-methods research approach. First, a quasi-
experiment has been designed for a group of fifteen students from second year university
level. Moreover, it includes two main tests (a pretest and a post-test) where learners were

asked to write two essays, one in the pretest and the second in the post-test after the treatment
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provided by the researcher (authentic videos). The aim of the quasi-experiment was to
determine learners’ progress after watching eighteen videos during six weeks. Second,
samples of students’ papers of the in-class tests were gathered in the first semester of second-
year university level. Additionally, they were a sample of eight papers in each group and
second-year students were five groups which means that the total number of papers were forty
in each test. Third, a questionnaire was designed for students to explore their views
concerning writing, the difficulties they faced while writing, and the strategies they need to

follow to solve their writing problems

Through the analysis of the data gathered from the research tools, it is revealed that
the reasons behind students’ lack of writing competence are poor vocabulary knowledge of
English language, grammar mistakes, spelling errors, lack of coherence and cohesion in
writing, non-mastery of mechanics (punctuation, and capitalization), insufficient knowledge
of the English language which is due to their limited exposure to the target language. The
majority of students’ essays either in the pre-test of the quasi-experiment or the first test of the
in-class tasks lack organization, the ideas presented lack of clarity and logic, some of them
seemed to be trandlated from their mother tongue which caused redundancy. Also, their essays
were unstructured, since they were referring to paragraphs by single sentences, students wrote
one single long sentence and consider it as a paragraph which affected the form of their
essays. Besides, their inappropriate choice of words with lots of conventional mistakes makes
it hard for the reader to follow the ideas presented by learners. Furthermore, when students
receive the authentic videos; their performance has been improved; especially in terms of
ideas and word choice as they show a significant improvement compared to their first results.
Regarding the in-class tests, some groups showed better performance in the second test,
although they still need more practice and extra instructions and strategies that should
enhance their level of writing proficiency. The most important method is to provide EFL
learners with enough input that helps them produce good pieces of writing, and also they need
to learn the stages of the writing process which should help them reduce conventions errors,

elaborate more ideas, and organize their works properly.

Since writing was and still is one of the most significant language skills, future
studies are invited to carry on investigating EFL and ESL students writing difficulties; for
this reason, the following topics are suggested for future research in the same field. 1) The

significance of videos with subtitles in overcoming students’ problems in the writing
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conventions. 2) The importance of frequent practice of the writing tasks in enhancing.

students’ writing performance. 3) The role of the writers’ workshop approach in creating
proficient writers.
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Appendix 01: six traits writing rubric

Six Tenits Writing Rubeic
I L] s 4 [ 3 2 1
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Appendix 02: Group A first test results

=
- B Ideas & Content Organization Word Choice Convention s
2 g = g
N E k= =
z | "l g
514|3]12]|1] 8T 413|211} ST 413|2]11) 8T 413 211) ST m
01 1A 4 4 3 3 4 4 4 4 | 15 a7
02 | B 1| 1 2 2 1| 1 2 2 06 1.5
03 | C 1/ 1 2 2 2 2 3 3 08 2.0
04 | D 4 4 2 2 4 4 3 3 13 32
05 | E 2 2 3 3 2 2 3 3 10 2.5
06 | F 1/ 1 1/ 1 2 2 2 2 06 1.5
07 | G 4 4 3 3 4 4 4 4 15 a7
08 | H 4 4 4 4 5 3 3 16 4.0
21 20 24 25 189 2.76
g
=
y 0:4:0:1:3:2.62 1:3:3:1: 25 3:0:3:1: 30 2:4:2:0: 312
=
£
G
F.&
2.62 2.5 30 i 2.81
5
=
z
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Appendix 04:Group C first test results
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Appendix 05: Group D first test results

2 .4 1| 1 1 1 1 N1 1.2%5

3 3 . 2 3 3 z z il 2.5
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Appendix 08:Group B second test results
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Appendix 11:Group E second test results
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Appendix 12:Group S pretest reslts

_.w m Ideas & Content Organization Word Choice Convention - = .
= Jd -
: | gl
= 514131211 S8T 413|121 ST 4|3 1| ST 413211 ST
01 A 4 4 2 2 3 3 3 3 12 3.0
02 B 2 2 1( 1 2 11 1 06 1.5
03 C 2 2 1( 1 1| 1 11 1 05| 125
04 | D 1( 1 2 2 1| 1 11 1 05| 1.25
05 E 3 3 1( 1 1| 1 2 2 07 | L75
06 F 1( 1 1( 1 2 11 1 05| 125
07 1 G 1( 1 2 2 1| 1 11 1 05| 1.25
08 | H 3 3 1( 1 1| 1 2 2 07 | L75
09 I 1( 1 2 2 1| 1 11 1 05 | 125
10 J 2 2 2 2 1| 1 11 1 06 1.5
11 K 2 2 2 2 3 3 2 2 09 | 225
12 L 4 4 3 3 3 3 11 1 11 | 275
13| M 2 2 1( 1 1| 1 2 2 06 1.5
14 | N 3 3 2 2 3 3 4 4 | 12 3.0
151 O 4 4 3 3 3 3 3 3 13 | 325
Total 35 26 27 20 1141 1.9
Frequency 0:3:3:5:4:233 0:2:7:6:1.73 0:5 8 1.80 1:2:4:8 1.73
Means 213 1.73 1.80 1.73 1.8975
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Appendix 13:Group S post-test results

= m Ideas & Content Organization Word Choice Convention _ = .
I E g 58
Fm 3 S5l413|1211 i 5413|211 ST 413|2]11|ST 41312]|1]|ST a m =
T
01 A 4 4 3 3 3 3 4 4 14 35
02 B 3 3 2 2 3 3 1| 1 09 2.25
03 C 2 2 1| 1 1] 1 1| 1 05 1.25
04 D 2 2 1] 1 2 2 2 2 07 1.75
05 E 3 3 3 3 3 3 3 3 12 3.0
06 F 3 3 3 3 2 2 2 2 10 2.5
07 G 4 4 3 3 3 3 3 3 13 3.25
08 H 3 3 2 2 3 3 2 2 10 2.5
09 1 3 3 3 3 4 4 3 3 13 3.25
10 J 4 4 3 3 3 3 3 3 13 3.25
11 K 3 3 2 2 3 3 3 3 11 2.75
12 L 2 2 2 2 2 2 3 3 09 2.25
13 M 3 3 2 2 3 3 2 2 11 2.75
14 N 4 4 2 2 3 3 3 3 12 3.0
15 0 4 4 3 3 3 3 4 4 14 35
Total 47 35 41 39 162 2.7
Frequency 0:5:7:3 :0:31 0:0:7:6:2: 23 1:1:4:1:27 2:7:4:2:206
3 3 0 3
Means 31 23 2.7 2.6 2.6975
3 3 3
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Appendix 14: Sample of group A first test
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Appendix 15: Sample of group A second test

My Dream House
Simpialy 15 besuty, ewerylhing is simple, 18 egan and stimcive It is a space
whichneme & angks are ony wnown to #e simple cnes. The simple ercugh is | Commentaice 11 tee |
comwinced of himsell. Nothing wil templ him excapt for someone simgler fan w,“nhm
hen Meaningless thesis statement l
My dream Pouss would e situsted in 8 place thal has besusiul view overibokng the I(m;""““"m""

$84, ang & the 1op of 3 NI far from the notse and chaos of the cly, because | kve guet
areas where you feel safe and sacure. | fke 1 have a small garden bening tha house n
which | plart all kinds of fowers and mees. | Ik hal the wace around ma |s Bidy and cam. ‘Lwnlylzuoim |

My dream house will be 2 2-story house with a suge garden. On e first $00r, | love dark
cokors Fie bleck and grary;so The waks will b2 fight gray. There will be 8 Brge Ivieg roam
comanng black sofas, while pllows and gray curains, a smal tabke wil a simple vase
a0b0ve i 370 big TV In 5 wal with haater 1 e cther wall The kichen wil be 1 a Ight brown
color, it wil bo aegant and modem, cantsning all the Kichen appliances such as 3 larga
whits refrgerator and 8 small and elagant cvan with a dining tatie. On the other side, f wik
be a big bathroom and s ittle garage for my car, of course.

On the sacond ficor, it wik have & huge bed roombecause | can't sieep in asmall room | { Commereabe fssy becroom__
and | will doughta big bed snd acute doset | wil decoraie It with a huge Desrs ana tny [ Commentaie (562 wi tuy 3
mmlmuwngs and the wal | wil be Back and waile . Alsc there wilibea (it SR
MUNWMMNMOIMNHWMWWMMOM -': Lems | 70 b becss bests ore

| patal

My dream house s simple yet £ s It remalkas my ooty refuge and & place of my sacrels ]
and my hiding place from xm and 1 probieems You are required 1o wrile 8 " | Commootelen (38 Sicte
paragraph not & sentence ch«mum [$9]: %0 2 berw

| Commeneaire [$10}: 3w b
| cule..
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Appendix 16: Sample of group B first test
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Appendix 17: Sample of group B second test

My dream house
(Indent)Since | was 2 lattle boy, | wastreaming aBo having vy owa house, | was sitimcted
by obd iraditional onesspecially stylish simple houses. 1 showild be perfoct in the

waythat'smakes me feel bester when L was welcoming welen iy visitors come 10 seen [Commentaire (517 ws 1hee |
me,aed large (0 fit my family’s meeds, Everyone of us has adifferent vision of his kind of (Cnm-—uh 152); see K|
hoase that he needio own itwhen hegrow up o have a big or small family. Do you wantio [ Communtaire 1537 reees |
know my dream hosse how does it looklike? | Commmatare [$4]: grows }

| Commentabre (535 aan 1

(IndentyMy droam houss should be a perfect that proves mypersces| lavely simple two [Co«-mnwu [S611 1o 4 beve

cobowrs ; the white and black. [t should be clegantithe walls should be white all of theme,
stylish ; the Home furniture should be almost black specially my bedroom .and the home
must belarge © It should be a ome of the old baildirg with four or five bedrooms all fined with
elegant beds. In each bedroom, | would like to have a big ilevisice set for my family and
guests. | love the books specially old ones about magical steeies,that isWhy 1 really need a
small librry in my place. Also some sechnalogy for my guest like imemet service. About the

Kitchen and the saloon [ really doo't care about it 5 | will let py wife arganize it and put bere, [ Communtaire [T): ver

S

own styde if 1 get married |

{IndentyAbost the situstion and the ares and the surrounding.and because I really love the

nuraral vlews ;1 want my house 10 be sitsated in an enclosed arca covesed with all types of

trees. Eqvironment Silled with trees will ensure | have clean air,with huge aress (o geactice

woeme sports and gt pesce and happinessby  Listening (o the tards smg it What 1 love ax that

wives me joy and leaves me refreshed and encournged. It mustbe ssrrounded by fowes of

different kinds fo give it 10 rmy wife when she would be agry 1o forgive me, should Commentas a:m -mm-uJ
compliment my compound, Havirg 2 small garden like 2 farm . Also the house shoukl be

rear from am small 1own 10 get onr daily needs,

(Indent) Adeference design is what | need tor my house. Thve dexipn showdd Hensage [Cammestare [$9) a¥eren =
combviees with modermity. 1t should kave » tradithonal look with rare stoaes and good
quality materials. 1t should be bright and codoeful ax that will hring light (o anyone wha
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Appendix 18: Sample of group C first test
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Appendix 19: Sample of group C second test

My dream house

There are some given expressions that are replaces by yours; you should
respect what is given.

After a full stop, you capitalize,

IndentSimplicity is the ultimate sophistication and it is abways ends with

beauty.home is the place that makes us feal safe and comfortable .Everyone | Commentaice 151 rame

has that picture of his dream house . Since | was a child a had been dreaming of | Cammentaice 1521 1301 tess

an ideal house with simple decoration .

IndentMy dream house would be situated in a place that has the sea view from
the front and the forest view from the back . The outside walis coloured with
cyan ,with two big visible windows made only with glass . One of them in the
upper right side and the other In the down left side .

IndentMy dream house will be 2-story house with a huge garden. On the first
floar , to the left of the entrance there is a big room accompanied with a
shower , Five meters on the right there is a big kitchen with modern style and
electric machines . At the end of the corridor there s a big hving reom with &
small couch in the middle , in front of the couch will be 3 heater to give the fire
view . On the the laft, there is a librany with the size of the wall full of books.

Next to the library, there s the door that separates between the house and the
huge garden with the big pool.

IndentOn the sacond floor, there will be three big rooms well decorated and
each room is accomganied with a shower, A smaliWhite coach and beautiful

gy carpet with gold table will give a nice touch i the corridor. The inside walls
1oing ta be colourful to make the house special,

Indenthty draam house is simple yot it is beautiful with the best view and

attractive engineering , the Inside is based on the comfortability you are
required to write a paragraph, not a sontence
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Appendix 20: Sample of group D first test
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Appendix 21: Sample of group D second test

Descriptive essay “my dream house, “

(Indent here)Simplicity is beauty, that is what most of people agree with. |
pay attention to every detail and that includes every aspect in my dream
house. | always felt a sense of belonging towards simple houses in nature.
Where | feel safe and peaceful and have that detached with the city and it

is crowded places and suffocating noise.www postbulletn complife)ifestylas)your-
stvle-afi-janeraiccheck the given link

(Indent here)My dream house would be situated in a place that has a
flawless wooden window overlooking green forest. In its center a pond
where | sit and enjoy the scenery of the sunset in the company with the
beloved ones. Upon sitting in its border you will see my white dream house
over the hill. In its rooftop an exquisite flock of birds and various details like

plants in brightly colored molding on the balcony. As well as huge class
windows surround with trees.This is not you own description

(Indent here)My dream house will be two story house with a huge Garden
on the first floor you will find an open space. In its center a wooden spiral
stair with white engraving. The floor is building with the wooden Brown tiles
and a white oriental rug. Also, an vintage sofas mixed between white and
beige. In the wall we have book shelves. Classical styled kitchen where |
spend most of my time cooking. The bathroom will be bright with cute

decoration and candles with white bath rope.Not your language, but it is
taken from the net.

(indent here)my house is simple yet it is my source of stability, happiness
and peace of mind. the most General factor is protecting my family and
witnessing the setback and the joys that my family life goes through over

the years.ysimple Dream House revives the spirit of living where | will
spend most of my life with my loved ones .

123



Appendices

Appendix 22: Sample of group E first test
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Appendix 23: Sample of group E second test

My Dream House

Simplicity is beauty,my dream home is 2 place of beauty simplicizy and inspiration

It is 2 huge house with wide and large windows to illuminate the house. Also with a selduim | Commmntaire [$13 Mecr
garden,and a table there so that in sunny days my famsily sit outside and have 2 beautiful

mosnents ogetés. All the walls of my dream house are painted white, every badroom atched . { Conmentaire 1535 wgrewr |
with bathroams, my kitchen is also huge so tha | cas cook whatever | wanl 1o,

Every room and plece in it is designed 10 be simple positive and ceative. - [r e [53]; coeas -

My dream house would be situaied in o place that has & Jo1 of green spaces beside i1, in 8
dowasawn . love 10 live in downtown where everytfaing 15 nex: 1o me o $hat | can go wherever
| want so sasily cates, stares......

My dream house will be 2 2-story house with & hwge garden, Ow the firsz flcor there are two
big bedrocens and each cac have a bathrmom in it huge open Kitchen with it is sttached with . [ Commessaire 1341 e —4
the dinner room,and a living room,

A garage 10 put my car there a buge swimming poot curside and 2 phygreund.

On the socond floor, it will havea huge six bedrooms wnd every room hasa balcony so al all — -
of them overlooks 10 the garden, also [X dressing rooms 5o that you can put all yourclothes . [ Commentabe (553: = ktiers
without cluster, A TV room the special oo In all my howse just for walehing, so that you can
watch tv or movies anytime you want.

My deeam house is simple yet it s 2 big house looks Fke a ghass house Tike a modem houses
that we used 1o see in canoons when we were kids. Everything looks perfect, ivs 2 house that

gives hope and shinesin the eyes of anyone who sees i,
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Appendix 24: Sample of group S pretest
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Appendix 25: Sample of group S post-test
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Appendix 26: Students’ questionnaire

Questionnaire

The following questionnaire aims at investigating the reasons behind Second-Y ear
university students’ writing deficiency, and shed light on their views regarding the
solutions that may overcome their lack of writing competence. This questionnaire will
take ten minutes of your precious times, and your help and contribution are much
appreciated.

Presented by:
Souad BOUKHAL
Supervised by:

Dr. Miloud BOUCHEFRA

2020-2021
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Section one: General information.

Gender:
a Mae [ ]
b. Femae[ ]
Age
[ ]

How did you find learning English at university?

a Chalenging [ ]

b. Tough ]

c. Easy [ ]
d. Normal ]

How do you find writing essays?

a Complicated ]
b. Hard ]
c. Simple ]
d. Easy ]

Section two: essay organization problems

In writing tasks, do you use draftsin order to plan for an organized written work?

b. Yes [ ]
c. Sometimes [ ]
d. No [ ]
Do you think that proofreading is an important step after finishing your writing task?
a Yes [ ]
b. Sometimes []
c. No ]

What arethedifficultiesthat face you while structuring your essay?

a Misconnecting sentencesand [ |
paragraphs

b. Unfamiliarity with linking 1]
words

c. Miss-expressingideasclearly [ ]
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d. Listing the pieces of
information in adisorganized [ ]
order

e. Others

Section three: students’ writing weaknesses and anxiety

If you have a poor writing style, what arethe reasons behind thislack?

a Lack of vocabulary [ 1]
b. Grammar mistakes ]
c. Lack of ideas []
d. Unfamiliarity with writing conventions (spelling, punctuation...) [ 1]
e. Unfamiliarity with essay overall structure [ ]

Do you agree on the fact that translating ideas from learners’ mother tongue lead to
awkward style?

a Strongly disagree [ |
b. Disagree ]
c. Neutra ]
d. Agree [ ]
e. Strongly agree [ ]

How did studentswho have rich vocabulary and good writing styleimprovetheir
writing competence?

a Reading books [ ]

b. Listening to authentic videos [ ]

c. Practicing at home ]

d. Chatting with friendsin ]
English

Do you feel anxiouswhen you face awriting task? If yesjustify?

a Yes [ ]
b. Sometimes [ |
c. No ]
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